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Lazy Days of Summer

Spring Break is long past and we’re in the downhill sprint to sum-
mer. In preparation for those long, warm, lazy days have you started
a to do list? Are you planning a li:le summer cleaning and organiza-
tion? A trip or two? A family project? And what about your summer
reading?

In this first members only edition of The Journal, your fellow classical
educators offer their recommendations for your reading list. In the
following pages, we hope you find an intriguing new book or per-
haps an encouragement to revisit an old friend.

As you look forward to summer, we also hope that you will join us at
the 2008 Summer Conference in Charleston, South Carolina, June 26
through 28. You can register for the conference at
www.societyforclassicallearning.org.

We look forward to seeing you in Charleston for exploration of a
wonderful, historic city; great conversation with fellow educators;
and even more good books for your summer reading list.
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have a confession to make. I just finished
reading The Golden Compass to my 5th and 7th
grade sons. They had seen the movie trailer and
wistfully hoped to be allowed to read the book,
knowing that would be my prerequisite to seeing
the movie. I had heard the brouhaha over the athe-
ist author with an agenda and had three choices: 1)
ban the book based on third party recommenda-
tions (something I avoid); 2) read the book myself
before approving it for the boys (unrealistic, given
the thirty plus volumes already on my nightstand);
or 3) read it out loud together, discuss it as we go,
and see if their classical education would bear fruit.

It turns out that I now owe a great debt to
Philip Pullman. Compass is a clever children’s ad-
venture story with a few instances of oddly amoral
violence, a tacked on diatribe about the concept of
sin, and a bit of disturbingly violent sexual a:rac-
tion in the final chapter. Our reading triggered
some amazingly deep conversations. The boys
readily spo:ed misquotes from the Bible. The
physical manifestation of the characters’ souls as
animal “daemons” led to a discussion about the
impact of the theory of evolution on people who
see themselves as highly evolved animals rather
than specially created in the image of God.

But none of these things, as great as they
were, indebted me to Pullman.

I owe The Golden Compass because we, my
pre-teen boys and I, discovered that we like read-
ing together. This may seem an obvious, anti-cli-
matic conclusion to some, but here’s confession
number two: it was news to us.

It’s not the first time we had read out loud
as a family together. We dutifully read through the

entire Chronicles of Narnia when the boys were
much younger. Since then, we had dabbled in other
works by Lewis and a Sherlock Holmes story or
two, but the habit hadn’t stuck. In fact it was one in
the long list of parental “shoulds”—like family de-
votions, family dinners, eating fruits and vegeta-
bles—that we sporadically a:empted but
unsuccessfully incorporated into our routine.
Reading together had turned into a chore.

So what was different this time? Quite sim-
ply, we were all new to the book. I was no more
aware of what twists and turns lay ahead than the
boys, so we were companions, fellow explorers.

By mutual decision, we passed on the other
books in Pullman’s series and declined The Golden
Compass movie. Instead, we’ve moved on to an
equally un-classical and even more exciting adven-
ture series, Artemis Fowl. We never watched much
TV, but we now watch almost none. Not because of
any big family resolution, but because we just can’t
wait to find out what will happen next to our fa-
vorite child genius/master thief. In fact, the only
family rule that has emerged is that no one is
allowed to read ahead of the group.

Confession number three: I’ve already
broken the rule.

Leslie Moeller, JD is the Publisher of The Journal and
Chairman of SCL.
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True Confessions
by Leslie Moeller

I

My pre-teen sons and I discovered
that we like reading together.

“
”
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Home Schooling in California
by John L. Cooley, JD and John M. Cooley, JD

O

Summer Conference Speaker

n February 28, 2008, the 2nd District Court of
Appeals in Los Angeles issued an opinion that has
shaken the home schooling environment. The
court ruled that the parents of an elementary aged
child did not have a legal or constitutional right to
home school their child. In re Rachael L, et. al., 73
Cal. Rptr. 77 (2008).

According to the Court of Appeals, the Cal-
ifornia Education Code permits just three venues
of education: (1) public school instruction; (2) pri-
vate tutor instruction by a credentialed teacher; or
(3) private school instruction where the pupil is in
a:endance full time at the school. Since the
mother did not have a credential, she did not qual-
ify as a tutor. Moreover, while the child was en-
rolled in Sunland Christian School, she did not
actually a:end the school and participated in what
the school termed “independent study.” Many
California private schools operate such independ-
ent study programs where home school parents
receive resources, instruction and some supervi-
sion. The Court noted that the code did permit in-
dependent study, but concluded the program of
home schooling the parents followed did not com-
port with the intent contemplated or specifics re-
quired.

The Court also analyzed at least two pri-
mary US Supreme Court cases: Pierce v Society of
Sisters, 268 U.S. 510, involving the right of parents
to choose a private education over public educa-
tion, and Wisconsin v Yoder, 406 U.S. 205, on the
right of Amish parents to refuse to educate their
children beyond the eighth grade. Pierce permit-
ted parental choice, but stated that the state had a
right to inspect and insure the quality, including
that of the teachers. In Yoder, the parents’ long-
standing religious convictions and historic com-
munity trumped the state compulsory a:endance.

The Supreme Court noted, however, that ”allow-
ing every person to make his own standards of
conduct in which society as a whole has important
interests” is precluded by “the very concept of or-
dered liberty.” The historicity of the Amish belief
in conjunction with agrarian, self-regulated society
they followed militated in favor of an exemption
from the compulsory education laws. That was not
the case here, according to the Court of Appeals.
Parents had options, including the choice of pri-
vate education.

Almost immediately, an outcry arose from
various groups, including home schooling associa-
tions. Governor Schwartzenegger stated that if the
California Supreme Court upheld the decision, the
legislature would act to protect the parental rights
involving almost 200,000 home schooled students.
Some have suggested that Congress should con-
sider passing a constitutional amendment specifi-
cally addressing the rights of parents. Even the
California Superintendent of Education has
weighed in, stating that parents can continue to
home school their children. The Department “is
not going to sue parents.”

As of this writing, the parents involved
were considering an appeal. If they appeal, it is
likely that a number of parental and religious
rights groups will file amicus briefs in support of
the parental right to home school their children.

John L. Cooley served as a Christian school administrator
and is president of WootenHart, PLC in Roanoke, VA.
John M. Cooley is also a partner at WootenHart.
Together they serve faith-based programs, religious
schools and non-profits on a reduced fee basis. They
may be contacted at jmcooley@wootenhart.com.
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Rewarding Reading
by Charles T. Evans

I n educated circles, we hear a lot of doom and
gloom about literacy and literature. When I log on
to Amazon or browse through Borders, however,
there is no lack of books, new and old, popular
and esoteric. I’m more o9en overwhelmed by the
choices than discouraged about the decline of the
publishing industry.

So, in the interest of great reading, here are
some tips that may help you make rewarding
choices this summer.

Permit Yourself
A friend of mine grew up in a home in

which readers were considered lazy. Even though
she loves to read, it took years to overcome the
feeling that reading for pleasure was a waste of
time. This may be an extreme case, but we all face
competition for our time. Newsle:ers, journals,
and magazines scream at us from the coffee table
and kitchen counter that we are falling behind on
current events or professional development.
Ninety minutes with Jane Austen or Steven King
can seem like a luxury to which we are not enti-
tled.

Move Away from the Screens
Most of us are educators and therefore

more aware than many of the huge amounts of
time wasted by our students in front of televisions,
video games, and the internet. Still, I am surprised
by the amount of time that I can lose watching
late-night re-runs or jumping from link to link on
the internet (not to mention the occasional Guitar
Hero binge). No ma:er who is in the room, screen
time is not really family time. They won’t miss you

if you sit in the next room reading while they
watch a bald guy with an earring try to give away
a million dollars.

Read Interesting Things
Last year I bought the latest, critically ac-

claimed translation of Don Quixote, determined to
read it through for the first time. About 300 pages
in, I felt trapped. Despite the charming and his-
toric qualities of the book, I was losing interest—
and I felt guilty. It surely reflects my lack of taste
and intelligence to bail out halfway through a
masterpiece. We need to remind ourselves that
some reading is required. When we read for
leisure or for improvement, it’s okay to read books
that truly interest us.

Use Your Friends
One of my closest friends is a voracious

bookstore browser and reader. He’ll buy anything
and try it. So, I o9en rely on him to steer me to au-
thors and books that I might enjoy. Whether
friends or an internet chat room or a book club,
spending time with others who love to read is one
of the best ways to find the books that we will find
most rewarding.

Charles T. Evans is co-Editor of The Journal. A
former headmaster, he consults full-time and lives in
Austin, Texas.
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I
Reading Toward Greatness

by Eric Cook

love books! I love the feel of them, the smell of
them, the way they look on the shelf, and, most of
all, the joy of learning something that feeds my
mind and soul. Before I married and acquired a
mortgage, I spent a ridiculous amount of money on
books. I adopted the philosophy of Erasmus: “When
I get a li:le money I buy books; and if any is le9 I
buy food and clothes.” I had a quote in my class-
room by Samuel Davies, “The venerable dead are
waiting in my library to entertain me and relieve
me from the nonsense of the surviving mortals.”

Beyond my personal love for reading I am
very cognizant of the central role that reading plays
in education. Mortimer Adler, editor of Britannica’s
Great Books, was distressed that reading for under-
standing is not taught in schools. “There is nothing
more important that our schools could do,” he said,
“if our schools have as their main function the
preparation of young people to go on with a life of
adult learning a9er they have le9 school.”

Neil Postman, in his famous book Amusing
Ourselves to Death, demonstrates the educational, so-
cial, and epistemological implications of moving
from a text-based culture to an image-based culture.
Text-based communication, the primary means of
communication before television, requires reading.
And reading requires deliberation, contemplation,
reflection, and reason. It primarily engages the
mind, as opposed to images, which target the emo-
tions. Reading also requires that one be quiet and
methodical. Images demand li:le, if anything, from
us intellectually. In fact, Postman says, images are
predominantly meant for entertainment and not for
instruction, which is why they are literally killing us
intellectually.

Reading is also educationally valuable in
that it requires activity and skill from the reader.
Adler says, “… the most important thing about
reading, as about learning generally, is that it must
be active, not passive.” To use an analogy from
Adler, reading is like tunneling. Imagine yourself on
one side of a mountain and the author on the other.
You both work hard to meet in the middle to find
understanding.

The Great Books are over everyone’s head.
That is one reason why they are great. Do not expect
to breeze through Milton or Dante. Reading many
books is not the point. Thomas Hobbes once said “If
I read as many books as most men do, I would be as
dull-wi:ed as they are.” Reading well is be:er than
reading swi9ly.

And there is, of course, great spiritual value
in reading. Paul told Timothy that study is the path
to legitimate spiritual leadership. Reading is not just
about schooling. It is theological. Cultivating a love
for reading in children is perhaps the most impor-
tant thing one can do to induce lifelong learning.
Our efforts may bloom into a love for reading that
leads to a skilled, passionate ransacking of the Bible.

Eric Cook is the Middle and Upper School Director at
Faith Christian School in Roanoke, Virginia. He also
teaches a History of Western Philosophy class to juniors
and seniors.

The love of learning, the sequestered nooks,
And all the sweet serenity of books.

- Henry Wadsworth Longfellow

“
”
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Put a Poet in Your Pocket
by Samuel P. Cox

“Once upon a time in the dead of winter in the
Dakota territory,” writes David McCullough,
“Theodore Roosevelt took off in a makeshi9 boat
down the Li:le Missouri River in pursuit of thieves
who had stolen his prized rowboat.” A9er several
days, Roosevelt caught up with and got the draw on
his quarry with his trusty Winchester. He then set off
to haul the thieves cross country to justice. They
walked forty miles, across the snow-covered Bad-
lands, to the Dickinson jail. What makes the adven-
ture especially notable is that during the trek, with
criminals at the end of his rifle barrel, Roosevelt also
managed to read Anna Karenina.

I am reminded of this story when I hear peo-
ple say they haven’t the time to read. One report cites
that the average American man reads just one book
between his graduation from college and his death
and that sixty percent of adult Americans have never
read a single book in their adult lives. Alvin Kerman,
in The Death of Literature, argues that reading books is
“ceasing to be the primary way of knowing some-
thing in our society.” We are no longer a people of
ideas, curious about the world and eager to learn.

We live in a culture today that values image-
oriented entertainment over knowledge and good-
ness, politically correct distortions over truth, filth
over righteousness. Those of us in the Christian com-
munity o9en think we are immune, but our values
and those of our children have subtly changed over
the past couple of generations. For the sake of enter-
tainment and self-esteem, we have become satisfied
with mediocrity and self-centeredness, yet we still de-
mand the benefits that hard work, sacrifice, and the
search for truth provide.

Students and parents o9en complain about
homework loads, yet students can recall with vivid

detail hours of TV shows they’ve watched during the
week, and I hear of the hours spent “IMing” and
“Facebooking” friends. We seem unable to sacrifice
amusement for anything more worthwhile.

Entertainment, wrote A.W. Tozer in 1955, is
not evil in and of itself, but our devotion to entertain-
ment as the major activity for which and by which we
live is. He asserted that the abuse of a harmless thing
is the essence of sin. For centuries the Church stood
solidly against worldly entertainment, “recognizing it
as a device for wasting time, a refuge from the dis-
turbing voice of conscience, a scheme to divert a:en-
tion from moral accountability.” More recently
Christians seem to have given up the struggle. We
have capitulated to the god of Entertainment.

Television destroys books. It murders aca-
demic skills. It eats away at positive character traits. It
even compromises family relationships (How many
families have a TV in every room?). TV pushes us
away from relationships, including our most impor-
tant one with our Heavenly Father.

So, let us model for our students the advice
from the Psalmist to “turn our eyes away from
worthless things.” To carry a book with you wherever
you go is old advice and good advice. John Adams
urged his son Quincy to carry a volume of poetry.
“You will never be alone,” he said, “with a poet in
your pocket.”

Samuel P. Cox is in his seventh year as Head of School at
Faith Christian School, Roanoke, VA. He is a retired Army
Reserve officer and has worked as a history teacher, coach,
and administrator at five independent schools over the past
two decades.

Summer Conference Speaker



summerreading

24 May 2008

The Picture of Dorian Gray by Oscar Wilde
recommended by Eric Cook

R avi Zacharias once said, “If a storm could be
embodied, it would have been embodied in Oscar
Wilde.” Born in Dublin in 1854, Wilde was a bril-
liant writer who defied convention. His turbulent
and scandalous life turned heads and raised eye-
brows throughout the world. Yet he captured the
imaginations of thousands of readers with his pen-
etrating analyses of the human heart.

Of all of Wilde’s famous work, the most
brilliant is his only novel The Picture of Dorian Gray.
The story revolves around a young man who,
upon seeing a portrait of himself, wishes he could
trade his youth and beauty for a life of excess and
extravagance. In Faustian style, Dorian trades his
soul for his youth.

The life of the character Dorian Gray paral-
leled that of the author. In addition to various ad-
dictions, Wilde was most widely known for his
openly homosexual relationships. Yet, he was a
man in turmoil about his own soul. He once wrote,
“Terrible as was what the world did to me, what I
did to myself was far more terrible still.”

Wilde and his most famous character
demonstrate their relevance to me in the
lucid depiction of the human condition
plagued by sin. Wilde reminds me that
our souls will not be concealed forever,
that every soul has a face. We may escape
the physical damages of sin, but we

cannot escape its rendering effects on our souls.
It appears, despite a short, intense life of

depravity, God used the penetrating questions
Wilde raised in Dorian Gray, and he converted to
Christianity on his death bed. He penned these
words two years before his death in 1900:

And every human heart/that breaks/In
prison-cell or yard,/Is as that broken
box/that gave/Its treasure to the Lord,/And
filled the unclean/leper’s house/With the
scent of/costliest nard./Ah! happy day they
whose hearts can break/And peace of par-
don win!/How else may man make straight
his plan/And cleanse his soul from
Sin?/How else but through a broken
heart/May Lord Christ enter in?

Eric Cook is the Middle and Upper School Director at
Faith Christian School in Roanoke, Virginia. He also
teaches a History of Western Philosophy class to juniors
and seniors.

Summer Conference Speaker

Wilde and his most famous character
demonstrate their relevance to me in
the lucid depiction of the human
condition plagued by sin.

“

”



administration

5May 2008

Electronically Disconnected
by Kay Belknap

I n response to being o9en accused by my adoring
school community of hating technology, I recently cat-
alogued the technological contents of our home.
Gregg and I own 11 phones, 7 TVs, 5 VCRs, 2 DVDs, 2
TiVos, 2 component stereos, 2 compact stereos, and
several computers with flat screen monitors.

I do not hate technology, but I am disturbed
by the impact technology has upon relationships.
While we are to be about the business of loving God
and others, technology o9en interferes, infringing on
necessary time and a:ention.

Text messaging and instant messaging are
hindrances to authentic conversation. In a World Mag-
azine article, Janie B. Cheaney wondered, “Why do
people say things to each other online that they would
never say face to face? Perhaps because faces commu-
nicate hurt, anger and sorrow – all difficult emotions
we try to avoid.” Voiceless, faceless communication
enables duplicity and o9en leads to speaking without
thinking.

Electronic communication also exposes our
students to dangerous predators. This is a risk that
should not be taken lightly. Young people have a ten-
dency to trust and can be easily manipulated. Email is
a wonderful tool to communicate with family mem-
bers or close friends who know our hearts, but artifi-
cial, distant relationships can eclipse the healthy
authentic relations with the people around us.

The constant availability of entertainment also
undermines relationships. A friend recently observed
two couples si:ing down for dinner accompanied by
a young girl. The group ordered their food then the
child opened a laptop and began watching a movie
while the adults talked. How sad! One of the best
ways for children to learn is to listen to adults talk.

iPods are a problem for several reasons. One

must wonder why we need to listen to music every-
where we go and, worse, listen to it on our own pri-
vate equipment. iPods also enable students to
download any music or videos they choose, and they
make the monitoring of downloaded media nearly
impossible. There is no CD cover to view, no lyrics to
read.

In light of these things we all know, these rec-
ommendations may help teachers and families resist
the anti-relational effects of technology:

1. Forget iPods.
2. Find a regular social or physical activity that
your family can do together.
3. Eat supper together—at a table with the TV off.
4. Resist the pressure to place a TV in your child’s
room.
5. Block inappropriate channels on the TV. (MTV
comes to mind.)
6. Purchase a DVR and give up commercials for-
ever.
7. Give your child a cell phone when he or she re-
ceives a driver’s license, but not before. Monitor
the bill carefully, and don’t purchase text messag-
ing.
8. Allow the use of the internet ONLY in a room
where supervision is always available.
9. Password protect and filter the internet, periodi-
cally checking every web site your child visits.
10. Turn off the phone in the car with your chil-
dren. Talk, listen to a book, or listen to music you
all enjoy.

Kay Belknap has served as the Head of School for Veritas
Christian Academy in Fletcher, NC, since its founding in
1998. She also serves as a member of the SCL Board of
Directors.
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Non Sequiturs by Nancy Locke7

W hile working as a principal at a small, pri-
vate school, one of my duties was to present the
end-of-the-year certificates. These certificates were
given for honor roll, conduct, and perfect a:en-
dance. I always checked and double-checked the
lists to ensure I didn’t leave someone out. Immedi-
ately a9er the awards assembly, a mom raced into
my office. She said, “My daughter was so disap-
pointed when you didn’t give her a Perfect A:en-
dance award.”

I immediately began to apologize and said
I didn’t realize her child had perfect a:endance.

She said, “Oh, she was absent twice, but I
don’t think they should have to be here every, sin-
gle day to get a Perfect A:endance award!”

* * * * * * *

I had sent a short note to the parents of a
fi9h grader explaining my concerns that he
seemed very disorganized and his work was o9en
messy or incomplete. I requested a parent confer-
ence to discuss possible remedies.

The very next day the boy, Rusty, handed

me a note from his mother. It was wri:en on a
piece of cardboard torn off a cigare:e carton. I
sensed we might have a clue to the problem.

Later that week, Mom came in to talk
about solutions. I explained that sometimes when
a boy of Rusty’s age didn’t assume responsibility
for his own work, parents saw the same behaviors
at home. I asked what chores Rusty was required
to do at home. She shook her head and said that
he really didn’t have any chores. Then she sighed
loudly and said, “I’ve told my husband and told
my husband, we should make Rusty sleep in his
own bed!”

Nancy Locke7 teaches sixth grade at Regents School of
Austin, Texas. A frequent speaker, she works her
magical wit on her own kids and her students.

Have your own real-life war story?
Please send your 500 word or less summary of a

humorous or difficult situation you have faced as a
teacher, administrator or coach to

thejournal@societyforclassicallearning.org.

Is your school reaching the full potential promised by your classical vision statement? Robert Li:lejohn, PhD
will challenge you to break through the glass ceiling of mediocrity, and move to higher levels of visioning,
quality teaching and learning, and cultural relevance.

With 17 years of experience in classical schooling and 25 years in higher education, Dr. Li:lejohn is one of the
foremost authorities on classical learning in the nation today. His book, Wisdom and Eloquence (co-authored
with Charles T. Evans, and now in its second printing) is inspiring a new generation of faculty and students
on college campuses and at Christian schools across the nation. Dr. Li:lejohn shares lessons learned by the
authors, before and since Wisdom and Eloquence was first published, to help schools cast transcendent
visions for the future, as well as practical tips to help teachers bring those visions to life in the classroom.

ROBERT LITTLEJOHN,PhD
Lecture and Seminar Series:“Beyond Wisdom and Eloquence”

2008 SUMMER CONFERENCE

arleston, South Carolina • June 26 through 28

K eynote S peakers
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R obert K. Greenleaf (1904-1990) laid the
foundation for the servant leadership movement
now headquartered at the Greenleaf Center for
Servant Leadership in Indiana. The servant leader
concept that he first began publishing in 1970 has
been embraced by successful businesses including
Starbucks and Southwest Airlines.

The Servant Leader Within is a collection of
Greenleaf’s earlier work. Though not an exhaus-
tive collection by any means, it does contain the
original 1970 essay “The Servant as Leader,” and
several companion pieces. Alongside the material
by Greenleaf, the editors provide two introductory
articles and a bibliography.

“The Servant as Leader” article provides
an introduction to the concept of servant leader-
ship. Greenleaf traces the hierarchical leadership
model to Moses and advice from his father-in-law.
Greenleaf calls for what he believes to be a more
spiritual model of leadership that places greater
emphasis on the importance of each individual
and relies on persuasion rather than coercion to
get things done. Though Greenleaf’s work cer-
tainly validates the importance of individual lead-
ers, he never strays far from his fundamental
principle: modern institutions exercise unprece-
dented power, and these great powers need to be
influenced by servant leaders who can transform
them into individual-benefiting resources.

“Teacher as Servant” is a fictional memoir
told from the perspective of a 28-year-old college
graduate who formerly lived in an equally fic-
tional campus house devoted to servant leader-
ship. The narrative allows Greenleaf to apply his
servant leadership principles to a variety of set-
tings in education, business, and non-profit foun-

dations.
The Servant Leader Within provides a brief

and accessible introduction to Greenleaf’s servant
leader concept. The introductory articles distill key
concepts that might not be evident to the casual
reader. Yet once the reader is aware of these ideas,
he cannot help but see these themes repeated
throughout Greenleaf’s material.

In a passage that presages Jim Collins’s
Good to Great, Greenleaf says, “Those institutions
that have sustained exceptional performance, as
distinguished from those that are good . . . . [have]
a different quality of thinking.” Greenleaf’s dis-
tinctive concept of what makes for a good trustee
board is itself a different quality of thinking.
Christian school leaders would do well to consult
Greenleaf’s thoughts about trustees.

Teachers who work with student leader-
ship programs will especially benefit from this
text, both as a source of ideas for their student
leadership groups and as an artifact of servant
leadership theory.

Stanley J. Ward currently teaches courses in History-
English, Logic, and Bible at The Brook Hill School in
Bullard, Texas. He is also a PhD student at Dallas Bap-
tist University.

The Servant Leader Within: A Transformative Path
by Robert K. Greenleaf recommended by Stanley J. Ward
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A classical educator, by definition, must be-
lieve that there are such things as truth, predication,
and goodness and that these exist not just for dead
white guys, but for animate non-white, non-guys.
This is the truly democratic motive of classical educa-
tion and is, in fact, what makes it more relevant
today than ever. “Virtue is not democratic,” said C.S.
Lewis, meaning that its objectivity makes popular
opinion irrelevant. It is this plain truth which is so
unse:ling to Lee T. Pearcy, who a:empts to set forth
an alternative justification for the study of the clas-
sics—one not based on the presupposition of objec-
tive values.

Instead, Dr. Pearcy, a classics teacher in a no-
table prep school, seeks to establish that the present
perceived irrelevance of the classics is due to the fact
that the liberal arts paradigm had pride of place in
higher education since the Renaissance as a formative
discipline for the scions of a governing class. Notably,
he is dismissive of Medieval scholarship and its as-
sumption that the study of Latin and its ancillaries
had a very practical and, yes, democratizing effect.

Despite the fact that Dr. Pearcy apparently
agrees with the obvious assessment that Classics in
America is in deep trouble and that the professional
scholars are not doing much to help, he locates four
basic arguments against classicism: its lack of utility,
elitism, rigid distinctions based on words and not the
world, and an incompatibility with our post-modern,
pluralistic society. His thesis is that there is no way to
defend the discipline from these charges unless clas-
sical education changes its raison d’ être.

Pearcy maintains that the liberal arts para-
digm appears irrelevant in this multi-cultural age be-
cause it took root and flourished in a Christianized
world in which certain types of knowledge were
given primacy because they produced virtue. This
system of core subjects is naturally elitist because,

among other things, Latin is HARD. Ultimately, the
liberal arts core has outstayed its welcome because it
“depended on the assertion that in the unchanging
world of being existed something called human na-
ture.”

A9er a:ributing the demise of the American
classical tradition to the special cultural conditions of
our democracy, Dr. Pearcy proposes that the revival
of the classics must not be based upon old-fashioned
ideas like the immutability of human nature. He ar-
gues for a pragmatic classicism be:er suited to the
needs of postmodernism.

He is right, in the end, that the focus of the
study of classics ought not to be solely focused on
“what kind of soul it forms but also what kind of citi-
zen.” Yet he supports this conclusion with the argu-
ment that the “Protean selves” of ancient Greece and
Rome only appear to be relevant to us because “they
take their character from the desires of those who
study them.” This clearly post-modern presupposi-
tion leads him to propose that the new “American
Classics will depend on an idea of the negotiable
self,” which is, for Pearcy, a satisfactory response to
the postmodern criticism that classicism is hopelessly
outdated.

Classical educators would do well to read
this book. It supplies the most clearly articulated ar-
guments against a classical liberal arts core in recent
years, and its proposals on how to remedy the state
of classics are precisely the ones which thinking
Christian educators will need to be prepared to rebut.
Pearcy’s complaint, that classicism is uncomfortably
counter-cultural, ought be an encouragement, even
an inducement for a more zealous pursuit of its virtue.

Erin Davis-Valdez has degrees in classics from Hillsdale
College and UC-Santa Barbara. She teaches Latin and
Greek at Hill Country Christian School of Austin, Texas.

The Grammar of Our Civility by Lee T. Pearcy
recommended by Erin Davis-Valdez
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Built for Stories by Rod Gilbert

I love a good story. Nothing beats an adven-
ture with intrigue, plot twists, and tension. Hu-
mans are built for stories of epic heroes. And the
greatest of all epic stories really happened.

Last year, before the release of the final
Harry Po:er novel, I discussed the various options
for the book’s outcome with a group of middle
school students. Would Harry kill Voldemort?
Would Voldemort kill Harry? Would Harry kill
Voldemort, and then die from his wounds? Or,
be:er yet, maybe the school’s headmaster Dumb-
ledore never really died, and he will return, Gan-
dalf-like, to join Harry in a final ba:le.

We argued over the various options for
several minutes, then one said, “What if Harry
kills Voldemort, then dies. Later, though, Harry
rises from the dead – that would be awesome!”

“Do you think Rowling would do this?” I
queried.

“She should. It would be the greatest story
ever—but I don’t think it will happen.”

I asked, “Has any other book ended this
way?”

A9er a few seconds they exclaimed enthu-
siastically, “No. It would be too great!” We all
agreed.

This conversation became the link the next
week in chapel to a challenge I made to the assem-
bled students and faculty: Take the time to read
the Gospel of Mark through in one si:ing. If you
read it like the story it is, the first chapter alone
will send chills down your spine and make the
hairs on your neck stand up.

Jesus is the ultimate epic hero. His is the
story we were all designed to love. Any other ad-
venture that grabs our imagination ultimately
glimmers with the truth of our redemption—
Christ’s victory over evil and the grave.

That’s an epic that even Harry Po:er can’t
stand up to.

Rod Gilbert, PhD is Head of School at Regents School
of Austin, Texas.

Jesus is the ultimate epic hero.“ ”

KATHERINE KOESTNER
Lecture and Seminar Series:“Understanding Your Students’ World”

The cultural gap between educators and their students is widening at an exponential rate. Are you
comfortable with your grasp of today’s youth culture? Katie Koestner offers a crash course in cultural pulse-
taking to help you understand the world in which your students live and how it impacts your classroom.

Katie Koestner is the Program Director for Campus Outreach Services, a national organization dedicated to
developing research-supported curricula, model policies, and outstanding educational programs for schools
on student risk issues. Ms. Koestner has assisted more than 1,000 schools in enhancing their prevention of
and response to sexual misconduct over the last 15 years.

She has been featured in dozens of media outlets including TIME magazine, as the subject of a HBO
documentary, CNN, CNBC, Larry King Live, the Oprah Winfrey Show, and Good Morning America.

Ms. Koestner will make $250 worth of reproducible diagnostic tools and model policies available at no
additional charge to SCL Summer Conference a:endees.
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Teaching Grammar Well
by Andrew Kern

G rammar ain’t easy. It is abstract and complex.
So how should we teach it? Philippians 4:8,9 in-

dicate that we learn by meditating and by imitat-
ing. Practically, that means grammar must be
taught both indirectly (imitation) and directly
(meditation).

First, grammar must be taught indirectly
through imitation. An atmosphere indifferent to
language cripples a child’s vocabulary and syntax,
disabling his ability to think effectively and confi-
dently. Everyone in the school must be commi:ed
to correct grammar. Otherwise, students will see
grammar as merely a school subject, not a serious
priority. Our goal should be that the school will be
full of powerful vocabulary, sound expression, and
complicated syntax. This takes effort, but, if we
honor the God who gave us language, we have to
give it the time it takes.

Grammar should also be taught indirectly
through writing, Latin or Greek, and every text the
students read. They learn by imitation.

Second, grammar must be taught directly,
through meditation. While the environment pro-
vides models to imitate, the classroom provides
practical instruction.

We train students to meditate on grammar
by applying the three stages of the trivium to any
particular lesson. Here’s how it works:

We come to understand ideas when we see
them embodied in particular expressions:

Grammar: you see particular examples of

something (say, a dog), then another, then
another.
Logic: you compare the specifics with each
other. Pre:y soon, you come to understand
what is true of every particular instance –
what makes something the kind of thing it
is.
Rhetoric: You understand and express the
idea. Now you can describe a dog and dis-
tinguish it from a cat.

It is easy to see this with concrete things,
like dogs, cats, and books. It works the same way
when we want to know an abstract thing, like jus-
tice, freedom, or a verb. We come to know justice
or freedom when we see them in particular situa-
tions or people. We come to understand what a
verb is when we see specific acts in a sentence.

So how do we teach grammar this way?
First, be very clear about what you want

your students to understand. Get this right and
the rest falls nicely into place.

• Suppose you want your students to un-
derstand that a sentence is a complete
thought. That’s the idea.

• Now provide examples. “John sits.”
“Lauren laughs.” “Noah built an ark.”
Tell them that these are sentences. A9er
each, ask: “Does this make sense?”

• Next, write some incomplete thoughts:
“John…” “Lauren….” “Noah built…”
“Mickey hit a home run and then…” Re-
mind your students that these are not
sentences.

• A9er your students have seen enough

You can teach any idea following this
model of trivium ...

“
”
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Season of Life has 71 reviews on Amazon.com
and not one of them is below five stars. It was a
New York Times Bestseller. Olympic champion Carl
Lewis writes, “Season of Life should be required
reading for every high school student in America
and every parent as well.” It is one of a handful of
books that I have read that I couldn’t put down
until I had finished the last page. It’s an important
book as much as it is inspirational.

The story is about Baltimore Colt football
sensation Joe Ehrmann and the lessons he now
teaches about being a man for others as football
coach at the Gillman School. It is also about Balti-
more Sun journalist Jeffrey Marx as he comes to
terms in his own life with the lessons he is wit-
nessing on the field.

We live in a day where there is a crisis of
masculinity. Few can give a coherent answer to the
simple question: “What does it mean to be a man?”

Many fathers – and subsequently many
sons – come to believe in the false masculine: ath-
letic ability, sexual conquest, and economic success

(ball field, bedroom, and billfold). This is not what
Coach Ehrmann teaches. “Masculinity, first and
foremost, ought to be defined in terms of relation-
ships. It ought to be taught in terms of the capacity
to love and be loved.” More than anything else, it
demands that we instill in young men the concept
of empathy.

David John Seel, PhD is a marketing consultant for
Walden Media. A former headmaster, he lives with his
wife in Cohasset, MA.

Season of Life: A Football Star, A Boy, A Journey to Manhood
By Jeffrey Marx recommended by David John Seel

As if waiting weren’t hard enough, the family
gets scary news two days before Mibs’s birthday:
Poppa has been in a terrible accident. Mibs develops
the singular mission to get to the hospital and prove
that her new power can save her dad. So she sneaks
on to a Bible salesman’s bus...only to find out that the
bus is heading in the opposite direction. Suddenly,
Mibs finds herself on an odyssey that will force her
to make sense of growing up.

Author Ingrid Law has sold shoes, worked in

a bookstore, helped other people get jobs, and as-
sembled boxes for frozen eggplant burgers. She and
her twelve-year-old daughter live in Boulder, Col-
orado in a lovely old mobile home that they like to
believe is a cross between a spaceship and a shoebox.

David John Seel, PhD is a passionate advocate for cultural
renewal. A former headmaster, he is a marketing consult-
ant to Walden Media. He lives with his wife in Cohasset,
MA.

recommended by David John Seel, PhD



summerreading

20 May 2008

The Mayor of Casterbridge by Thomas Hardy
recommended by Leslie Moeller

T hough I will admit to enjoying PBS adapta-
tions of their novels, Victorian authors are just a
bit too sweet for my taste. Jane Austen is not my
idea of gripping summer reading. I make an ex-
ception in my snobbery toward the Victorians,
however, for Thomas Hardy.

In college I read Chaucer in Middle English
with Dr. Pepperdine. She was about seventy, rail
thin, with short cropped, white fluffy hair and a
penchant for seersucker suits, white shirts, and
thin grosgrain ties—a female Colonel Sanders. I
still recall her introduction of the Canterbury Tales
characters. Touching the tips of her fingers to-
gether and looking toward the ceiling, she de-
scribed the nun, her vows of chastity and poverty,
then pointed out those rich, expensive rosary
beads that the nun was so fond of fingering, not to
mention her other affectations of vanity. She asked
the room of young, idealistic college students
whether the nun was good because of her self-sac-
rifice or bad because of her continued bent to-

wards materialism and pride. She allowed us to
struggle with the question for a few moments,
then laughed at us all.

“She’s human!” Dr. Pepperdine exclaimed.
“To be human is an ambiguous condition. Let the
ambiguity stand.”

This is precisely what Thomas Hardy cap-
tures in all of his novels. In The Mayor of Caster-
bridge, his anti-hero evokes our disgust, our anger,
and our compassion. Hardy’s characters are so
fully human that they make Austen’s feel like
cardboard cut-outs.

If you haven’t read Hardy, or haven’t read
him recently, add a copy of The Mayor of Caster-
bridge to your summer reading list. And, by the
way, the PBS production was outstanding.

Leslie Moeller is an a7orney, a former teacher and a
former Head of School. She is currently the Publisher of
The Journal and Chairman of SCL.

Summer Conference Speaker

I
Savvy by Ingrid Law

ngrid Law was halfway through writing her first
novel, Savvy, about a twelve-year-old homeschool
girl from the Midwest, when her own twelve-year-
old daughter made an unexpected transition from
public school to homeschool. Law writes, “Watching
my own daughter reminded me of the challenges
young people face – the struggle for identity, the
enormous physical and emotional changes, the o9en
conflicting voices of parents, friends, teachers, and
media. While these challenges may not manifest

themselves as hurricanes and electric sparks in real
life, I think they can feel just as powerful and out of
control to the young person navigating them.”

Savvy is the story of Mibs Beaumont. For gen-
erations, the Beaumont family has harbored a magi-
cal secret. They each possess a “savvy” – a special
supernatural power that strikes when they turn thir-
teen. Grampa Bomba moves mountains, Mibs’s older
brothers create hurricanes and spark electricity...and
now it’s the eve of her big day.
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examples, ask: “How are the sentences
the same as the non-sentences? How are
they different?” Get plenty of ideas and
be patient while they answer. At this
point the students are meditating on
grammar. If their first thoughts are inac-
curate, that’s just part of thinking.

• A9er they’ve made enough comparisons,
ask: “What is a sentence?” If they can tell
you that a sentence is a complete
thought, you’ve succeeded. If not, back
up.

• When they tell you what a sentence is,
they are ready to apply the idea. Provide
practice exercises: “Write five correct sen-
tences.” “Complete these sentences.”
“Which of these sentences are complete
and which are not?” etc.

You can teach any idea following this
model of the trivium: examples (grammar), com-
parisons (logic), expression and application
(rhetoric). For example, every sentence has a sub-

ject and a predicate, the predicate is what you are
saying about the subject, etc.

Here’s the additional good news: if you can
teach this way, you can adapt any curriculum. You
may find that the easiest curricula are old ones—
prior to the 1950’s. I like Harvey’s Grammar, though
it needs to be supplemented. Rod and Staff, Mother
Tongue, and First Lessons in Language are used in
quite a few classical, Christian schools and seem
easy to adapt, especially Mother Tongue.

The bo:om line: you can use any program,
but your students can only come to understand
one way: by meditating on examples of the idea
taught.

Andrew Kern has been directly involved in the
establishment of three classical, Christian schools, has
trained teachers in over 75 since 1996, and consults on
institutional development and start-up. He is the
founder and President of The Circe Institute and the
author of The Lost Tools of WritingTM.

Summer Conference Speaker
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Five Steps to a Poetic Classroom
by Christine Perrin

R ead Aloud
Poetry was meant to be read using the

body as an instrument. For centuries, even before
wri:en language, this is how people were taught
poetry. This essential pleasure of poetry is also a
skill which aids all kinds of learning objectives, in-
cluding the ability to speak in front of others, a
growth in the appreciation of language, and a lack
of self-consciousness surrounding expressive read-
ing. I recommend having students read poems
aloud at the start of each day.

Memorize
Our relationship to language changes

when we commit words, phrases and sentences to
memory. We suddenly become aware of how the
words in a sentence fit together or why a line
break was chosen at a certain place or how the im-
ages relate to each other. We also feel the language
and rhythms differently in our mouths when we
aren’t working to read them. It requires many

readings and real understanding to memorize a
poem, and the poems students memorize will be-
come dear to them simply for having memorized
them. Start by having a class memorize a poem to-
gether then branch out to individual memoriza-
tion and recitation. Take it a step further and have
a recitation contest with judges and prizes.

Integrate Poetry with Other Subjects
Acquire a collection of good poetry texts

for your library or classroom and lend them out to
students. Start reading them yourself and excit-
edly share a recent find with your students. Use
the poems to clarify or reference a particular truth,
idea or emotion that crops up in the course of your
study of Scripture or history. Don’t simply choose
poems for their ideas or treat them as a means to
an end, however. Read them for beauty’s sake and
for pure pleasure. Choose all kinds of poems—
high serious poems (Keats, Milton, Homer) and
less important, funny poems (Ogden Nash, for in-
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enabled to learn. In the famous chronicle of his own
journey toward God, he o9en comes to significant in-
sights a9er passages of praise and prayer.

Augustine reminds me of how important it is
that I view my students as more than receptacles for
information. They are complicated and unique per-
sons with heads, hearts and hands. Our spiritual for-
mation is just as important, if not more so, than our
intellectual formation.

Taking this idea to heart, recess becomes a
training ground for friendship or courage or self-con-
trol in sports. Reading Uncle Tom's Cabin, we not only
build vocabulary or recognize descriptive imagery,

but we grieve together over the brokenness caused
by the abuses of slavery, and we ask for God's help to
root out similar tendencies in our own lives.

In the daily grind of teaching, Augustine en-
courages me to resist the modern tendency to feel
chained to subjects and skills and to embrace oppor-
tunities to steer my students on their perilously excit-
ing adventures through life with God, others and
themselves.

Malea Selby teaches sixth grade at Trinity Classical
Academy in Santa Clarita, California.

that ripped Greece asunder, crippling her such that, 2500
years later, she has not recovered her former glory.
Amidst all of its particularities—the names of tiny
Mediterranean islands, obscure Greek customs, and
minor figures in miniscule townships abound—Thucy-
dides’ account captures universal truths, not the least of
which is man’s tendency to destroy mankind for love of
power, wealth, and influence.

Another challenge Thucydides poses to the mod-
ern reader is his beautiful, but intricately complex style.
Richard Crawley’s translation, the scholars tell us, does
justice to Thucydides’ prose by employing Victorian-style
sentences that hang dependent clause off of dependent
clause, sometimes lasting a third of a page. Again,
Strassler comes to our rescue. He provides succinct para-
graph summaries that orient us and prevent us from bog-
ging down.

I have had so much success with the Landmark
Thucydides (and Strassler’s new Landmark Herodotus) that
it made teaching Thucydides to my eighth grade students
possible. They did not understand everything they read,
but it stretched them to increase their reading level with-
out sacrificing a basic grasp of the meaning of the text.

I commend Thucydides in general, and Strassler’s
edition in particular, to any teacher seeking classical
knowledge or a Great Book to effectively increase stu-
dents’ knowledge of mankind. If one can tackle Thucy-
dides, one can tackle just about anything else.

Andrew Selby, a graduate of the Torrey Honors Institute at
Biola University, teaches at Trinity Classical Academy in Santa
Clarita, California.

St. Augustine recommended by Malea Selby

ed. By Robert Strassler recommended by Andrew M. Selby
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T here are significant challenges to
reading Thucydides, chronicler of the
Peloponnesian wars. His intimate
knowledge of Mediterranean geogra-
phy and culture easily hinders the
uninitiated reader. He expects us to
keep the names of people and place
straight throughout the winding narra-
tive—a daunting challenge. The new
“Landmark Edition” of Thucydides by
Robert Strassler, however, can greatly
help. Its frequent maps and copious
notes allow the reader to easily locate
and understand Thucydides’ references.

Classicist Victor Davis Hanson
claims that the Peloponnesian War was
“a war like no other.” This was the war

Restoration of Reason: The Eclipse and
Recovery of Truth, Goodness, and
Beauty By Montague Brown

recommended by Roy WilliamsI
The Landmark Thucydides,

On Christian Teaching By

W hile reading Augustine's On
Christian Teaching once again I have
been struck by the holistic approach he
expounds toward learning. Augustine
holds that there is a direct correlation
between one's moral character and
one's ability to learn. The very structure
of his short work on education demon-
strates this point.

Before approaching a particular
topic of inquiry, Augustine stops to ex-
hort his reader to ask for God's grace
and help in pursuing truth and to "pu-
rify the eye of the heart," so it may be

n the modern era, scientific method dictates the way in which
reason is applied to intellectual inquiry. To ancient and medieval
thinkers, however, the manner in which reason is applied de-
pended upon which of the three transcendental and interrelated
realms of reason—truth, goodness, or beauty—they were investi-
gating. In other words, pre-modern thinkers used a diverse
methodology in intellectual inquiry.

Francis Bacon (1561-1626) condemned the ancient and me-
dieval methodology as outdated and a barrier to human progress
in his The Great Instauration (the word means to renew or to estab-
lish something). In an a:empt to correct the error of earlier
philosophers, Bacon formulated a new logic, a new method of in-
quiry, consisting solely of the scientific method.

By allowing one rational activity (knowing truth, pursuing
goodness, or appreciating beauty) to dominate the other two,
Bacon aspired to restore the conditions the first humans experi-
enced in the Garden of Eden. The result, according to Brown, was a
highly self-centered skepticism. Although Immanuel Kant, Georg
Hegel, Alfred North Whitehead, and others tried to rescue reason
from the scientific method, they did not go far enough. Reason re-
mained (and remains) a captive of the scientific method.

Brown concludes that philosophers do not have warrant to
allow one rational activity to dominate the other two. He calls for
the restoration of the model of reasoning that acknowledges the
metaphysical origins of, the relationships between, and the objec-
tive standards of truth, goodness, and beauty. Doing so, he asserts,
does not require one to je:ison the scientific method.

Educators who are alarmed by the eclipse of truth, good-
ness, and beauty, and who are working to recover it, will find
Brown’s well-wri:en study worth the effort. Perhaps even an es-
sential resource as they carry out their mission.

Roy Williams holds a PhD from Calvin Theological Seminary. During
the nine years he has worked at North Hills Classical Academy, he has
taught courses in Study Skills, History, and Bible.
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Educational Records Bureau Training
It’s Not Just For Administrators!

� Why choose a difficult test?
� The purposes and benefits of testing.
� What is ERB and CTP-4?
� How can you use our tests to improve

your classroom and your school?
� How can you improve early childhood

assessment?

� What are WRAP (reading program) and
WPP (online program) and how can they
benefit your school?

� Are you accurately assessing admissions
applicants? Exploration of the tests
available to help you do so.

LOIS EHA, ERB Consultant, educates Heads of School, Administrators,
Division Heads, Curriculum Coordinators and Test Administrators on:

stance). Include the Psalms and discuss the biblical
poetic tradition. Read poems from all time peri-
ods, giving students a taste of different eras, in-
cluding our own.

Discuss Form and Meaning
Students see things that you can’t see, and

the meaning of poems emerges in conversation.
Reading a poem aloud and discussing it for a few
minutes is a valuable exercise, even if there is
more to learn from a poem. Identify formal aspects
you can find (rhythm, rhyme, sound devices,
structure, stanzas, line breaks, inherited forms),
discuss what the meaning might be, and look for
the inter-relatedness of form and meaning. Show
how metaphor is central to poetry as it is to all
human thought. In science, for instance, metaphor
has guided our understanding of many concepts
which we cannot understand without analogy—
the atom, for example. In our understanding of
God we use the analogies of the creeds—God as

Father, Maker, King—to give us some sense of
who I AM is.

Get These Books:
For young elementary: Talking Like the Rain Ed. by
X.J. and Dorothy Kennedy
For older elementary: A Child’s Anthology of Poetry
Ed. by Elizabeth Hauge Sword
Middle and High School: Poet’s Choice Ed. By Ed-
ward Hirsch
Luminous Things Ed. by Czeslaw Milosz
The Wadsworth Anthology of Poetry Ed. by Jay Parini
The Norton Anthology of Poetry
The Psalms

Christine Perrin is a professor of literature and poetry
at Messiah College in Grantham, PA and a regular
instructor of poetry at Covenant Christian Academy in
Harrisburg, PA.

Summer Conference Speaker
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Apprenticing Adults Through
Middle School Lit by Linda Dey

Teaching difficult literature to middle schoolers
should be seen in the larger context of treating stu-
dents as apprentice adults. As David Hicks explains in
Norms and Nobility, classical teachers are not in the
business of developing happy, well-adjusted children,
but rather of forming adults. He points out that the
idealized ancient schoolmaster’s method for forming
adults was “to teach the knowledge of a mature mind,
not to offer relevant learning experiences at the level
of the student’s stage of psychological development.”

Middle schoolers’minds are ready for the in-
tellectual challenge of literature that deals with serious
themes and central questions. They love to discuss
ideas; they love to have their ideas taken seriously.
They won’t usually admit it, but most prefer challeng-
ing work to an “easy read.” When they are presented
with a work such as The Odyssey or a Shakespeare
play and told, “This will be hard, but you can do it,”
they sit taller and work harder than when given a
“young adult” book.

Even when this is not the case, giving middle
schoolers difficult tasks is the right way to prepare
them to be thinking adults. The value of sticking at
and mastering a difficult task that the student sees as
worth his time is be:er preparation for adult life than
easy successes to boost self-esteem, which may only
serve to convince students that they are smarter than
adults. “What a student can do should not become the
sole judge of what the student is asked to do,” says
Hicks (italics mine).

The challenge for the teacher is to find this

place beyond the student’s current reach without
going too far beyond it. The skilled teacher translates
complex themes into language students can under-
stand, explaining difficult ideas through images and
analogies that enable them to see what they have
never seen before.

C. S. Lewis’s Out of the Silent Planet o9en be-
comes my 7th grade students’ favorite book because it
forces them to use their minds in new ways. They
have the experience, maybe for the first time, of think-
ing a new thought and inserting it into the discussion.

This happens when they make a connection
between the meaning of Lewis’s images and the truth
of their own experiences. Wonderful discussions erupt
around such things as Ransom’s choice of the word
“bent” when trying to describe a sinful act to the un-
fallen Malacandrians.

In The Voyage of the Dawn Treader, for example,
Eustace is made to see that there’s a difference be-
tween what a star is made of and what a star is. Ran-
som’s experience in outer space, or Deep Heaven as he
comes to call it, fleshes out this distinction and ex-
pands on it. Students see this, and I get the chance to
introduce them to the sophisticated idea that there are
other kinds of truth outside of scientific truth.

I know that something significant has hap-
pened when the classroom discussion spills out into
the hallway, even continues in the lunchroom. Excite-
ment about ideas stimulates concurrent movement to-
ward mental maturity. It all happens when students
have been given something worth thinking about and
have risen to the challenge.

Linda Dey is the co-founder, Academic Dean, and an upper
school humanities teacher at The Imago School in Maynard,
Massachuse7s. She is a founding board member of SCL.
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Classical teachers are not in the business
of developing happy, well-adjusted children,
but rather of forming adults.
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Christianity for Modern Pagans: Pascal’s Pensees Edited,
outlined and explained by Peter Kree9 recommended by Linda Dey

One of the best books I have read this year is Chris-
tianity for Modern Pagans: Pascal’s Pensees edited, out-
lined, and explained by Peter Kree9 (SCL Conference
speaker in 2007). Blaise Pascal (1623-1662) was a
French mathematician and philosopher, heavily in-
fluenced by an Augustinian strain of Catholicism
called Jansenism. His Pensees are a famously pro-
found collection of thoughts wri:en for a book on
Christian apologetics, unfinished before his death,
but published in somewhat disorganized fashion
posthumously.

Kree9 has selected about a quarter of Pascal’s
Pensees and organized them, accompanied by insight-
ful commentary. The result is a powerful work of
apologetics as well as a look into the heart of this
great thinker. Kree9’s comments come from and

speak to both the heart and the mind.
Pascal describes the human dilemma: what

we want most are truth and happiness, yet we find in
this world only uncertainty, wretchedness, and death.
Pascal’s description of how people use either diver-
sion or indifference as pseudo-solutions to this
dilemma reads like an analysis of our own times. His
argument that what we want most can only be found
in God is compelling. Both Kree9 and Pascal are
wonderful writers, and there is much to feed on, both
for skeptics and believers.

Linda Dey is the co-founder, Academic Dean, and an upper
school humanities teacher at The Imago School in Maynard,
Massachuse7s, where she has worked for 27 years.

I n preparation for a panel discussion on Chris-
tian education last year, I read Dr. Joel Heck’s re-
cently published study of C.S. Lewis’ views on his
own profession.

The title comes from Lewis’ assertion in The
Abolition of Man that education is essentially a posi-
tive enterprise: rather than hacking away at the
overgrowth of false knowledge, education seeks
the cultivation of new growth. Heck’s meticulous
research uncovers Lewis’ unflaggingly cheerful
view of what he did, day in and day out for some
forty years until his death.

For Lewis Lovers, Irrigating Deserts is a
trove of personal glimpses into the habits of the
evangelical patron saint. Heck digs into correspon-
dence with and about Lewis, examines personal as-
pects of his roles at Oxford and Cambridge, and
provides a balanced, human perspective on both

his intellectual life and his impact on his pupils.
As much enlightenment comes from Heck’s

lists and appendices. Appendix I, for example, is a
list of books that Lewis read from 1922-1927, the
transition years from Oxford student to Oxford
tutor. Deduced from a number of sources, the list
runs for ten pages!

Whether you find this engaging beach
reading (you know who you are!), or whether you
read it sporadically for the valuable insight on a
vital Christian intellectual, Irrigating Deserts is
worth having on your shelf.

Charles T. Evans is co-Editor of The Journal, a
full-time Paideia, Inc. consultant, and has nearly two
decades of educational experience.

Irrigating Deserts: C.S. Lewis on Education By Joel D. Heck
recommended by Charles T. Evans
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Cormac McCarthy — Bits of Grace in the Deepening Doom
by Charles T. Evans

A t the Academy Awards in February, a mod-
ern western chase film about found drug money
and a sadistic killer pranced away with four Os-
cars. No Country for Old Men was adapted from the
novel by 74-year-old Cormac McCarthy. Even if
you don’t live in Texas, you’ve probably heard of
him.

Reading Cormac McCarthy requires
courage. You either put him down and walk away
or, having steeled yourself against the brutality
that troubles his pages, you find yourself drawn
along, the disastrous ends seeming more inevitable
with every paragraph.

Despite the bleakness, McCarthy somehow
still holds out for grace. Like Flannery O’Connor,
he uses the background of grotesque evil to show
human virtue in just faint enough relief that we can
see it.

Honestly, I’m not up enough on contempo-
rary literary criticism to have an opinion as to
whether McCarthy’s work is “late-modern” or
“postmodern.” Critics have pigeon-holed him as
each, not to mention “apocalyptic.”

When you read a Cormac McCarthy story,
you always know who the bad guys are.
Whichever movement envisions believable charac-
ters incapable of moral empathy or villains who ar-
ticulately justify their violence on the basis of
superior logic, that’s what he is.

Just as striking are McCarthy’s protago-
nists. They are clever, strong, admirable—and hap-
less. Good luck never lasts, love goes unrequited,
and calamity stalks them.

There are plenty of reasons for Christians
not to read Cormac McCarthy. The books are vio-
lent, and they can be frightening. Redemption is

scarce, and there are no happy endings. The world
McCarthy confronts is hard, absolutely unyielding.

So why would anyone bother to read nov-
els that we know will end badly? Why subject our-
selves to the hard-bi:en violence of life without
God and with li:le recollection of him?

First, McCarthy’s books are beautifully
wri:en. The dialogue is true; the se:ings envelope
the characters; the prose is direct, elegantly spare.
In his western novels, McCarthy sprinkles the dia-
logue with extended passages in border Spanish, a
challenge that I find enjoyable. He cra9s edge-of-
your-seat plots with unpredictable twists and turns
that still make complete sense.

Cormac McCarthy believes in evil. If there
is a single argument against his books as postmod-
ern pamphlets, it is that McCarthy can draw a
bright line between people of ordinary, traditional,
Christian values and those who lack any motiva-
tion to do good. There are those who have moved
too far beyond the bounds of grace to be consid-
ered for redemption—their wickedness, we know,
is their only reward.

Meanwhile, McCarthy captures the moral
bewilderment of strong people confronted by un-
regulated evil. His modern lawless landscapes
leave their mark on everyone, even those who
know that laws and limits are our only hope.

In the end, there’s enough loyalty and love
to keep me coming back.

Charles T. Evans is co-Editor of The Journal. A former
headmaster, he consults full-time and lives in Austin, Texas.

Cormac McCarthy believes in evil.“ ”
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The Reading Road to Writing
by Robert Li7lejohn

S ince ancient times, imitation has been the best
teacher of quality communication, whether
speech-making, preaching, negotiating, or any
kind of writing. We read for many reasons; to
learn what we do not know, to improve our char-
acter, to transcend time and place, even to escape
reality. But no nobler purpose exists for reading
masterfully wri:en, high quality literature, than as
a model for writing.

In a former life, I served as Honors Direc-
tor for a Christian university. The capstone project
and final requirement for graduation was the Hon-
ors Thesis. This paper was to be the culmination of
a year’s research and writing, overseen by a com-
mi:ee of three faculty, one of whom served as pri-
mary advisor. I served as an additional reader for
all theses, and I read some very interesting papers
on topics outside my own discipline. However, I
o9en found myself wondering if the writing was
really honors quality.

On one occasion, I read a thesis that was
totally incomprehensible. Upon consulting the fac-
ulty advisor, I discovered that he too found the
paper unsatisfactory, but because of his junior sta-
tus he was reticent to challenge the quality of the
paper, since this student was well thought of by
other members of the department.

When I asked the student to show me
some examples of other papers he had wri:en
over the years, I found them all to be beautifully
“processed” on high quality paper, with a:ractive
fonts and forma:ing. Each paper bore a single red
“A” or “A+” with no other marks or comments. I
concluded that over his college career, no one had
actually read this student’s writing. Now I had the

unenviable responsibility of rejecting his thesis as
substandard, denying his graduation from the
program—an awful experience for both of us.

Why had this student received so li:le help
with his writing in college, not to mention his pre-
vious high school and earlier learning experi-
ences? My conclusion, from 25 years in K-12 and
college education is simple and stark: writing is
the most difficult thing to teach and, as an educa-
tional culture, we have forgo:en how to do it.

While visiting my parents’ home last
Christmas, I found a li:le book on composition
that belonged to my grandfather, copyright 1907.
The book was structured to teach students how to
write exposition, biography, criticism, argument,
description, and narration, through modeling high
quality examples of each of these by authors like
Stevenson, Huxley, Eliot, Lamb, Chesterton,
Copeland, Hawthorne, Dickens, Conrad, Longfel-
low, Sco:, Irving, Poe, Thoreau, Kipling and
Austen.

As teachers, we would do well to take our
cue from William Faulkner who wrote: "Read,
read, read. Read everything…and see how they do
it. Just like a carpenter who works as an appren-
tice and studies the master. Read! You'll absorb it.
Then write."

Robert Li7lejohn, PhD is the Headmaster at Trinity
Academy, Raleigh, North Carolina. With Charles T.
Evans, he is the co-author of Wisdom and Eloquence:
A Christian Paradigm for Classical Learning.
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Begin A New School Tradition

aculty Field Trips
Explore charming Charleston, South Carolina where the first shots of the Civil War were fired at
Fort Sumter. A city steeped in history and culture, Charleston provides some of the most magestic
scenery available in the United States, from its classical gardens to its Antebellum, Colonial and
Victorian architecture.

Join us at the Francis Marion Hotel in the heart of the historic district, surrounded by hundreds of
art galleries, shops and restaurants.�www.francismarioncharleston.com �

HISTORICALWALKINGTOUR OF CHARLESTON
With Mr.Tommy Dew of On the MarketTours

An insightful, two hour, historical walking tour of the city focusing
on social history and evolution of the South. Includes political,
military and architectural history. Lead by one of Charleston’s best
guides. $20 for adults, $12 for children 11 & under.

THE ORIGINAL CHARLESTONWALKS:
“SLAVERY AND FREEDOM”

Two hours, 1.25 mile walking tour visiting the old slave market.
Discussion will include plantation life, Jim Crow laws, Reconstruction,
slave traders, slave revolts, and the civil rights movement. $18.50 for
adults; $10.50 for children 7 to 14; under 7 free.

THE ORIGINAL CHARLESTONWALKS:
“HISTORIC HOMESWALK”

Two and one half hours, 1.5 mile walking tour includes interior tours
of the Edmondston-Alston House (c. 1825) & Nathaniel Russell House
(c. 1808). $29.50 for adults, $22.50 for children 7-14, under 7 free.

CARRIAGETOUR OF HISTORIC CHARLESTON
One hour historic tour in mule drawn carriage. Discussion includes
overview of history of Charleston, including famous citizens and
events. $24 per person.

ADDITIONAL OPPORTUNITIESTO
EXPLORE CHARLESTON:
� Ft. Sumter: Harbor boat tours to Ft.

Sumter, site of the first battle of the
Civil War leave just six blocks from the
Francis Marion Hotel. Includes 1 hour
at Ft. Sumter and 1 hour 15 minute
cruise around Charleston’s historic
harbor.

� South Carolina Aquarium: also just six
short blocks from the Francis Marion
Hotel. Open 9:00 am to 5:00 pm
Monday through Saturday.

� Beautiful South Carolina Beaches: a
short drive from the hotel and historic
district.

F
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Featured Speakers
CHARLEST. EVANS
A Paideia, Inc. Executive Consultant, co-author with Dr.
Robert Li:lejohn of Wisdom and Eloquence, the Executive
Director of the Texas Association of Non-public Schools,
and co-Editor of The Journal, Charles Evans will present
seminars for:
� Upper School: How do you build a truly classical high school

that students can love?
� All teachers: Five classical steps to make any Christian class-

room more effective.
� Heads of School:What is required of the 21st century Head

of School to meet the new generation of parenting values, new
competition from public and private schools, and the new finan-
cial realities?

� Board Members: No school can exceed the quality of its
board; presentation of a simple framework of principles and re-
sponsibilities any board can learn to use effectively.

ANDREW KERN
Founder of the CiRCE Institute, a SCL board member,
the Dean of Academics for the Regent Schools of the
Carolinas, and co-author with Dr. Gene Edward Veith of
Classical Education, The Movement Sweeping America, An-
drew Kern has been directly involved in the establish-
ment of three Christian classical schools and has trained
teachers in over 75. Andrew Kern’s seminars will in-
clude:
� All conference attendees: Plato on Gymnastics
� All teachers:

� Teaching Students to Think
� Are You Inadvertently Teaching Progressively?

JIMVAN EERDEN
The originator of The Centurions Fellowship and the
PigFest Society, Executive Producer of several award
winning films and political commentator will address:
� All ConferenceAttendees: Building Culture

As Aquinas put it,“culture is the sum of conversations.” The
PigFest Society (see www.pigfestsociety.org) is a regular gather-
ing of an eclectic group of people around a hosted table to in-
dulge in great food and great conversation.These gatherings
offer the opportunity to change the minds of others, improve
one’s own thinking, and collaborate around worthwhile ideas
and initiatives.The conversations from these gatherings have lit-
erally changed our world. Come learn more about how to be
involved and how to get your students involved in the Great
Conversation.

GLENN C.ARBERY, PHD
The author of Why Literature Ma7ers, former Professor of
Literature at the Dallas Institute of Humanities and Cul-
ture and current editor of People Newspapers will address:
� Upper School: How to bring Homer alive for upper school

students.
� Middle School: How to teach Huckleberry Finn effectively.
� All conference attendees: Exodus as the underlying theme

of the American Story.

WALKER BUCKALEW, PHD
Since 1989, Dr. Buckalew, a consultant for Independent
School Management, a firm with more than 4,000 private
school clients, is also the author of eight non-fiction
books and three Christian fiction books. He will speak
to:
� Administration and Board Members:

� Crafting Purpose-and-Outcome Statements: a new tool
from ISM to strengthen your school’s marketing program
and personnel evaluation systems.

� Board Leadership: the outcome of a new, not yet published
ISM study.

� Characteristics of Head of School Leadership: insightful
data from the 2006 ISM study.

� AllTeachers and ConferenceAttendees:
� Behavioral Health for Educators: based on 35 years of ex-

perience and research work funded by the Kellogg Founda-
tion.

� Writing Christian fiction: a published author shares his ex-
perience.

JOHN L. COOLEY, JD & JOHN M. COOLEY, JD
John L. Cooley and John M. Cooley are partners at
WootenHart, PLC in Roanoke, Virginia. Together they
serve faith-based programs, religious schools and
non-profits. They will present seminars on:
� Administrators and Board Members: Liability for the

Christian School Teacher. Educate yourself on the liability risks
of the classroom and learn practical solutions to protect your-
self and your school.

� Administrators and Board Members:
� Student and Parent Legal Rights: what are they really?
� Miscalculations, Misperceptions and Miscommunications:

common causes of employment liability.

Bring your spouse or the whole family • $155 spouse registration (meals only, no session a:endance)
Reserve your place on a Charleston tour by email:

� info@thesocietyforclassicallearning.org �
Payment due at registration.


