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H               appy New Year!  Mid-January begins one of the toughest 
times in the academic year.  September’s  excitement has worn off.  
Thanksgiving and Christmas breaks are past.  Spring Break seems a 
long way away.  These are the months of perseverance and, if we are 
not careful, drudgery.  

In this edition of The Journal, we urge you to shake off the 
threatening winter doldrums and re-examine first principles.  Look 
again at the “why” underlying your daily routine.  What is your 
school’s mission?  Is it being carried into the detail of your students’ 
experiences?  Returning to the big picture and looking afresh at 
ways to accomplish it are the critical antidotes to the humdrum and 
mediocre.

In this edition we offer opportunities to challenge your thinking, 
resources for tweeking your curriculum, and avenues for sharing 
your experiences with other readers.  This edition was originally 
intended to be the first members only edition of The Journal.  Once 
we saw the content, we decided to offer one more free edition to our 
full mailing list.  If you are not yet a member of SCL, consider this a 
Christmas present and join today at www.societyforclassicallearning.
org to make sure you receive four more editions and a 10% discount 
on the SCL summer conference.  If you have already joined, your 
next four editions are secure.  

Grab a cup of coffee, sit down and enjoy the conversation.

Happy New Year!
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T                 he fourth graders were learning
             about the American Civil War
          and the Gettysburg Address.  The 
exercise on the day I observed had students 
re-writing Lincoln’s immortal speech in 
their own words.  A simple, common 
assignment, but something about it didn’t 
sit well with me.
 After a few minutes, I realized that 
in learning the speech by re-writing it, the 
students were losing Lincoln’s words.  The 
ideas in the “Gettysburg Address” are not 
original.  It is a eulogy.  I could have written 
that eulogy, any fourth grader could have 
written it, if our only concern was to get 
some ideas across—the sorrow of loss, 
the hope of a unified nation, the symbolic 
struggle for freedom.
 But the Gettysburg Address is 
beautiful.  The words and the way Lincoln 
strung them together are even beatific.  And 
that’s the point.
 The classical classroom is oriented 
around big ideas and important events.  But 
this is only our starting point.  Our focus 
extends from important content—Who was 
Abraham Lincoln?  What was he doing at 
Gettysburg?—to the importance of how the 
ideas that shape events are captured by the 
great statesmen and poets in our tradition.  
To lose Lincoln’s words in a flurry of fourth 
grade paraphrases is to undermine the real 
educational value of his speech.
 In the movie Broadcast News, Holly 
Hunter’s journalist character recalls how 
her father developed the habit in her of 

looking for a better word, a better way to 
say everything.  In the movie character, the 
constant pursuit of a better word produced 
neuroses that made her interesting to movie 
goers.  In our students, however, the search 
for better words, for more beautiful words, 
is the mark of a classical education.

 Next time you read a famous work by 
a famous person with your students, ask 
the question:  Why is this work famous?  
Examine the words, and lead your students 
in a discussion of the beauty of the words 
and the choices that the author made in 
order to make them lovely.
 The heart of classical learning is 
eloquence, and the heart of a classical 
classroom is learning to recognize and use 
beautiful words..

Charles T. Evans is Co-Editor of The Journal. A 
former headmaster, he consults full-time and lives in 
Austin, Texas.
 

The classical classroom is oriented around 
big ideas and important events. But this is 
only our starting point.”

Secrets of a Classical Classroom
The Beauty of Words  by Charles T. Evans

philosophy

“
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warstories

Peeing in the Bushes
          by Rod Gilbert

               he female teacher burst into my
         office and said, “I need a man to 
speak to one of the first grade boys.”  I 
complied, and as we emerged toward the 
confrontation she told me about the boy she 
caught peeing in the bushes on the edge of 
the playground.  What was he thinking?  
How could he be so crude?  The teacher did 
not know what to make of it.
 “If you come up on him quickly, you 
will scare him,” she announced.  I peeked 
around the corner from my office.  The boy 
was visibly shaking—he had never been to 
the principal’s office before.  
 Walking up to him, I grabbed a 
football and said firmly but welcomingly, 
“Follow me outside, Jon.”  We made our 
way to the center of the playground far 
from others’ ears and threw the ball for a 
couple of minutes.  When I felt that he was 
breathing again, I said, as I threw the ball,  
“Been peeing in the bushes, huh?”
 Amazingly, he caught the ball, then 
sheepishly answered, “Yes, sir.” 
 “Hmm,” I intoned with undetectable 
meaning, and we kept throwing the ball. 
“Did anyone see you?”
 With wide eyes he said, “I hope not! 
I tried to get behind the bushes.”  Passing 

the ball for another minute, I asked him, “If 
you hadn’t gone in the bushes would you 
have made it back to the bathroom without 
having an accident?”
 “No, I really had to go.”  He held the 
ball to see what was next.
 “As odd as this sounds, Jon,” I replied, 
“it seems to me you made the right call.  
Good job.”  He smiled.  I suggested, “How 
about we go find the bathroom, so that you 
know where it is? And you promise to go 
the bathroom on your way to recess every 
day, so that this doesn’t happen again.”
 As we walked back toward the 
buildings, we were two men with a secret  
agreement about manhood that seemed to 
make sense to both of us.  

Rod Gilbert is the Head of School at Regents 
School of Austin, Texas.  Jon is the student’s real 
name.  We are going to tell this story at his
wedding rehearsal dinner.

Have your own real-life war story? 
Please send your 500 word or less summary of a 
humorous or difficult situation you have faced as 
a teacher, administrator or coach to 
thejournal@societyforclassicallearning.org.  
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W               hy study Latin?  All of us in 
           classical, Christian education have 
asked the question.  Rather than spout 
statistics proving that Latin comes in handy 
on the SAT’s, we might focus on three less 
practical reasons for the study of Latin.  
Latin contributes to our classical values 
because it is worthless, difficult, and old.
 First, Latin is practically worthless, but 
I don’t mean that in quite the way it might 
sound.  Language is the most common 
means of communication.  Until the final, 
or “rhetoric” stage, however, the classical 
educator is not so much concerned with the 
student’s ability to communicate ideas, but 
rather with his capacity to receive them.  In 
fact, we are convinced that the latter must 
precede the former.  
 Language is also the mechanism 
that drives thought, and as the scope and 
depth of our language shrivels, so does our 
capacity for deep and significant thought.  
The student of rhetoric cannot speak well 
until he has first learned to listen and to 
think.  It is the “listening” rather than the 
“speaking” nature of Latin study that makes 
it so valuable.  Because of the conversational 
emphasis, the study of a modern language 
cannot serve the same purpose.  So, one 
learns Latin, not to speak with Cicero or 
with Augustine, but to sit at their feet, to 
receive and understand their thoughts.  
 Second, Latin is difficult.  If language 
is the mechanism of thought, translation 
is thought itself.  The student is presented 
with a thought contained in a puzzle; he 
extracts the meaning, and then reinterprets 

curriculum

Worthless, Difficult, and Old
The Value of Latin by Peter Joslyn

and represents the thought.  This is hard 
work, but only in this way does the student 
learn to own the ideas.  The earlier we 
foster this complex skill in our students, the 
easier they will translate any text at more 
demanding stages of their careers.  
 Beyond worthlessness and difficulty, 
Latin has the additional advantage of being 
old.  The act of translation itself is valuable, 
but Latin texts are also of great intellectual 
value.  As a student bears through the 

slow, difficult years of mastering Latin 
grammar, he has the opportunity to practice 
the newly acquired art of translation on 
the philosophy and politics of Cicero, the 
history of Caesar, and the poetry of Virgil.  
This provides an unmatched entrance into 
the ancient world—the world into which 
Christianity was born, a world which the 
Gospel conquered and eventually adopted.  
 In the end we hope that; in whatever 
language or media our students confront 
a thought—political debate, newspaper 
article, poetry, or advertising; their study of 
Latin will provide the discipline and insight 
necessary to discern the meaning of the 
message, and to articulate an appropriate 
response.

Peter Joslyn teaches Latin at New Covenant Schools 
in Lynchburg, Virginia, where he graduated in 2002. 

One learns Latin, not to speak with 
Cicero or with Augustine, but to sit at 
their feet to receive and understand their 
thoughts.”

“
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The Critical Importance of Grammar
          by Andrew Kern

I

curriclum

             t is widely believed that we are
         engaged in a war for our culture. More 
accurately,  we are in the middle of a battle 
in a war that has been raging since Socrates 
challenged the sophists.  As Christian 
classical educators, our enemies are the 
radical relativists.  To the radical relativists, 
there is no law of nature to govern human 
conduct because there is no such thing as a 
constant form of human nature. 
 Radical relativism is the belief that 
everything we do, think, and even feel 
arises from the customs and conventions 
of the group of which we are members.  
Individuals cannot perceive the way 
things actually are, because we have 
been conditioned by our communities to 
experience things a certain way.  We are 
always wearing glasses, colored by our 
unavoidable, individual perspectives. There 
is no universal nature or essence of things, 
and, even if there is, we can’t know it.
 This revolution against objective 
ideas entered our schools early in the 
20th century.  Its leader was John Dewey, 
who watered down the radical relativism 
of Friederich Nietzsche and called it 
Progressivism.  Dewey’s teachings were 
widely misunderstood and accepted by 
those anxious to pretend their schools were 
founded on scientific principles. 
 I’ll not mince words: radical relativism 
is the enemy of humanity and civilized 
society.  Like a colony of termites, it eats 
away at everything it inhabits. We educators 
must know what radical relativism is, and 

we must be prepared to resist it. 
 How does radical relativism affect 
grammar? How do convention and custom 
overthrow nature in the teaching of 
grammar? Let me turn these questions a 
little bit:  How does a radical relativist 

determine correct grammar?  He argues 
that correct grammar arises entirely 
from usage, convention, or custom.  This 
position, however, doesn’t stand up to 
close observation.  Linguists have studied 
virtually every language group on earth 
and discovered that there is a universal 
foundation to every grammar.  Grammar is 
rooted in nature, not in conventions. 
 What does that mean?  Take a close 
look at human nature by watching yourself 
think. You can simplify the act by focusing 
on one thing: say, a fish. 
 Notice, first, that you cannot think 
without thinking about something.  We 
call that something the “subject.”  Perhaps 
you saw the fish in your mind.  If you did, 
it had properties (color, shape, etc.), and 
it was somewhere (in the water, floating 
on black, etc.).  When we think, we always 
think something about the thing about 
which we are thinking.  We cannot think 
about a fish without thinking something 
about the fish.  We call that the “predicate” 
(from pre, about, and dico, I say or tell).  We 

If we allow grammar to degenerate, 
we diminish our capacity to know 
and love the world around us...”

“
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think about subjects when we predicate 
something about them. All grammar is 
rooted in this simple notion. 
 In short, we think this way because it 
is our nature to think this way.  Therefore, 
the rules of grammar arise from human 
nature and they help us to know the 
world we live in.  If we allow grammar to 
degenerate, we diminish our capacity to 
know and love the world around us, the one 
over which God has made us stewards. 
 Furthermore, we live in community. 
By converting thoughts into sentences, we 
enable others to think with us, and others 
enable us to think with them.  We are able 
to communicate.  Therefore, if we allow 
grammar to degenerate, we diminish our 
capacity to know and love the people 
around us. 
 Amazingly, we can also stand outside 
ourselves and watch ourselves think (like 
you did above)!  We can analyze our 
thoughts and behavior, holding them up to 
standards (including the rules of grammar).  
No other creature can do that.  Therefore, 

if we allow grammar to degenerate, we 
diminish our capacity to know and love 
ourselves! 
 Without doubt, the sentence—that 
simple skeleton with a head (subject), 
abdomen (predicate), and many attachable 
limbs (the other parts of speech)—is one 
of the wonders of the world. Think of the 
enormous flexibility, the power to move, 
and the ability to bless and to curse!
 We have been given the capacity to 
use language (and to teach our students) 
to bless others through the almost infinite 
power that words possess when structured 
on sound grammar. 
 And when we lose the power to 
bless, we lose the culture war.  No wonder 
they don’t want us to teach our children 
grammar.

Andrew Kern is the founder and President of 
The Circe Institute and the author of The Lost 
Tools of Writing™, a program designed to 
fulfill the principles set forth above.
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I
Why Read Poetry?
 by Christine Perrin

               am reading Paradise Lost by
             John Milton right now.  It is a 
beautiful and difficult poem and I spend 
much energy trying to understand it.  This 
week when we were discussing Satan 
in Book IV it struck me suddenly that I 
am guilty of behaving like Satan.  His 
preoccupation with himself at this moment 
in the text has completely occluded even 
his ability to think outside of how a 
circumstance affects him.  He is sealed off 
from the reality of God’s majesty and the 
ability to worship by his absorbing interest 
in how all things impact him.  
 

 This is a fact with which I have 
such long acquaintance that it is almost 
mundane: when we sin we are acting like 
the devil.  But just now, as the presence 
of the voice of Satan seeped into my 
consciousness through rhythms, images, 
and tone, this oh so ordinary truth pierced 
me with fresh awareness and intensity and 
application to this moment in my life.  
 Tolkien and Lewis believed that 
poetry restores reality to its mythic 
proportions, that we are living an epic, a 
lyric truth, a narrative where every action 
has vast consequence.  Reading a myth or a 
poem causes the enchantment of the daily to 
come forth, making us conscious of it anew.    

Apart from that cosmic importance, there 
are other benefits that accrete like layers in 
a mountain stream.  Poems reminds us that 
the rational alone will not take us to full 
knowledge.  
 Poetry also changes our relationship to 
language.  It allows us to see words as more 
than merely serviceable vehicles.  Poetry 
gives us an inherent sense of structure 
when we write.  Formally or informally 
poetry enables us to write more beautifully 
and meaningfully.  Poetry reminds us that 
metaphor is the basic way of knowing the 
unknown and that there are always new 
ways to use one thing to describe another.  
 Poetry gives us images that invigorate 
our daily experience.  Never will I be able 
to see a fish without thinking of Elizabeth 
Bishop’s “The Fish.”  I talk myself out of my 
despair for the ugliness of the industrialized 
world with Gerard Manley Hopkins’ poem 
“God’s Grandeur.”  I possess Rilke’s picture 
of “The Panther” when I feel caged or when 
I meet someone who is.  
 Poetry has taught me that language is 
unimaginably deep, even bottomless, and a 
record of what it is like to be human.  And 
because I write poems in response to my 
love of other people, I have learned what 
Adam felt like in the garden of the world, 
naming and naming.

Christine Perrin is a professor of literature and 
poetry at Messiah College in Gratham, PA, and the 
author of the forthcoming book The Art of Poetry 
(Classical Academic Press, 2008).

Poetry has taught me that 
language is unimaginably deep, even 
bottomless, and a record of what is 
it is like to be human.”

“
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h See “Website,” continued on page 11

Y    our school’s website is the most
             critical and cost-effective element 
         of your marketing strategy.  Properly 
used, your website will maximize 
the effectiveness of “word-of-mouth” 
marketing, offer more information than 
printed materials, and present your school 
to a broader audience.  As you create an 
uplifting, useful website these principles 
can guide the decisions you’ll make.
 Begin with a plan.  If you don’t 
have a comprehensive, strategic marketing 
plan, you should not be designing websites, 
printing brochures or spending resources 
on any marketing initiative.  Reactionary 
marketing based on hunches and anecdotes 
is a speculative use of precious resources 
and typically provides little benefit.
 Analyze the effectiveness of 
previous marketing initiatives.  Research 
the marketplace.  Gather data.  Then build 
your website and determine its content 
based on what you know the need is. 
 Something for everyone.  We live 
in an age of sophisticated information 
consumers, and it’s not just prospective 
parents that are using your site.  Avoid the 
error of targeting prospective families to 
the exclusion of other constituent groups 
who regularly want information about your 
school—current parents, students, donors, 
prospective faculty and the community at 
large.
 By keeping your current constituents 
engaged in your school and up to date on 
long-term strategic goals and day-to-day 

Websites That Matter
 by Mark Mountan

events, you give them a reason to visit your 
website regularly.  If parents are proud of 
your school and its website, referring people 
to your website will be the most common 
way they introduce others to your school.  
 Organization is key.  Web usability 
research suggests that site visitors should be 
able to find the information they’re seeking 
within 2 clicks of the home page.  Organize 
content into “portals” or entry points for 
each constituency.  Each portal should 
contain sub-navigation structure referring 
to content relevant to their interest. 
 How a user moves from page to 
page (“page flow”) is as important as 
overall navigation.  A truly user-friendly, 
intuitive website is one in which the 
pages follow a logical presentation of 
information—much the same as you present 
your school in a logical method in an oral 
presentation. 
 Keep it simple.  Statistically, a web 
user will generally spend no more than 3 
to 5 minutes on their initial visit to your 
site.  What do you want to tell users about 
your school in five minutes?  You want to 
pinpoint their need for your school, tell 
them how your school meets that need and 
make it irresistibly simple for them to get 
more information.  Don’t fall into the trap 
of “overselling” by giving an exhaustive 
presentation of your school online.
 Keep it fresh and relevant with 
feature-rich content management.  Limited, 
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P rofessional observers of the living
           world (Ecologists) agree that 
members of the same species compete for 
limited natural resources such as food or 
shelter  materials when they occupy the 
same physical location.  But ecologists have 
long debated whether members of different 
species compete with one another for such 
resources within the same habitat.  Whether 
this “inter-specific” competition exists or 
not, it is evident that individuals can best 
coexist in the same habitat if they occupy 
different niches.  So it is with schools.   
 The stark reality is that the demand  
of students and parents seeking private 
education in any area is limited.  However, 
within that limited supply there exists a 

continuum of educational needs, and each 
school must clearly understand and clearly 
articulate its particular niche in order to 
attract and keep its share of families.
 The key to competing successfully in 
the private school market is not to be unique.  
This term can frighten families who want 
the stability of a school that implements 
best practices learned from similar 
schools.   Rather, the key is to articulate 
your differences in terms that are easily 
shared—student to student and soccer mom 
to soccer mom.  Word of mouth will always 
be your best marketing, so fill those mouths 

marketing

Promoting Our Differences 
     by Robert Littlejohn, PhD

with expressions that both speakers and 
hearers can understand and appreciate.
 This has been particularly difficult 
for classical, Christian schools.  To say we 
are “Christian” lumps us into a category of 
schools whose missions and niche might 
be very different than ours.  To say we are 
“classical” means something different to 
everyone.  Saying we are “Trivium-based” 
usually further confuses prospective 
parents, and few within our schools 
understand or can explain the method.
 It falls to every school to determine 
what really makes it different and to 
articulate that difference in the simplest 
language.  Distill your distinctives to a 
sentence fragment, followed by no more 
than 8 bullet points.  Use the best pictures 
you can find to illustrate your points on 
your website and in print.
 Schools often forget two important 
targets in their marketing strategies:  
the families you already have (internal 
marketing = retention) and teenagers.  The 
easiest student to enroll is the student you 
already have, but current families need 
regular reminders of the great education 
their child is getting through samplings of 
what their children are learning and data.
 Many schools are terrified of a 
mass exodus when students reach that 
age when parents begin to give way 
to their children’s wishes about school 
choice.  Yet most marketing efforts target 
parents with pictures of sweet, uniform-
clad second graders reading a book with 

The key is to articulate your 
differences in terms that are easily 
shared...” 

“
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well-organized content for every user 
group is only valuable if it is relevant 
and up-to-date.  Again, usability research 
suggests that outdated content is one of the 
quickest ways to lose visitors.  Is the former 
headmaster’s photo still posted on the site? 
Are you touting standardized test scores 
from 3 years ago? Is the September “Back to 
School Parent Orientation” still listed on the 
calendar in December?  
 If your website content is 
dependent on a time-strapped volunteer 
or a faculty member who manages the site 
“on the side,” then you should consider 
migrating your website to a hosted content 
management system (CMS).  Content 
management systems give you control over 
your website content without requiring 
any experience in web development 
or HTML (the primary programming 
language of the internet).  This allows 

you to assign maintenance of site pages to 
several individuals, so that no one person is 
responsible for keeping up with the whole 
site. 
 Untie the shoestring.  When it 
comes to websites, the adage “you get 
what you pay for” rings true.  Taking full 
advantage of your website means that 
you’ve got to fund it.  Avoid the tendency to 
fit your website initiative into a pre-defined 
budget.  Instead, build your budget around 
an honest assessment of the need.

Mark Mountan is the founder of Peracto Consulting, 
a strategic marketing consultancy that works 
exclusively with classical Christian schools; online at 
www.peractoconsulting.com.

their grandmotherly teacher.  Rising high-
schoolers form an equally important target 
audience and the way to a teen’s heart is 
through a school culture that attracts and 
holds them.  
 Relationships are the key to the 
attractive school culture, especially in the 
middle and upper grades.  It should be 
clear to every student that their teachers 
support them and care about their academic 
and personal success, both in and out of 
the classroom.  Soliciting and responding 
to student input on school culture issues 

 h “Website,” from page 9

goes a long way toward building student 
satisfaction.  
 These marketing and cultural com-
ponents don’t happen accidentally. The 
school that wants to attract and retain stu-
dents will develop its culture and its mar-
keting strategies intentionally.

Robert Littlejohn is Head of School at Trinity 
Academy in Raleigh, North Carolina.  He holds a 
PhD in Biology from Washington State University.  
Dr. Littlejohn will be a plenary speaker at the 2008 
SCL Summer Conference.
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plenaryspeaker

Robert Littlejohn, PhD 
Lecture and Seminar Series:  “Beyond Wisdom and Eloquence”

Is your school reaching the full potential promised by your classical 
vision statement? Do you suspect that outperforming public schools 
on standardized tests is not enough and that your school is missing 
some of the insights necessary to provide a truly classical, liberal arts 
education?  Robert Littlejohn, PhD will challenge you to break through 
the glass ceiling of mediocrity, and move to higher levels of visioning, 
quality teaching and learning, and cultural relevance.  He will show you 
how to move beyond The Lost Tools of Learning, to mastering the tools 
of influencing and leading future generations through culture-preserving 
and culture-transforming living.
 
With 17 years of experience in classical schooling and 25 years in higher 
education, Dr. Littlejohn, is one of the foremost authorities on classical 
learning in the nation today.  His book, Wisdom and Eloquence (co-authored 
with Charles T. Evans, and now in its second printing) is inspiring a new 
generation of faculty and students on college campuses and at Christian 
schools across the nation.  Dr. Littlejohn shares lessons learned by the 
authors, before and since Wisdom and Eloquence was first published, to help 
schools cast transcendent visions for the future, as well as practical tips to 
help teachers bring those visions to life in the classroom.  
 
As an alternative to crafting excellence in a vacuum, Dr. Littlejohn 
advocates mining best practices from other sources, including some 
“reverse engineering” of successes from the educational establishment.  “It 
is entirely possible to remain faithful to the canons of classical learning, 

while tapping our God given creativity and the great American spirit of 
innovation and entrepreneurship.”
 
Dr. Littlejohn will also lead discussion sessions on both the controversial 
and consensus issues addressed in Wisdom and Eloquence.  The book is 
recommended as pre-requisite reading for both the plenary and discussion 
sessions.

SCL Summer Conference

After just two decades, has classical Christian 
schooling reached its zenith?
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Katherine Koestner
Lecture and Seminar Series: “Cyber Dangers and Sexual Misconduct”

Do your faculty members know what a Hotornot rating is or how it can 
affect a student’s self-esteem?  Have any of your staff members received 
Facebook Pokes from students?  Do they understand the consequences 
of video phone technology in the academic setting?  Do they know how 
X-Box live outings might affect students’ interpersonal and language 
skills?  Katie Koestner offers a crash course in preparing your school, your 
classroom and your parents for the 21st century.

Katie Koestner is the Program Director for Campus Outreach Services, 
a national organization dedicated to developing research-supported 
curricula, model policies, and outstanding educational programs for 
school on student risk issues,  Ms. Koestner has assisted more than 1,000 
schools in enhancing their prevention and response to sexual misconduct 
over the last 15 years.  She is the co-author of two books on sexual assault 
policy and procedures for schools and the creator of “Responding to 
Sexual Misconduct:  Customizable Training Manual for Schools.”  She has 
worked with schools and school districts in developing proactive policies, 
procedures, risk management strategies and educational programs 
on topics such as social networking sites, text and instant messaging, 
boundary setting for faculty and staff members, online gaming, identity 
theft, defamation of character, bullying, harassment, sexual exploitation 
and a myriad of other technological ramifications.  She has been featured 
in dozens of media outlets including TIME magazine, as the subject of a 
HBO documentary, CNN, CNBC, Larry King Live, the Oprah Winfrey 
Show, and Good Morning America.

Ms. Koestner will make $250 worth of reproducible diagnostic tools 
and model policies available at no additional charge to SCL Summer 
Conference attendees.

Technologies have revolutionized youth social scenes 
in ways we are only beginning to understand.

Keynote Speakers
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    oday’s school administrators have 
to deal with a host of new student safety 
issues now that the “wireless” generation 
is on campus.  Schools should respond by 
maintaining both comprehensive policies 
and the technological hardware to enforce 
them.  If you haven’t already begun your 
school’s technological update, the following 
real world cases might spur you to action:  
 A high school senior created a profile 
for his principal at MySpace.com.  It 
contained jokes about the principal being 
overweight, smoking a “big blunt,” and 
being too drunk to remember his last 
birthday.  The student received a 10-day 
suspension, among other punishments.  A 
federal judge ruled that the school acted 
unconstitutionally and ordered a jury trial 
to determine whether the student is entitled 
to compensatory damages for the violation 
of his First Amendment rights.  
 A senior ranked number three in his 
class was struggling in his biology class.  He 
hacked into his teacher’s website from his 
home computer and gained access to the 
upcoming biology test.  As a punishment, 
he received a failing grade and a 5-day 
suspension.  The school and the student’s 
parents have filed complaints against one 
another in court.  The case is pending.
 Two male seniors created a website 
that posted names, phone numbers, 
family history, and what were said to be 
sexual exploits of over 40 females in their 
school.  An estimated 14 boys had the 
password that was required to view and 

add to the page content.  This website was 
created on school computers.  When the 
administration found out, the two students 
received a 5-day suspension from school 
without a hearing and were charged with 
second-degree harassment.  The district 
attorney announced a few days later that 
the boys’ actions did not meet the definition 
of harassment and that the charges were 
dropped. 
 A cheerleading coach was suspended 
in October 2007 for an inappropriate video 
of a cheerleading routine she performed 
in class and posted on YouTube.com.  The 
teacher rallied the support of students 
and parents to protest the actions of the 
administrators until they gave in, not only 
letting her continue to teach, but paying her 
for the time she was out.  
 A 13-year-old girl was videotaped 
via cell phone as another girl beat her up 
in a locker room.  The video was posted on 
YouTube.com by the girl who filmed the 
fight where it was viewed over 6,600 times.  
The victim’s parents argued that the school 
should be held responsible for getting the 
video off YouTube.  
 If issues like these have not yet 
reached your campus, it is only a matter of 
time.  Make sure you are prepared before 
they do.
 
Katie Koestner, a national expert on student safety 
and wellness, will be a Plenary Speaker at the SCL 
Summer Conference in June 2008.  Please see p.13 for 
more information on Mrs. Koestner.

A Cyber-world of Trouble:  
Reasons to Stay Ahead of the Curve   by Katie Koestner
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Protecting Your School From 
Employment Discrimination Claims
 by John L. Cooley, JD and John M. Cooley, JD

     ardly anything is more stressful,
                or potentially expensive, to a 
school community than the termination 
of an employee that results in a claim of 
discrimination.  Over the years, we’ve 
encountered three common myths which 
make religious schools susceptible to 
discrimination claims:
 First, honest evaluations and 
documented employee issues are not that 
important.  In order to carry its burden of 
proof in an unlawful discrimination claim, 
the school must be able to articulate a 
legitimate, non-discriminatory reason for its 
action.  Once the school does so, the burden 
shifts to the employee to show the pretext of 
the reasons given.  Schools frequently fail to 
provide poor employees with reviews that 
accurately reflect performance problems, 
nor do they properly document issues with 
problem employees.  
 Second, no claims can be made by 
the employee because they were either 
at will or because the school simply did 
“not renew” the contract.  Most state and 
federal anti-discrimination provisions 
prohibit unlawful discrimination in any 
“term or condition” of employment.  If an 
at will employee is terminated or the school 
decides not to renew the contract of an 
employee, that only prohibits a breach of 
contract claim.   An employee can always 
claim that the reason for the non-renewal 
or the reason they were terminated from 
their at will job was because of an unlawful 
discriminatory reason (i.e. race, age, gender, 

national ethnic origin, disability, etc.).   
 Third, we don’t need to seek 
counsel from a knowledgeable attorney 
before communicating non-renewal or 
termination decisions.   A party who 
successfully brings a claim against your 
school can receive compensatory damages, 
damages for emotional suffering, punitive 
damages for intentional discrimination, plus 
their attorneys’ fees.  Many times the school 
has a legitimate reason for its decision, 
but the staff improperly communicates 
the decision to the employee or has not 
taken the steps to properly document the 
problems.  
 Many schools do not have any 
form of employment practices insurance 
coverage for employment related claims, 
meaning  the school will not only have to 
pay its own attorneys fees, but also any 
judgment rendered and the attorneys fees 
of the opposing side.  As a result, making 
a mistake can cost the school hundreds of 
thousands of dollars.  Schools should budget 
an annual amount for attorney consultations 
and review negative employment decisions 
with knowledgeable counsel before ever 
communicating them to the employee.

John L. Cooley served as a Christian school 
administrator and is president of WootenHart, 
PLC in Roanoke, VA.  John M. Cooley is also 
a partner at WootenHart.  Together they serve 
faith based programs, religious schools and non 
profits on a reduced fee basis.  They may be 
contacted at jmcooley@wootenhart.com.
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M    ost Christian school missions 
say something about training students 
to become servant leaders.  As we train 
our students and teachers to strive for 
excellence, school leaders can model a 
biblical servant’s attitude by simply paying 
attention to the people around us.   In the 
busyness of our daily jobs it is easy to forget 
what our families and students rely on us to 
provide.  Time is the most valuable resource 
we have and the most valuable thing we can 
share with those we lead.

 I have built one opportunity to 
model servant leadership into my morning 
routine.  I work with grammar school-aged 
children so I choose to stand in front of the 
school each morning to supervise drop-
off.   I shake my students’  hands, call them 
by name, and wish them a good morning.  
I can encourage students, tie a few shoes, 
notice a lost tooth, and remind forgetful 
students to turn in their homework.  
Usually, the type of morning a student 
has had is evident on his face and in his 
demeanor.  Taking a moment to give a hug 
and a word of encouragement is a highlight 
of my day.   I never know when it will be 
the highlight for one of my students or will 
encourage a parent watching from a car.  
 Assemblies and programs are 
always squeezed into busy and stressful 
days.  During one of these events, a young 
girl with a profound hearing loss sang a 

Leading in the Little Things
 by Jessica Gombert 

beautiful song in front of our student body.  
Her mother arrived late.  I found her crying 
in the back of the building, devastated that 
she had missed her child’s courageous 
performance.  I asked her to sit back down 
and arranged for her daughter to sing 
again.  It was a small act on my part that 
impacted a family and our student body.  
The girl’s grandparents sent me a thank you 
expressing their shock that the program was 
rearranged for their granddaughter.  
 I am always surprised by the 
thank you notes I receive from parents 
who appreciate the time taken in what I 
would consider my less significant duties.   
Adjusting a microphone, giving words 
of encouragement, or calling a student 
who has been ill are gifts that require only 
the awareness that someone needs them.  
Parents who entrust their children to a 
school whose leaders model a servant’s 
attitude notice the care with which their 
child is treated.  It is the evidence that our 
mission is more than just words.  
     
Jessica Gombert is the Grammar School 
Headmaster of Geneva School of Boerne, Texas.

It is easy to forget what our families 
and students rely on us to provide.”

“
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D    uring their seventh and eighth  
           grade years, my students engage 
in a unique and highly popular course.  
Dialectic incorporates elements of both 
logic and rhetoric through the study of 
logical fallacies and practical debate.  The 
disciplines of logic and rhetoric come 
together as students are challenged to 
carefully determine both what should be 
said and how to say it persuasively.
 The Art of Argument by Aaron Larsen 
and Joelle Hodge serves as the textbook 
throughout the two year course.  After 
being exposed to a fallacy through the text, 
students are encouraged to apply their 
newfound knowledge through some form 
of rhetorical exercise.  For example, after 
learning about emotional appeals, students 
present a campaign speech or television 
commercial.  Written exams are given 
over the substance of the text, while the 
presentations given during the application 
process are also graded.    
 Approximately two-thirds of 
a semester is centered on the text and 
related rhetorical exercises.  The final 
one-third of the semester is set aside for 
debate.  Students are introduced to a topic 
and exposed to potential points of view 
regarding it.  After several class periods of 
group discussion, students are required to 
write an argument for either the affirmative 
or negative side of the issue.  Although 
topics may encompass any number of 
subjects, the proposition debated must 
present two truly viable sides.  

 The debates take place during 
class time and study hall for a number of 
weeks, the critical goal being to ensure 
that every student competes in at least two 
preliminary rounds.  After the “prelims,” 
the top eight teams advance to the “break” 
round.  The top four teams from the 
quarterfinal pairings then advance to the 
semifinal round.  Finally, the top two teams 
meet one another in the final round.  
The final match is scheduled during a 
school assembly so that all the students 
in 6th-8th grades can enjoy the most 
sophisticated presentations of the 
tournament. 
 Parents, teachers, and administrators 
who have an interest and proficiency in 
the art of argument judge.  Ballots are 
structured such that both content and 
presentation are considered, with a little 
more weight being given to substance.  
 Dialectic provides students with 
an opportunity to exercise their 12-14-year 
old natural desire to argue and challenge 
authority.  The structure allows them to 
do this in a God-honoring environment 
where they are not allowed to make 
claims without appropriate decorum and 
evidentiary support.  Better yet, they just 
might be leaning something. 
 
Debbie Ledoux is an attorney and a former 
prosecutor.  She teaches secondary students at 
Geneva School of Boerne, Texas.

Real-Time Dialectic
 by Debbie Ledoux, JD
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E           arly in my introduction to classical 
           education, I observed a tacit 
assumption at work.  While the classical 
educators with whom I spoke strongly 
opposed the notion, it was all too apparent 
through curriculum selection and scholastic 
decision-making that many held to the 
belief that “Old is Good and New is Bad.”  
The curriculum, thought, philosophies 
and practices of the ancients seemed to be 
accepted carte blanche, while more modern 
thought on teaching and learning was 
eschewed as being morally deficient.  
 Further investigation of classical 
education interested me in the Socratic 
method and dialectics.  I was enthralled by 
teaching through questioning.  I was excited 
to see that teachers could humbly perceive 
themselves simultaneously as guides and 
co-learners.  I was encouraged to see that 
students learned not singularly from the 
teacher, but also from each other.
 Yes, all the facets of classical education 
immediately intrigued me, but not because 
they were novel.  They were exactly where 
my background in modern curriculum 
and instruction, educational research, and 
mathematics education had already taken 
me.
 Classical and modern educational 
paradigms can have much in common.  
By delineating how the two overlap in an 
educational experience and by modernizing 
the definitions of some terms common 
to classical education, we can develop a 
conversation between the two groups.

Classical & Modern Educational Theory   
by Michael J. Bossé, PhD

 The National Council of Teachers 
of Mathematics lists five interconnected 
processes through which students learn 
mathematics:  problem solving, reasoning 
and proof, communications, connections, 
and representations.
 Through the classroom experience of 
problem solving, students learn about the 
topic being investigated, the means through 
which that topic is generally understood, 
more efficient means of solving other 
problems associated with the topic, and 
generalized heuristics, or investigations, for 
solving problems.
 Reasoning and proof transcend mere 
classroom skills to become habits of mind 
through which students are able to delve 
into ever expanding realms of thought. 
Communications does not merely denote 
the dissemination and reception of 
knowledge (writing, reading, speaking, 
listening, explaining, debating, etc.); it also 
connotes the learning which occurs through 
these experiences.  
 Connections means both realizing 
and applying internal interconnections 
between topics in one subject (an algebraic 
concept may have a geometric connection) 
and understanding and employing external 
interconnections among concepts in 
differing areas of study (the same algebraic 
concept may be connected to music).  
All subjects have their respective 
representations through which the 
subject is studied and communicated.  In 
mathematics, concepts can be considered 
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numerically, symbolically, graphically, or 
verbally.  
 While each of these features is an 
important component of learning, their 
interrelatedness may be even more so.  
Envision a mathematics classroom in which 
small groups of students are working on a 
problem.  As the problem develops, each 
group learns additional concepts within 
the mathematics and reasons through 
various possible heuristics.  Some group 
members attempt to prove one concept 
while others focus on different concerns.  
When each student has a solution, each 
group is asked to demonstrate its solution 
and strategy to the remaining class.  Using 
numbers, symbols, graphs, and oral 
communication, students from one group 
can reason through and assess the work of 
another group and can come to recognize 
additional connections to other concepts.  
Altogether, students learn through each 
process and learn even more through the 
interconnection of all the processes.  
 As members in a learning community 
(i.e., an interactive classroom) become 
interdependent and interconnected, a 
shift occurs from instructor centrality 
to peripherality.  Student participation 
becomes necessary for student success.  The 
involvement pattern becomes circular, as 
participant involvement leads to an identity 
within the community and acceptance by 
the community, which then leads to the 
individual developing a greater sense of 
self identity and opportunities for greater 
involvement in the community. 

 Notably, the changing roles of 
students within a learning community also 
necessitate a change in the perspective of 
the instructor.  As knowledge is socially 
mediated, the instructor is simultaneously a 
dispenser of information and a participant 
within the learning community responsible 
to interact with, listen to, and share 
with the others.  As a participant within 
the community, the instructor should 
anticipate acquiring more information and 
understanding over the course. 
 The preceding discussion should 
sound consistent with the discussions of 
grammar, logic, and rhetoric and dialectics 
which classical educators so often entertain.  
Classical education is defined by practices 
which fundamentally require a community 
of learners, comprised of students and 
teachers, who share mutual respect, interact 
and communicate with one another, and 
share ideas.  In practice, classical classrooms 
exemplify many of NCTM’s process 
standards and demonstrate many of the 
aspects of learning communities.  
 As the classical education movement 
matures, it is hoped that sound modern 
educational concepts are not dismissed as 
antithetical to classical learning.  Rather, 
the two can intertwine and produce more 
meaning for each other.

Michael J. Bossé is an Associate Professor in the De-
partment of Mathematics and Science Education at 
East Carolina University.  This article was excerpted 
from a longer scholarly paper connecting classical 
terminology with modern educational concepts.  For 
a copy of the complete paper, send your request to
thejournal@societyforclassicallearning.org. 

pedagogy
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I           really enjoyed reading Wisdom and 
       Eloquence by Robert Littlejohn and 
Charles Evans.  This is a well-written book, 
with certain chapters that should be read 
and re-read by all educators seeking to 
provide a classical and Christian education. 
There is good information here for everyone 
involved in the work of recovering a 
classical and Christian education.
 The book also exhibits a central 
pedagogical departure from the application 
of Dorothy Sayer’s insight in The Lost 
Tools of Learning.  In order for me to set 
forth this departure appropriately, it is 
necessary for me to back up, and give some 
background history.  When our founding 
board began discussing what kind of 
education we should seek to provide, we 
knew that we did not want a fundamentalist 
reactionary academy, and we knew that 
we did not want a compromised prep 
school.  So we came up with the motto, “a 
classical and Christ-centered education.” 
The word classical excluded a truncated 
fundamentalism, and the Christ-centered 
excluded a compromise with unbelief. 
Somewhere in this process I remembered an 
article by Sayers that I had read some years 
before.  We tracked down a copy, and, with 
the view that this represented considerably 
more wisdom than we knew about, we 
adopted it, and resolved to give it a try.
 Now the heart of Sayers’s article is 
her application of the Trivium (grammar, 
dialectic, and rhetoric) to the natural stages 

Wisdom and Eloquence
by Robert Littlejohn and Charles Evans
 reviewed by Douglas Wilson

of child development.  Her argument is that 
the Trivium is foundational, giving the kids 
the “tools of learning.”  Now at the time, we 
could not have told you anything about the 
history of the Trivium and its relationship to 
child development issues beyond what we 
had read in Sayers.  But what we did know 
(from Sayers), we put into practice and the 
results can only be described as a roaring 
success.
 As the years went by, we read up on 
what we were doing, and learned a great 
deal more about it.  In other words, we 
started blind, but we didn’t stay that way. 
And so it turns out a lot rides on whether 
we describe what Sayers was advocating as 
her historical explication of the medieval 
practice or, instead of this, describing it as 
the Sayers insight—what somebody really 
ought to try sometime (for the first time). 
Littlejohn and Evans point out (rightly, in 
my view) that the historical application of 
the Trivium did not do it the Sayers’s way. 
In other words, I don’t think that little kids 
in 1352 were taken through the grammar 
stage (the way they are at Logos), and then 
on to the dialectic stage, and so forth.
 In my book, The Case for Classical 
Christian Education (2003), I refer repeatedly 
to the Sayers insight, and this is the reason 
why I referred to it this way.  I believe that 
Littlejohn and Evans are quite correct on 
the historical point. In other words, if we 
look to Sayers for information on how 
they were doing it “back in the day,” we 
are going to miss the mark.  But if we look 
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to Sayers for a valuable idea on how this 
approach to the Trivium could and should 
be applied to modern education, we will 
find ourselves cooking with propane and 
extremely pleased with the results.  And 
that is exactly what has happened to us at 
Logos.  There are numerous indicators that I 
could point to here—from stellar test scores 
to nationally-recognized accomplishments 
of graduates.  We have won the state 
championship in mock trial nine years (out 
of twelve years competing), and sent a mock 
trial team to national competition five times. 
In short, as the sage once put it, “if it ain’t 
broke, don’t fix it.”
 A proposed departure from this is a 
significant part of the argument presented 
in Wisdom and Eloquence, and the point is 
reiterated a number of times.  In short, 
the central contribution that Sayers has to 
offer (in my view) is the major thing that 
Littlejohn and Evans take issue with.  This is 
not the end of the world, and I am sure that 
both gentlemen remain very fine educators 
despite disagreeing with Sayers on this.  But 
it does represent a significant disagreement 
within the classical and Christian education 
world, and every classical Christian school 
needs to decide what they are going to do 
on this point.  Both are fine dances, but 
you can’t waltz and do the Texas two-step 
at the same time.  For their part, Littlejohn 
and Evans want to “separate the arts from 
the question of cognitive development 
altogether” (W&E, p. 39).
 There is a significant amount of 
agreement in this disagreement.  I agree 
that child development was not in view 
eight centuries ago.  But suppose we reject 
the Sayers point considered as historical 

exegesis but go on to accept it considered 
as a new proposed pedagogical paradigm. 
The people who tried this in the early 
eighties in north Idaho didn’t know any 
different, and so we just went after it.  The 
educational results have been astounding, 
and so if it was all based on a mistake it 
was therefore a very happy mistake.  And 
further, the mistake would have been ours 
for assuming that Sayers was talking about 
how education used to be, and not about 
how it ought to be.  I am not saying that 
Sayers shared any of our possible confusion 
on the point.

 There is also an additional argument 
against going back to the purist view of the 
Trivium.  One of the central reasons why 
we should not just return to the Trivium “as 
it was in the medieval period” is because 
it used to be a pretty confusing hodge-
podge.  The simultaneous inculcation of 
grammar, dialectic, and rhetoric (along with 
the Quadrivium) is something that could 
get away from you pretty easily, and in the 
middle ages, it certainly did.  Reading this 
book by Littlejohn and Evans makes me 
think that they have it well in hand, but this 
is more than could be said for some early 
forms of it. 
 Just two final comments and I am 
done.  The first is to make sure we keep this 
difference where it ought to be—as a matter 
of important emphasis, and not as a matter 
of fundamental substance.  In other words, 
every advocate of a graded approach to 
the Trivium acknowledges that none of 

Every classical Christian school needs to 
decide what they are going to do on this 
point.”

“
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these three stages are “pure,” free from all 
contamination from the others.  Spelling is 
taught in the grammar stage, and spelling is 
a rhetorical matter. 
 It is important for ACCS educators 
to recognize that it is not going to be “pure 
grammar,” and then “pure dialectic,” 
and then “pure rhetoric.”  These are not 
watertight categories.  Nevertheless the 
Sayers Insight means that we emphasize the 
grammar of all subjects in the elementary 
years, the dialectic of all subjects in the 
junior high years, and the rhetoric of all 
subjects in the high school years.  But of 
course, each stage will have important 
elements of the others contained within 
them.  Students in the rhetoric years still 
have to memorize things, and students in 
the grammar stage learn to make letters 
that stay within the lines, thus presenting 
a more pleasant rhetorical effect.  For 
their part, Littlejohn and Evans retain 
an understanding of the importance of 
gradation—they just don’t tie it together 
with the language of the Trivium (e.g. pp. 
130, 164). 
 Having said all this, I suppose it 
means that I believe that the Sayers Insight 
represents a better application of the 

medieval Trivium than was practiced in 
the medieval period itself. And it would 
follow from this that I believe schools that 
follow the Sayers Insight will enjoy richer 
educational fruit than schools that simply 
return to the practice of teaching all seven of 
the liberal arts at every age. 
 But this is just a disagreement, not 
a collision.  I still recommend this book 
highly—there is much to be gained from it. 
Schools that follow the pattern suggested 
here will no doubt be superior to many of 
the typical American schools around them. 
At the same time, I do believe that ACCS 
schools should be encouraged to stay the 
course on this point.  But of course I would 
say that—you don’t work for MacDonalds 
in order to sell Wendy’s burgers.

Douglas Wilson, author of Recovering the 
Lost Tools of Learning, is a founder and board 
member of Logos School, a founder and Trustee 
of New Saint Andrews College, and a founder 
of Association of Classical & Christian Schools.  
This is an abridged version of the review 
published in the Autumn 2007 Classis, Volume 
XIV, Number 4, available at www.accsedu.org.

ADDITIONAL

AT THE 

2008
SUMMER CONFERENCE

Keynote Speakers
CHARLES T. EVANS

Co-author of  Wisdom and Eloquence and  
Paideia consultant.

WALKER BUCKALEW, PhD

ISM Consultant on Board structure and function, 
strategic planning, staff and administration  
evaluation and more.



February 2008  23

D in ACCS schools and hold views of classical 
learning quite similar to those expressed by 
Mr. Wilson.  Our goal is to offer an oppor-
tunity for professional classical educators to 
compare their various viewpoints, share the 
variety of their experiences, learn from each 
other and challenge each other—much as 
we expect our students to do in our class-
rooms.
 So as you read the preceding article, 
whether you found yourself nodding along 
with Mr. Wilson or with Dr. Littlejohn and 
Mr. Evans, you will find like minded educa-
tors among the ranks of the SCL member-
ship.  You will also find intelligent, expe-
rienced, passionate educators on the other 
side, eager to debate.  
 At SCL, that’s what we call a good 
time and we think Dorothy Sayers would 
have agreed.

Leslie Moeller is the Publisher of The Journal 
and Chairman of SCL.

lastword

Could Dorothy Sayers Join SCL?
 by Leslie Moeller, JD

 ouglas Wilson is right.  In his review 
of Wisdom and Eloquence on the preced-
ing pages, he says that every school must 
decide where they stand with respect to 
Dorothy Sayers’ characterization of classi-
cal education.  He details his own success-
ful experience with and support of Sayers’ 
model while summarizing the authors’ 
fundamental disagreement.  So with a 
founder and current board member of SCL, 
Robert Littlejohn, joining with a former SCL 
board member, Charles Evans, to spearhead 
one philosophical camp while the other is 
led by the man whose book, Recovering the 
Lost Tools of Learning, triggered the modern 
classical and Christian movement, where 
exactly does SCL stand?  
 On the sidelines, applauding loudly.
 SCL is not a proponent of one view-
point.  Rather, we are facilitators of discus-
sion and debate.  SCL is a professional so-
ciety with membership open to individuals 
involved in classical, Christ-centered educa-
tion.  Many of our members are educators 

JOHN L. COOLEY, JD AND JOHN M. COOLEY,  JD

Partners in WootenHart, PLC, providing legal counsel to religious institutions and 
schools. 

GLENN C. ARBERY, PhD

Author of  Why Literature Matters, former Professor of Literature at the
Dallas Institute of Humanities and Culture and current editor of 
People Newspapers.



New Covenant Schools
122 Fleetwood Drive
Lynchburg, VA 24501

NON-PROFIT
ORGANIZATION

U.S. POSTAGE

PAID
PERMIT #405
LYNCHBURG,

VIRGINIA

CONTINUE THE CONVERSATION
WITH MEMBERSHIP IN A PROFESSIONAL SOCIETY

The Society for Classical Learning is a professional 

society open to those associated with Christ-centered 

education in the classical tradition.  A $29.95 annual 

individual membership includes four editions of

THE JOURNAL  and a 10% discount on the annual 

SCL conference.

THIS IS THE LAST FREE EDITION OF
THE JOURNAL!

(AND THIS TIME WE MEAN IT)

If you are already a member, you can look forward to  
four more editions.  If not, visit our website at  
www.societyforclassicallearning.org and become a member 
today.  

FOR OUR 
2008 ANNUAL  

SUMMER CONFERENCE

Treat yourself and your staff to a summer fieldtrip 
in one of the great historic cities of America:

CHARLESTON, SOUTH CAROLINA 
June 26 through 28

Plenary Speakers: Robert Littlejohn, PhD  
and Katherine Koestner

(More details on pp. 12 & 13)

June 25 Administrators’  
Pre-Conference

Lois Eha of the Educational Records 
Bureau on how effective evaluation can 

change your school

THE FRANCIS MARION HOTEL
in the heart of the city

www.francismarioncharleston.com

Register for the conference online at
www.societyforclassicallearning.org

Join Us


