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R        etiring Association of Christian Schools In-
ternational (ACSI) President Ken Smitherman is 
sounding the alarm.  According to a study of ACSI 
tuition statistics, over the past twenty years ACSI 
member school costs have risen an average of five 
percent a year.
 (Quick math:  At these rates, a $3,000 tuition 
in 1988 now costs more than $7,500—a 152% in-
crease.  Compare that rate of increase with the Con-
sumer Price Index, which rose an average of 3.06% 
per year during the same period.  If ACSI tuition 
costs had held to the CPI, a $3,000 tuition would be 
just over $5,300—a 77% increase.)
 “Given recent economic trends,” says Smith-
erman, “these tuition rates are not sustainable.”  Af-
fordability, he says, is one of five critical challenges 
facing the Christian school movement in the next 
decades.  In his 60-minute workshop, he discusses 
finances for more than half the time.
 And Smitherman’s concern is not isolated.  In 
a recent blog, National Association of Independent 
Schools (NAIS) President Pat Bassett noted the fol-
lowing:

1. Schools that have experienced a downturn 
in applications and/or “pushback” from 
parents on tuition increases have reached 
their “price-break point” and should con-
sider moderating tuition increases in the 
future. Some of these will consider freezing 
tuition or even reducing tuitions. All will 
likely effectively reduce tuitions for a larger 
proportion of current and future families by 
increasing financial aid. 

2. The 25-year average trend of CPI+3 (Con-
sumer Price Index, plus three percentage 

points) is unsustainable for much longer 
and…financial sustainability for the future 
would recommend much more modest 
increases.

3. The current crisis might recommend, even 
for schools with continued strong admis-
sions indicators, a more modest increase 
in tuition than in the past — as acknowl-
edgment to the anxiety parents are feeling 
about their own capacity to pay and give. 
A data point to consider here: 2007 was the 
first year since 1966 when family income 
for the top 5 percent actually declined. 
And 2008 is certain to be another such year, 
probably a much greater decline.

 In general, ACSI and NAIS represent two 
ends of the socioeconomic spectrum of American 
private schools.  Both models, however, are feeling 
an identical pinch.
 On the one hand, ACSI schools have more 
typically appealed to parents on the basis of afford-
able pricing.  Many ACSI schools advertise tuition 
in monthly increments—the message being that 
families can figure out how to afford private educa-
tion on the same terms as they justify car payments 
or the Christmas savings club.
 The parents who first enrolled their children 
in ACSI schools in the 1960s and 1970s were mostly 
the product of public schools.  As public schools 
became increasingly secular, they opted for the new 
Christian schools with public school equivalent 
academics, gaining the bonus of Christian faculty, 
Bible study, and devotional activities.  Despite 
near universal efforts to control costs through low 

The Big Challenge: Can We Beat the Rising 
Cost of Christian Schooling?
by Charles T. Evans
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salaries and other “efficiencies,” however, tuition 
continues to balloon.
 NAIS schools tend to appeal to more affluent 
families for whom private schooling is an automat-
ic expectation.  Old boarding schools with historic 
reputations are the backbone of the NAIS tradition, 
and the distinctive culture of each school is its main 
attractive feature.  As you can infer from Bassett’s 
comments above, there has been a natural expec-
tation among many NAIS member schools that 
private education is expensive and mainly for those 
families who can afford the rapidly rising costs.  If 
you apply the above mentioned CPI+3 formula to 
the 20-year inflation average, NAIS school prices 
have risen by an average of greater than 6% each 
year.  (At that rate, a $7,000 tuition in 1988 would 
now be $21,408—a 206% increase.)
 Perhaps no more.
 Before we start accusing private schools of 
mismanagement or malfeasance, it is important 
to remember that there are legitimate economic 
reasons for these costs.  Research by Independent 
School Management, Inc. has associated the cost 
of running private schools with cost structures in 
other service industries.  The problem with services 
like education, social work, legal, etc. is that tech-
nology cannot decrease costs and increase produc-
tivity to the extent possible in manufacturing and 
other industry sectors.  Our basic delivery method 
is people.  The longer they are with us and the 
more value they contribute to our schools, the more 
expensive they get.
 So, what will we do?  If even wealthy families 
are nearing the break-point on how much they are 
willing to spend on tuition, where does that leave 
the rest of us?  There are at least two areas which 
many schools could focus on to begin to alleviate 
the mounting stress.

Pricing and Value
 Since most school budgets are heavily depen-
dent on tuition, it is unrealistic to expect that Chris-

tian schooling will somehow become less expensive 
over time.  However, it is worth considering both 
how well the program is supported by our tuition 
structures and the impact on families over time.
 If we think outside of the typical tuition box, 
we can spread the cost of quality education to re-
duce both the short-term cost crunch and to lessen 
the impact of cost increases over time.  In the past 
three years, I have worked with schools that have 
been willing to address this challenge head-on.  The 
results have been to strengthen the value to parents 
and to predict more manageable tuition increases.
 In the midst of record state budget deficits, 
there is also an opportunity for Christian schools 
to demonstrate superiority over public school 
offerings.  California is poised to lay off 20,000 
state workers, one result of which will be reduced 
staffing and deep programming cuts.  Private 
schools will continue to offer art, music, and other 
educationally vital programs.  All of a sudden, the 
qualitative difference between “free” education that 
is susceptible to economic shifts or legislative mis-
management and private schooling that enriches 
and shapes students consistently is evident.

Leveraging the Right Things
 When examining a school’s finances, I fre-
quently encounter operational costs associated with 
unfunded capital projects or budget deficits.  I’m 
not a debt hawk, but I have been shocked recently 
by the extent to which heads and boards are willing 
to leverage their schools’ assets and growth pro-
jections.  The days of easy credit may be gone for 
now, but in my view, easy money for schools is a 
slippery slope that both drives up costs and puts a 
school’s entire mission at risk.
 It is also often true that a heavily mortgaged 
school has not learned to raise money on the basis 
of its mission.  Developing a prevailing attitude of 
investment in mission within a school community 
takes effort, patience, and considerable skill.  A 
school that has been making ends meet with fish 
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fries and magazine sales will likely not be able to 
instantly generate the commitment and enthusiasm 
necessary for a multi-million dollar campaign.
 If we cut corners with credit, we exacerbate 
the inflationary pressure that seems to be putting so 
many schools at risk.  Board financial policies need 
to spell out the tolerance for debt maintenance in 
our operating budgets.  Percentages of total debt to 
annual revenue need to be defined.  And we need 
to learn to ask people to give to the reason that we 

exist—our mission.
 If I did not believe in the value of authen-
tic Christian education to students, families, the 
church, and our culture, recent financial trends 
might make me more anxious.  As it is, however, 
I have a great deal of confidence in the future of 
Christian education.  But we must face reality, and 
we must respond with creative plans and the deter-
mination to do what we do with greater attention 
to excellence than ever before.

pre
CONFERENCE

charLes t. evans, Paideia, inc.
Serious Money for Christian Schools: Mearly Making Ends 
Meet or Thriving in Tough Times?

Discover how your school can thrive now 
and plan for a prosperous future.

In the midst ofthe most serious economic downturn in memory, many Christian school 
leaders are asking themselves, “How did we get here, and how will we survive?”

• Understand the vital relationship between mission,  
management and money.

• Develop a policy and planning basis for sustainability.
• Enable investment in programs and services that increase educational 

quality and build parent loyalty.
• Increase accessibility for a broad socio-economic community of families.
• Raise gift support that will make a transformative difference in the 

future.

How firm is your 
school’s financial 

foundation?
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H         aving taught linguistic philosophy and 
anthropology I am aware that good communication 
is dependent on the shared understanding of words 
and concepts.  For example, as I read a number 
of issues of The Journal of the Society of Classical 
Learning, I became aware of extremely negative 
attitudes toward “post-modernism.”  I happen to be 
very positive and hopeful about the possibilities of a 
post-modern era, but I also know that there are very 
different understandings of the concept.  
 I believe that history can be understood by 
defining it in terms of  eras and transitional periods.  
When the middle ages, the age of faith, were coming 
to a close, a transition period (the Renaissance and 
Reformation) turned into the birth of a new era, the 
age of reason which became known as modernity.  
Some of us believe that the value of modernity 
has reached its theological and moral limits. The 
20th and 21st centuries appear to be a transitional 
period out of which a new era will emerge.  We call 
that new age “post-modernity,” an age much more 
friendly to faith and the spiritual life.
 During the age of modernity, relativism 
became normative among intellectuals. My desire 
is to free us from believing that in terms of beliefs 
anything goes, to embracing a genuine respect of 
our differences and an understanding that in our 
differences we are stronger.  I believe truth is found 
in holding together, in a healthy tension, counter 
opposites (e.g., Jesus is fully human and fully 
divine).  Truth is believing that the opposite of faith 
is not doubt, but certainty.  There is the truth, but 
it would be a denial of the role of the Holy Spirit 
in God’s continuing revelation for any of us to be 
certain we know what it is.

 Too many have turned education into debate 
and the desire to be right rather than dialogue and 
the desire to seek after truth.  Relativism is not a 
virtue, but neither is absolutism. The intellectual 
way of thinking and knowing founded on reason 
and logic needs to be complemented by the intuitive 
way of thinking and knowing founded on the arts 
and the imagination.  It is not enough to teach 
the history of art or music.  We must teach every 
student to paint and play an instrument.
 It is good to remember that while classic 
and classical are related, classic is a judgment 
that defines something’s value, while classical 
is more a reference to an ancient culture and its 
understandings, ways, and artifacts.  Nothing is of 
greater value simply because it is ancient any more 
than because it is new.  The classical age also was 
more diverse than we sometimes imagine.  The 
church East and West has been divided for years 
between the philosophy of Plato and Aristotle.  
Philosophy and reason can not replace theology and 
revelation.
 One last comment.  As early church fathers 
put it, “Christians are made not born,” and when 
asked how, they pointed to three processes: 
formation or the participation in and practice of 
the Christian life of faith; education or critical 
reflection on our lives in the light of the Gospel; and 
instruction/training or the acquisition of knowledge 
and skills fundamental to the Christian life.  It is 
not enough for a Christian school to offer courses 
in religion.  It needs to critically look at its total 
curriculum to discover what it is really teaching.  
My observation is that spectator sports in school are 
more important than physical health and lifelong 

Spiritual Formation and  
Liberal Arts Learning
 by Dr. John H. Westerhoff
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The Rev. John Westerhoff, S.T.D., Ed.D, D.D. studied theology at Harvard University and 
the history and philosophy of education at Columbia University.  An Episcopal priest, 
for many years he was professor of theology and Christian nurture at Duke University.  
Author of more than thirty books, including Will Our Children Have Faith?; Generation to 
Generation; Education and Culture; and Bringing Up Children in the Christian Faith, he has  
lectured at universities around the world. Now retired, he is theologian in residence at 
St. Anne’s Episcopal Church in Atlanta, Georgia. 

exercise; that the value of competition is ahead of 
cooperation; that individualism is more important 
than community.
 Consider two final exams I used at Duke 
that are examples of my understanding of a 
Christian education in the classical tradition:  
 First, what is the one question, stated clearly 
and fully, that you are now asking that you were 
not asking at the beginning of this course? Then 
state how over the next year you intend to search 
for its answer.  

 Second, in the groups of five to which I 
have assigned you, agree on a subject related to this 
course, then write a paper together on that subject 
and create a piece of art related to it. Then evaluate 
each other on your contribution to the product and 
the process of this project.
 I look forward to meeting you at your 
society’s conference in June.  I long to meet you 
and discuss with you the important question of the 
spiritual life and spiritual formation.

plenary
SPEAKER

dr. John h. Westerhoff, iii
on Student Spiritual Formation

Dr.  Westerhoff will force you to think deeply  
about how to be an effective, long-term influence  

for Christ in your students’ lives. 

Does your school 
have a deliberate 

approach to student 
spiritual  

development?
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How Public Education Cripples Our  
Kids and Why
by John Taylor Gatto

This article is excerpted from an article by the same title 
published in the September 2003 edition of Harper’s 
Magazine.

             ass schooling of a compulsory nature really 
got its teeth into the United States between 1905 
and 1915, though it was conceived of much earlier 
and pushed for throughout most of the nineteenth 
century. The reason given for this enormous up-
heaval of family life and cultural traditions was, 
roughly speaking, threefold:

1. To make good people. 
2. To make good citizens. 
3. To make each person his or her personal 
best. 

 
 These goals are still trotted out today on a 
regular basis, and most of us accept them in one 
form or another as a decent definition of public 
education’s mission, however short schools actu-
ally fall in achieving them. 
 But we are dead wrong. Compounding our 
error is the fact that the national literature holds 
numerous and surprisingly consistent statements 
of compulsory schooling’s true purpose. We have, 
for example, the great H. L. Mencken, who wrote in 
The American Mercury for April 1924 that the aim of 
public education is not to fill the young of the spe-
cies with knowledge and awaken their intelligence.  
Nothing could be further from the truth.  The aim is 
simply to reduce as many individuals as possible to 
the same safe level, to breed and train a standard-
ized citizenry, to put down dissent and originality. 
That is its aim in the United States, and that is its 

aim everywhere else.
 Because of Mencken’s reputation as a satirist, 
we might be tempted to dismiss this passage as 
a bit of hyperbolic sarcasm. His article, however, 
goes on to trace the template for our own educa-
tional system back to the now vanished, though 
never to be forgotten, military state of Prussia. And 
although he was certainly aware of the irony that 
we had recently been at war with Germany, the heir 
to Prussian thought and culture, Mencken was be-
ing perfectly serious here. Our educational system 
really is Prussian in origin, and that really is cause 
for concern.
 The odd fact of a Prussian provenance for our 
schools pops up again and again once you know to 
look for it. William James alluded to it many times 
at the turn of the century.  Orestes Brownson, the 
hero of Christopher Lasch’s 1991 book, The True and 
Only Heaven, was publicly denouncing the Prus-
sianization of American schools back in the 1840s.  
Horace Mann’s “Seventh Annual Report” to the 
Massachusetts State Board of Education in 1843 
is essentially a paean to the land of Frederick the 
Great and a call for its schooling to be brought here.  
 That Prussian culture loomed large in Amer-
ica is hardly surprising, given our early associa-
tion with that utopian state.  A Prussian served as 
Washington’s aide during the Revolutionary War, 
and so many German-speaking people had settled 
here by 1795 that Congress considered publishing a 
German-language edition of the federal laws.  But 
what shocks is that we should so eagerly have ad-
opted one of the very worst aspects of Prussian cul-
ture:  an educational system deliberately designed 
to produce mediocre intellects, to hamstring the 

M
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inner life, to deny students appreciable leadership 
skills, and to ensure docile and incomplete citizens 
in order to render the populace “manageable.”
 It was from James Bryant Conant—President 
of Harvard for twenty years, WWI poison-gas spe-
cialist, WWII executive on the atomic-bomb project, 
high commissioner of the American zone in Germa-
ny after WWII, and truly one of the most influential 
figures of the twentieth century—that I first got 
wind of the real purposes of American schooling.  
Without Conant, we would probably not have the 
same style and degree of standardized testing that 
we enjoy today, nor would we be blessed with gar-
gantuan high schools that warehouse 2,000 to 4,000 
students at a time, like the famous Columbine High 
in Littleton, Colorado.  Shortly after I retired from 
teaching I picked up Conant’s 1959 book-length 
essay, The Child the Parent and the State, and was 
more than a little intrigued to see him mention in 
passing that the modem schools we attend were the 
result of a “revolution” engineered between 1905 
and 1930.  A revolution?  He declines to elaborate, 
but he does direct the curious and the uninformed 
to Alexander Inglis’s 1918 book, Principles of Second-
ary Education, in which “one saw this revolution 
through the eyes of a revolutionary.”
 Inglis, for whom a lecture in education at 
Harvard is named, makes it perfectly clear that 
compulsory schooling on this continent was in-
tended to be just what it had been for Prussia in the 
1820s: a fifth column into the burgeoning demo-
cratic movement that threatened to give peasants 
and proletarians a voice at the bargaining table.  
Modern, industrialized, compulsory schooling was 
to make a sort of surgical incision into the prospec-
tive unity of these underclasses.  Divide children 
by subject, by age-grading, by constant rankings on 
tests, and by many other more subtle means, and 
it was unlikely that the ignorant mass of mankind, 
separated in childhood, would ever re-integrate 
into a dangerous whole.
 Inglis breaks down the purpose—the actual 

purpose—of modem schooling into six basic func-
tions, any one of which is enough to curl the hair of 
those innocent enough to believe the three tradi-
tional goals listed earlier:

1. The adjustive or adaptive function. Schools are to 
establish fixed habits of reaction to authority. This, 
of course, precludes critical judgment completely. 
It also pretty much destroys the idea that useful or 
interesting material should be taught, because you 
can’t test for reflexive obedience until you know 
whether you can make kids learn, and do, foolish 
and boring things. 

2. The integrating function. This might well be 
called “the conformity function,” because its inten-
tion is to make children as alike as possible. People 
who conform are predictable, and this is of great 
use to those who wish to harness and manipulate a 
large labor force. 

3. The diagnostic and directive function. School is 
meant to determine each student’s proper social 
role. This is done by logging evidence mathemati-
cally and anecdotally on cumulative records. As in 
“your permanent record.” Yes, you do have one. 

4. The differentiating function. Once their social 
role has been “diagnosed,” children are to be sorted 
by role and trained only so far as their destination 
in the social machine merits—and not one step fur-
ther. So much for making kids their personal best.

5. The selective function. This refers not to hu-
man choice at all but to Darwin’s theory of natural 
selection as applied to what he called “the favored 
races.”  In short, the idea is to help things along by 
consciously attempting to improve the breeding 
stock. Schools are meant to tag the unfit—with poor 
grades, remedial placement, and other punish-
ments—clearly enough that their peers will accept 
them as inferior and effectively bar them from the 
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reproductive sweepstakes. That’s what all those 
little humiliations from first grade onward were 
intended to do:  wash the dirt down the drain.

6. The propaedeutic function. The societal system 
implied by these rules will require an elite group 
of caretakers. To that end, a small fraction of the 
kids will quietly be taught how to manage this 
continuing project, how to watch over and con-
trol a population deliberately dumbed down and 
declawed in order that government might proceed 
unchallenged and corporations might never want 
for obedient labor. 

  That, unfortunately, is the purpose of man-
datory public education in this country. And lest 
you take Inglis for an isolated crank with a rather 
too cynical take on the educational enterprise, you 
should know that he was hardly alone in cham-
pioning these ideas.  Conant himself, building on 

the ideas of Horace Mann and others, campaigned 
tirelessly for an American school system designed 
along the same lines.  Men like George Peabody, 
who funded the cause of mandatory schooling 
throughout the South, surely understood that the 
Prussian system was useful in creating not only a 
harmless electorate and a servile labor force but 
also a virtual herd of mindless consumers. In time 
a great number of industrial titans came to recog-
nize the enormous profits to be had by cultivating 
and tending just such a herd via public education, 
among them Andrew Carnegie and John D. Rock-
efeller.
 There you have it. Now you know. We don’t 
need Karl Marx’s conception of a grand warfare 
between the classes to see that it is in the interest 
of complex management, economic or political, to 
dumb people down, to demoralize them, to divide 
them from one another, and to discard them if they 
don’t conform. Class may frame the proposition, as 

The Alamo
10 Summer Conference 2009
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when Woodrow Wilson, then president of Princeton 
University, said the following to the New York City 
School Teachers Association in 1909:  “We want one 
class of persons to have a liberal education, and we 
want another class of persons, a very much larger 
class, of necessity, in every society, to forgo the 
privileges of a liberal education and fit themselves 
to perform specific difficult manual tasks.”  But the 
motives behind the disgusting decisions that bring 
about these ends need not be class-based at all. 
They can stem purely from fear, or from the by now 
familiar belief that “efficiency” is the paramount 
virtue, rather than love, liberty, laughter, or hope. 
Above all, they can stem from simple greed.
 There were vast fortunes to be made, after 
all, in an economy based on mass production and 
organized to favor the large corporation rather than 
the small business or the family farm.  But mass 
production required mass consumption, and at the 
turn of the twentieth century most Americans con-
sidered it both unnatural and unwise to buy things 
they didn’t actually need.  Mandatory schooling 
was a godsend on that count.  School didn’t have to 
train kids in any direct sense to think they should 
consume nonstop, because it did something even 
better:  it encouraged them not to think at all. And 
that left them sitting ducks for another great inven-
tion of the modem era:  marketing.
 Now, you needn’t have studied marketing to 
know that there are two groups of people who can 
always be convinced to consume more than they 
need to:  addicts and children.  School has done a 
pretty good job of turning our children into addicts, 
but it has done a spectacular job of turning our 
children into children.  Again, this is no accident.  
Theorists from Plato to Rousseau to our own Dr. 
Inglis knew that if children could be cloistered with 
other children, stripped of responsibility and inde-
pendence, encouraged to develop only the trivial-
izing emotions of greed, envy, jealousy, and fear, 
they would grow older but never truly grow up.  In 
the 1934 edition of his once well-known book Public 

Education in the United States, Ellwood P. Cubberley 
detailed and praised the way the strategy of succes-
sive school enlargements had extended childhood 
by two to six years, and forced schooling was at 
that point still quite new.  This same Cubberley—
dean of Stanford’s School of Education, a textbook 
editor at Houghton Mifflin, and Conant’s friend 
and correspondent at Harvard—had written the 
following in the 1922 edition of his book Public 
School Administration:  “Our schools are...facto-
ries in which the raw products (children) are to be 
shaped and fashioned....  And it is the business of 
the school to build its pupils according to the speci-
fications laid down.”
 It’s perfectly obvious from our society today 
what those specifications were.  Maturity has by 
now been banished from nearly every aspect of our 
lives.  Easy divorce laws have removed the need to 
work at relationships; easy credit has removed the 
need for fiscal self-control; easy entertainment has 
removed the need to learn to entertain oneself; easy 
answers have removed the need to ask questions.  
We have become a nation of children, happy to 
surrender our judgments and our wills to political 
exhortations and commercial blandishments that 
would insult actual adults.  We buy televisions, and 
then we buy the things we see on the television.  
We buy computers, and then we buy the things 
we see on the computer.  We buy $150 sneakers 
whether we need them or not, and when they fall 
apart too soon we buy another pair.  We drive SUVs 
and believe the lie that they constitute a kind of 
life insurance, even when we’re financially upside-
down in them.  And, worst of all, we don’t bat an 
eye when an Ari Fleischer tells us to “be careful 
what you say,” even if we remember having been 
told somewhere back in school that America is the 
land of the free.  We simply buy that one too.  Our 
schooling, as intended, has seen to it.
 Now for the good news. Once you under-
stand the logic behind modern schooling, its tricks 
and traps are fairly easy to avoid.  School trains 
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dedicated the past eighteen years to challenging the myths of modern education and is an  
outspoken proponent of school reform.  His public speaking has taken him to all fifty states and 
twelve foreign countries.  On April 6, 2008, the Kennedy School of Government at Harvard  
credited Mr. Gatto with adding the expression, “dumbing us down” to the global discourse. His 
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children to be employees and consumers; teach 
your own to be leaders and adventurers.  School 
trains children to obey reflexively; teach your 
own to think critically and independently.  Well-
schooled kids have a low threshold for boredom; 
help your own to develop an inner life so that 
they’ll never be bored.  Urge them to take on the 
serious material, the grown-up material, in his-
tory, literature, philosophy, music, art, economics, 
theology—all the stuff schoolteachers know well 

enough to avoid. Challenge your kids with plenty 
of solitude so that they can learn to enjoy their 
own company, to conduct inner dialogues.  Well-
schooled people are conditioned to dread being 
alone, and they seek constant companionship 
through the TV, the computer, the cell phone, and 
through shallow friendships quickly acquired and 
quickly abandoned.  Your children should have a 
more meaningful life, and they can.

plenary
SPEAKER

dr. John tayLor gatto

on Effective Education

Mr. Gatto will deepen your understanding of  
modern, progressive education and challenge  

you to more fully understand what it  
takes to make a truly great teacher.

Has progressive 
education crept into 

your school?
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Passing the Baton to the Next Generation
by Jeff Myers, Ph.D.

  leadership crisis is looming in America. The 
current generation of leaders is not adequately 
passing the baton of leadership to the next genera-
tion. Let’s review the facts:
· The baton is not being passed in business. Five 
hundred of the largest companies can expect to lose 
50 percent of their senior management by 2010 and 
40% of companies don’t have a leadership succes-
sion plan.  
· The baton is not being passed in government. 
Governing magazine reports that as baby boomers 
retire, the knowledge and experience necessary to 
conduct government is going out the door with 
them. 
· The baton is not being passed in the church. The 
number of adults who do not attend church in 
America has nearly doubled since 1991, and only 
51% of Protestant pastors and just 8% of Protestant 
parishioners possess a biblical worldview. 
 Of course, every crisis is also an opportu-
nity, and this one plays in our favor. If our schools 
become nerve centers of leader development we 
could prepare a generation of Christ-centered lead-
ers who could significantly influence every sphere 
of society.
 My goal in this article, and in the work our 
team is doing at Passing the Baton International, is 
to face the brutal facts by (1) understanding why 
this generation has failed to prepare leaders and (2) 
discerning how to create change by turning to the 
ancient principles of discipleship demonstrated by 
Jesus during his earthly ministry.

Why This Crisis Exists
 The current leadership vacuum is not due to 
a lack of information. A Google search for “leader-
ship” yields a page count of 246,000,000. Do the 

zeroes indicate that the Google servers got tired of 
counting? There has never been such a glut of lead-
ership training advice and strategy.
 I’ve been tracking the coming leadership 
crisis for several years and at the risk of oversimpli-
fication, I believe there are two reasons we’re facing 
it:

First we’ve focused on leadership rather than 
leader development. To train the next genera-
tion of leaders we must stop focusing on “leader-
ship” and start focusing on “leader development.” 
“Leadership” is about how to get followers. “Lead-
er development” is about turning your followers 
into initiative-taking, problem-solving influencers.
 Certainly we want our faculty/staff and stu-
dents to know how to follow. No organization can 
survive if everyone goes his own way. Leadership, 
though, involves solving problems for which there 
is no instruction manual. 
 Harvard’s leadership guru Ronald Heifetz 
describes leadership as mobilizing people—groups, 
organizations, societies—to address the tough prob-
lems that lie in the space between known problems 
and unknown solutions.  This involves character 
qualities such as empathy, discernment and forti-
tude which must be learned through experience.
 This is a complete reversal of the way most 
people think about the issue. Look up “leadership” 
on Amazon.com and you’ll references to 326,881 
books. Look up “leader development” and you’ll 
find references in only 3,178 books—less than one 
percent of the total. 
 Leaders who are not leader developers are a 
ticking time bomb. Eventually they’ll leave a void. 
How will we fill it?

A
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Second when we have focused on leader develop-
ment, we’ve gone about it the wrong way. There 
are thousands of college classes on leadership and 
billions are spent on leadership training. Yet most 
companies, government, schools and churches still 
struggle with leadership. 
 Why? My opinion is that too many would-be 
leader developers ignore the chasm between know-
ing about leadership and actually leading. There 
are many ways to teach people about leadership, 
but only one way they can actually learn to lead: 
life-on-life discipleship.
 The life of Christ should be our model. After 
all, in three years of earthly ministry Jesus took 12 
ordinary men, equipped them to change the world, 
and they did it. Scripture tells us that Jesus did 
essentially three things. I’ll examine each of those 
three things briefly and offer ways to verbalize 
them to your faculty/staff and students.

Three Steps to Prepare Leaders at Any Level
 The Gospel of Mark, chapter three, verses 13 
to 15, tells us how Jesus trained leaders:
 “And he went up on the mountain and called 
to him those whom he desired, and they came 
to him. And he appointed twelve (whom he also 
named apostles) so that they might be with him 
and he might send them out to preach and have 
authority to cast out demons.”

1. Jesus “called to him those whom he desired.” 
It’s up to today’s leaders to step back from their 
to-do list, observe the people around them, and 
impart a life-giving blessing. Here’s what it might 
sound like:
Students: 
· “I listened to your class presentation and can see 

that you have what it takes to influence others 
and create change. I would like to help you de-
velop that ability.”

· “Has anyone ever told you that you have the gift 
of mercy? May I share with you the influence I 

believe you could have with that gift?”
Faculty/Staff: 
· “If you come to our school we want to help you 

experience life-long growth as a teacher, a leader 
and a person.”

· “I see my job as helping you cultivate your gifts 
by coaching you and providing regular account-
ability and feedback.”

2. Jesus “appointed twelve…so that they might be 
with him.” Gunther Krallman estimated that Jesus 
walked with his disciples full-time for more than a 
year of his three year ministry.   If we were to fol-
low this calculus, we would invest one-third of our 
time in leader development. Here’s what “walking 
with” sounds like:
Students:
· “I’m going to be hosting a small group study 

about leadership every week just before school. 
I’d like for you to join.”

· “I know you’re interested in medicine. I’m going 
to have lunch with a local doctor. Why don’t you 
write down three or four questions you’d like to 
ask and come along?”

Faculty/Staff: 
· “I’m reading a book on leadership that I think 

would be of benefit to you. Would you take time 
to read it? Maybe we could get together to talk 
about it.”

· “I’m going to be part of a training event that I 
think would be of interest to you. Would you like 
to come with me?”

3. Jesus’ goal was to “send them out to preach and 
have authority to cast out demons.” Emerging 
leaders must have the opportunity to be “pushed 
out of the nest”—to succeed, and fail, at new 
things—under the guidance of someone interested 
in their growth. 
Students:
· “I’ve learned about a leadership training program 

this summer. Would you consider attending and 
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debriefing with me about whether our school 
should get more involved?”

· “You’ve seen me explain the vision of our school 
to lots of people. I’d like to help you develop a 
presentation so that potential parents and donors 
can hear a student’s perspective.”

Faculty/Staff:
· “A new classical school has started up a few hours 

from here and they need help developing their 
math curriculum. Would you be willing to go 
advise them for two days?”

· “I see that you have administrative gifts and I’d 
like to start meeting with you. No pressure—I 
just think it would be stimulating for us to learn 
by going over case studies of situations that prin-
cipals commonly face.”

A New Learning Outcome
 What I’m suggesting, and what I’ll be talking 
about at the conference this summer, is this: leader 
development should be a key objective of our 

schools—not as another subject to teach, but as an 
end to which our whole organization is directed.
 It takes a lot of time, but it’s worth it. We are 
not primarily interested in training students who 
will blindly do what their government and employ-
er tell them. We want students who will decisively 
engage the world biblically.
 Most school heads don’t think in terms of 
developing the leadership skill of their staff and 
faculty members. One administrator asked, “What 
if we invest all of this time and effort in training 
leaders and they leave to go someplace else?” To 
which mentoring expert Tim Elmore replied, “What 
if you don’t invest in them and they stay?”
 Fifty years from now historians will judge us 
by whether we managed to articulate our principles 
clearly, pass them on to subsequent generations 
and sustain a growing movement. We’re running 
around the curve in the track. The next generation 
is waiting, hand outstretched, ready to receive the 
baton. What are we going to pass to them?

Through Passing the Baton International Dr. Jeff Myers has a vision to equip and train one million adults 
to coach and mentor the next generation of culture-shaping leaders. Over the last three years Pass-
ing the Baton has helped more than 200,000 people in 500 schools, churches, non-profits and political 
groups in the U.S., southeast Asia, Europe and Africa. 

Dr. Myers is Associate Professor of Communication Arts at Bryan College in Dayton, Tennessee, where 
he teaches undergraduate courses and MBA courses in leadership and communication. He also serves 
as Chairman of the Board of Colorado-based Summit Ministries a youth leadership training program 
endorsed by evangelical leaders such as James Dobson and Chuck Colson.

Dr. Myers is the author of six books and three video coaching systems including Handoff: The Only Way to 
Win the Race of Life which has been enthusiastically promoted by conservative and evangelical leaders.

Dr. Myers earned a Doctor of Philosophy degree from the University of Denver. He and his wife Danielle 
homeschool their four children. They live Tennessee.
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Does your 
school’s mission 
include building 

Christian  
leaders?
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I
Jefferson and Wilberforce: Leaders Who 
Changed Their Times with Lessons for Ours
 by Ray Blunt

     n the beginning there was a triangle—an unholy 
triangle—a three-sided journey by ship that brought 
unsurpassed wealth to millions for over four centu-
ries.  From the 15th to the 19th century, the unholy 
triangle held sway over the Christian European na-
tions and the Americas, aided and abetted by Mus-
lim slave traders and pagan fellow countrymen who 
participated in the joint rape of humanity in Africa.  
 In its wake it brought forth a growing number 
of apologists and supporters, from merchants to 
clerics.  Slavery even altered the theological inter-
pretation of what it meant to be a human being 
brought forth on earth by a Creator.  As it shud-
dered reluctantly to an end, the unholy triangle 
gave birth to a conflict so intense that nations were 
desperately divided internally and externally.  In 
America alone, for four years, the largest cataclysm 
in its history watered the soil with the blood of 
more than 600,000 of its own before it ended.  It all 
began with a simple yet unholy triangle finally bro-
ken by the courageous persistence of great leaders.
 This African Diaspora dwarfed anything in 
history.  Ten million?  Fifteen?  Twenty?  There is 
no completely reliable source and little agreement 
as record keeping was spotty.  But the results are 
known:  a human degradation and a genocide that 
rivals the Holocaust in its inhumanity to a group of 
people.  The groans and prayers of millions were 
seemingly unheard.  A culture of selfish cruelty was 
aided and abetted by a culture of indifference. 
  Yet, history, much like nature, has a way of 
balancing extremes.  There was another begin-
ning, two beginnings really, that occurred in the 
midst of the relentlessness of the unholy triangle—
beginnings that would ultimately signal its demise.  

Innocuously enough, the end began with the cry of 
two small babies born across the Atlantic, far from 
each other, where the unholy triangle ground out 
its victims while it enriched its beneficiaries.  It was 
these two tiny newborns that would have ears to 
hear what others so long ignored.  
 The crushing of the triangle is an unprecedent-
ed lesson from history that saw slavery abolished 
and nations and cultures transformed for the good, 
if not the perfect.  From these stories we can learn a 
lesson in leadership and preparing leaders that can 
transform lives and even nations.  In the course of 
this story we will attempt to answer one compel-
ling question—a question every classical Christian 
school should be asking itself:

What is it that shapes a leader from youth 
to maturity who will persist in a great cause 
through all adversity to serve the common 
good of others?

 William Wilberforce and Thomas Jefferson 
would become linked forever, in their beginnings 
and in their endings; in the work of their lives and 
in their legacies.  While they never met or communi-
cated directly, they were destined to become leaders 
deeply implicated in shattering the unholy triangle 
and changing their nations’ cultures, though in 
vastly different ways.
 Two men of the same era, separated by an 
ocean, later united in their against-the-grain an-
tipathy toward slavery, entered life in remarkably 
similar ways.  Thomas Jefferson was born April 13, 
1743; William Wilberforce 16 years later, on August 
24, 1759.  Each came from famous bloodlines when 
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such things mattered far more than today.  They 
shared a privileged family background along with 
the high expectations that such a heritage brought, 
and each was raised in nominal Anglican surround-
ings.  Each was to have a classical education and 
attend great universities.  But they also shared a 
common tragedy: they lost their fathers at a critical 
time in their lives.  
 At his death, Peter Jefferson left his young 
scion land and property at his maturity; the most 
valuable of all his property—so declared by the 
Commonwealth of Virginia—was his slaves.  Jef-
ferson’s father also left something he would come to 
highly value much more in later life.  Peter Jefferson 
insisted that his son receive a classical education in 
the poetry, philosophy, and the drama of ancient 
Greece and Rome.  While Thomas Jefferson also 
became a recognized scientist of a new age, later 
serving for eighteen years as President of the Ameri-
can Philosophical Society, his own words describe 
the impact of his father’s bequest: “I thank him on 
my knees, him who directed my early education, 
for having put into my possession this rich source 
of delight; and I would not exchange it for anything 
which I could then have acquired…”
 For two years young Thomas studied under 
a classical scholar and clergyman, Rev. William 
Maury, and at the age of 17, this tall, bookish, red-
haired lover of the outdoors entered The College of 
William and Mary in Williamsburg, Virginia.  What 
the teenaged Jefferson began to learn under Maury 
and continued to be steeped in at William and Mary 
opened up for him a lifetime of thought and a love 
of learning that he practiced even in his later years.
 Though his father’s death left behind a young 
man yet to be fully formed, it was when he entered 
The College of William and Mary that he would 
find the mentors he so badly needed in the absence 
of Peter Jefferson.  These older mentors would do 
more to shape his approach to leadership and to 
influence his thinking about life than anyone or 
anything:  Professor William Small and attorney 

and statesman George Wythe.  Both men embodied 
the heady draught of the new Enlightenment.  
 An ocean away, William Wilberforce had a 
similarly privileged upbringing in the port city of 
Hull where his father and grandfather were wealthy 
merchants who profited from the lucrative Baltic 
trade and the protection of the world’s leading navy.  
Like Jefferson, his lineage was superior.  Where 
Jefferson was a tall and a robust outdoors loving 
boy, Wilberforce as a boy and man was tiny, prone 
to sickness with very poor eyesight.  Nevertheless 
he had a brilliant mind and a luminous personality 
that made an early impression on adults.  He also 
had an unusual compassion for others.
 At a younger age than Jefferson, Wilberforce 
also experienced the wrenching death of his father, 
Robert, when he was nine.  He would also find 
himself independently wealthy at the age of twenty-
one.  Shortly after her husband’s death, his mother 
became extremely ill and young William was sent to 
live in London with his aunt and uncle, Hannah and 
William Wilberforce, first-born son of the Alderman.  
It was within that fondly remembered London circle 
that he would meet the man who was to become his 
lifelong mentor: the converted slave boat captain 
and now evangelical pastor, John Newton.  Newton 
was the embodiment of the Christian worldview 
that shaped Wilberforce so profoundly after a dalli-
ance with the world while a student at Cambridge.  
 Thomas Jefferson and William Wilberforce 
would forever change the way we look at freedom 
and humanity.  Their journeys, while diverging 
more as time went on, would take them to world 
prominence and link them inextricably to the trans-
formation of their times.  Yet they were also chil-
dren of their times, shaped by them, and reacting 
(as many young men do) against them.  The context 
for both future leaders consisted of revolution, war, 
great human inequality, and great indifference by 
leaders.  It was a time when slavery was seen as ir-
replaceable to national prosperity and its abolition 
tantamount to surrendering to their powerful en-
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Ray Blunt is focusing the second half of his life on helping grow the next generation of ser-
vant leaders. He is the Associate Director and Fellow of the Washington Institute for Faith, 
Vocation and Culture (www.washingtoninst.org) and an Adjunct Professor for Leadership 
and Business Ethics at Gordon-Conwell Theological Seminary. He also serves as a consul-
tant and teacher on developing leaders and writes an online column on leader develop-
ment for GovLeaders.org.  He has worked with dozens of public sector and non-profit 
organizations in developing leaders and establishing leader development programs.  

Ray served 35 years in public service in the Air Force and the Department of Veterans Af-
fairs — the last 17 of those years was as a Senior Executive.  A 1964 graduate of the U.S. 
Air Force Academy, Ray holds a master’s degree in economics from Missouri State Univer-
sity.  

His more recent publications include: “Jefferson and Wilberforce: Leaders Who Shaped 
Their Times” (3 article series) in the C.S. Lewis Institute journal Knowing and Doing, Spring, 
Summer and Fall, 2005;  “Leadership in the Crucible: The Paradox of Character and Power,” 
The Public Manager, Winter, 2004; “Growing Public Service Leaders,” published by the IBM 
Endowment for the Business of Government, November 2003.
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Leadership Lessons from Wilberforce and Jefferson

emies.  Abolition was simply impossible to consider 
in England or America.  
 Yet, both young men would choose a career in 
politics and slavery as a common cause as neophyte 
representatives in the great halls of legislation.  
Their first attempts were predictable and personally 
repudiating failures.  The road to success for both 
young men would seemingly not lie with taking on 
this entrenched and volatile challenge.
 Nevertheless, as their prominent careers 
advanced to maturity in the last quarter of the 18th 
and the first quarter of the 19th century, both men 
would continue in one way or another to be linked 
to the abolition of slavery.  One man would see slav-
ery abolished in his country, literally on his death-
bed.  The other would die knowing slavery in his 
country had grown six fold in his lifetime yet still 
believing fervently it would one day end, and that 
he had done all that could be done.  

 The story of how they were shaped as leaders, 
how they acted as leaders over their extraordinary 
lifetimes is a story not only of remarkable common-
ality but puzzling divergence.  The question posed 
at the outset is a question to be answered for those 
who would prepare the next generation of leaders; 
for those who would be the leaders who change the 
organizations, cultures and even nations of today. 
 What we see in these stories is the remark-
able impact that mentors have on the formation of 
the young; how the communities around us shape 
and sustain us; then, particularly, how the world-
views we live out shape our lives and our choices of 
action.  It is primarily in the Enlightenment world-
view of Jefferson and the Christian worldview of 
Wilberforce that we can see why they took different 
paths after tasting early defeat, each becoming the 
embodiment of that worldview for their times.

Have you learned what 
history teaches about how 
great leaders are formed?
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Reading Movies: A New Curricular 
Need for a Post-literate Culture
 by Charles Starr

        ow can an evangelical Christian, trained in lit-
erature by a champion of classical education, him-
self a book loving English teacher and C. S. Lewis 
scholar (nay, fanatic), possibly argue that schools 
which ground their philosophy in a classical model 
of education are mistaken if they don’t include 
the study of film (along with television and other 
mass media) in their curricula? Four truths lead me 
to the claim:  technology always impacts literacy, 
mass media is changing the modes in which we 
think, film literacy is the only way to overcome the 
dangers of film and television, and film production 
excites students to work harder and to think more 
deeply. Now I’d best try to prove my claims.

The Connection Between Literacy and Technology
  “Literacy” used to mean the ability to read 
books. Then came PCs and Macs and the computer 
revolution made educators talk about “computer 
literacy.” Even before the eighties, though, we were 
defining literacy as having the skills one needs to 
make a living. For most of history, people were 
farmers and few of them had to learn reading skills 
to survive. For them, literacy (in the modern sense 
of the word) was knowing how to plow fields, 
make tools, and manage resources. The printing 
press changed all that. Its invention eventually 
required people to become literate (in the original 
sense of the word) in order to survive. Before the 
press, books had to be painstakingly hand copied 
and so were few in number and very expensive. 
With the printing press, however, books and news-
papers could be cheaply mass-produced, result-
ing in an age which began to rely more heavily on 
the printed word till, eventually, every productive 

person had to be taught to read. If technology so 
influences what we need to learn, curricular design 
should include responsiveness to technological 
change.

The New Way of Thinking
 It is not, however, enough to say that technol-
ogy influences what we need to learn. We should 
additionally be aware that advances in technology 
also change the way we think. Consider how much 
faster movies are today. They cut from image to im-
age, from one angle to another very quickly. This is 
just one example of how technology is changing the 
way we process information. Books require a kind 
of thinking that depends on extended amounts of 
time. They reveal their information slowly and in 
a linear fashion. When we read the sentence, “The 
tomb in which they laid the body of Jesus was 
empty,” it takes us a second or two to read down 
the line of the sentence and understand the infor-
mation. But we would comprehend a picture of the 
empty tomb almost instantly.
 This kind of holistic, immediate communica-
tion is what images do. As we turn more and more 
to film, television, and graphics-heavy computers, 
we are becoming a people who learn holistically 
and process more information more quickly. Books 
and reading will not disappear. But ours has be-
come a post-literate culture, and we need to rec-
ognize and respond to the differences in thinking 
processes.
 In the sixties and seventies, Francis Schaeffer 
described our thought systems as progressing to-
ward an “escape from reason.”  I am not convinced, 
however, that he knew what we were escaping 

H
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to. In part it has been a dive into irrationality, but 
it has also been a shift toward those imaginative 
processes we associate with right brained think-
ing—with non-linear intuition (holistic thinking), 
analogy, and, especially, story. There is a significant 
shift toward learning through narrative rather than 
exposition—through stories rather than proposi-
tional explanations. When we learn from or think 
with stories, we do so differently than when we 
think about abstract concepts, ideas, and theories. 
It’s not necessarily a better way to think (each has 
its advantages and disadvantages), but it’s the way 
of thinking we’re using more and more thanks to 
mass media.

The Response: Film and Mass Media Literacy
 Technology influences what we need to learn 
and how we think. How, then, should we respond? 
In regard to the latter, I believe that schools ori-
ented toward a classical model of education are in a 
good position in that they both understand the im-
portance of left brained, critical thinking (and even 
teach formal logic to their students), and the value 
of the imaginative arts. In regard to the former, I 
argue that even schools oriented toward a classical 
curriculum should acknowledge the need for film 
literacy and teach it. 
 That said, I know that parents and teachers 
from various backgrounds mistrust mass media, 
not just for its immoral content, but for its negative 
effects on the thinking abilities of children. They 
say that television turns kids into passive view-
ers and stifles their imaginations. But I argue that 
learning how to read film and television can over-
come many of these problems and turn electronic 
media into useful tools for teaching and learning. 
 What then does this new literacy entail?
 The primary quality of film is that it commu-
nicates on multiple levels at once. Though this can 
be dangerous, it can also be beneficial because film 
can say a great deal after the fashion of all good 
imaginative texts: by showing—incarnating truth 

into form. The secret to learning how to read film, 
then, is to do so on multiple levels, focusing on the 
variety of techniques film incorporates in its text. 

1. Good movie watchers pay attention to a film’s 
images. Directors will use lighting and shadow to 
highlight key places and people on the screen, or 
to communicate something about the images like, 
“Here’s a shadowy villain.” Color is often used as 
a theme or symbol in a movie. Also consider fram-
ing: though there is a principle subject on which to 
focus, a good director fills his camera frame (like an 
artist his canvas) with as much information as pos-
sible and even makes good use of spaces that are 
outside the frame (called off screen space). 

2. Editing offers much for analysis, being first of 
all used to regulate the emotional pace of a film. 
Scenes that are action packed will be edited with 
short sequences or cuts so that the camera angle is 
constantly changing. This fast pace helps the audi-
ence experience excitement, suspense, confusion, 
or fear. Sometimes editing will be used to connect 
separate images together. Using a device called 
parallel development, the editor of “The Untouch-
ables” adds suspense to a train station shootout by 
cutting back and forth between a gun battle and 
a baby carriage careening out of control down a 
stairway in the midst of blazing guns. Suddenly the 
scene is not just about defeating criminals; it’s also 
about saving an innocent life.

3. Sound is instrumental to film. First, it provides 
realism. Second, it helps to establish context: if we 
see a darkly lit room but can hear ocean waves and 
sea gulls, we know where the room is. The other 
key sound element is the music track. Its purpose 
is to enhance the emotional effect of the images or 
otherwise comment on the action.

 If we can learn the techniques and production 
methods used by film makers, we can become more 
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conscious and critical in our film viewing, gather 
more meaning from a film text, and overcome the 
dangers of manipulation and passive viewing.

The New Literacy 2.0
 In the future, schools will teach students to be 
proactive, not just reactive toward film, television, 
music, computer games, and the internet. Such a 
revolution in literacy only took a decade for com-
puter education. Even in an age where school cur-
riculum often balloons out of control, I nevertheless 
argue that electronic image literacy is a needed 
addition and long overdue.
 It will come in two forms:

1. Technique Analysis and Interpretation: As I 
outlined above, current approaches to me-
dia literacy emphasize the analysis of par-
ticulars. Additionally, informing students 
about propaganda techniques, marketing 
methods, and the way mass media indus-
tries are structured is also important, as is 
applying interpretive methods students 
are taught to apply to story and poetry in 
English classes.

2. The trend on the horizon is video produc-
tion. Not elective video journalism classes 
where a handful of students create a week-
ly newscast—these have existed in schools 

for some time. Instead, the best way to 
learn how to read a movie is to have to 
make one. If film literacy becomes the job 
of language arts/English teachers, produc-
tion will become a part of their curriculum 
(I have made it part of mine for almost 
two decades).  Students may eventually do 
research video documentaries on Macbeth 
not just research papers. 

 Traditional reading and writing won’t disap-
pear (in fact, the more I learn about film making, 
the more I realize that it’s at its best when it begins 
with well crafted writing), but, as video production 
becomes cheaper and easier, students will be taught 
(hopefully in a variety of courses) to do script writ-
ing, pre-production problem solving (called doing 
a script break down), camera operation, and post-
production editing. 
 In my experience, assigning the average 
student a research paper may get ten hours of work 
from him; assign him a research documentary, and 
he’ll put in fifty.  Students will produce research 
based videos as well as creative projects for a 
variety of classes in the future and in so doing will 
exercise higher order thinking skills, dive deeply 
into curricular content, and put in more hours of 
work than their teachers could possibly imagine. 

Charlie W. Starr is Professor of English and Humanities at Kentucky Christian University.  He took an 
M.A. in Humanities at the University of Dallas under Louise Cowan and finished his D.A. in English at 
Middle Tennessee State University with the dissertation, The Triple Enigma: Fact, Truth and Myth as the 
Key to C. S. Lewis’s Epistemological Thinking. Charlie has published three books, most recently a biblical 
study entitled Honest to God (Navpress, 2005). His essay, “The Silver Chair and the Silver Screen” is 
the lead chapter in Revisiting Narnia (Benbella Books, 2005), and he has published on C. S. Lewis in 
Seven, C.S.L., and Mythlore.
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Literacy Through Film

Should you consider 
what your classical 
students can learn 

from the study of film 
and television?
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GENERAL AUdIENCE:
• Truly Classical, Truly Contemporary; How to implement 

the 7 Liberal Arts in the Contemporary Classroom
• Recovering Intellectual Virtue: Survey of the Intellectual 

Virtues and How They Can Be Imparted to Our Students
• The Quest for God via a Biblical Worldview Process
• Is Education Inherently Feminine?
• Men with Chests; Education and the Moral Imagination
• The Guerilla Curriculum: How to Get an Education in 

Spite of School
• Every Good Wish: Aristotle on Friendship
• The Word of the Gentleman
• The Way of the Lady
• Student Spiritual Formation
• Christianity and the Culture
• Can You Prove It? Ed School Research verses Classical 

Eduation
• “Dorm Brothel”: A Panel Discussion of How to Prepare 

Students for Non-Academic Challenges in College Life

AdMINISTRATION ANd BOARd:
• The Anatomy of a Real Life Healthy Board/Head Rela-

tionship
• The 11 Dynamics of School Success
• The Hemorrhaging Head: Ignoring the Management 

Models for What Works
• Facilities: Strategies for 501(c)(3) Remodeling, Repairing 

and Building “Green”
• Financial Planning: Finding Our School’s Financial Footing
• ISM’s Leadership Research on Characteristics of Board 

Leadership
• Crafting Purpose and Outcome Statements to Strengthen 

Your School’s Marketing and Personnel Evaluation
• ISM Strategic and Financial Planning
• ISM Faculty Evaluation
• Curricular Planning from the Top Down
• Teacher Evaluation: A Look at Several School’s Tools
• From the Head to the Classroom: How Does the Keeper 

of the Vision Ensure it Becomes a Reality in the Day-to-
Day Classroom?

GRAMMAR SChOOL TEAChERS:
• Grammar: Teaching Beyond the Curriculum 
• Why Not Latin in Kindergarten Through 2nd? 
• Using the Lost Tools of Writing to Write Simple Stories

• “Punkinz & Panicakes”; the Case for the Liberally-Edu-
cated Reading Teacher

• Effective Parent Communication
• Assessment from the Personal to the Standardized; Ex-

amining the Assumptions and the Effects
• The Beauty of Teaching Music Classically
• Memory Work: A Curricular Approach

MIddLE ANd UPPER SChOOL TEAChERS:
• The Five Canons of Rhetoric in the Upper School
• Anatomy of a Humanities Lab
• Beyond Harry Potter: the How and Why of Implementing 

an English Style House System in Your Upper School
• Classroom Film Production: Learning Literacy by Mak-

ing Movies
• How to Teach Great Ideas
• Classics and Culture: Accessing the Great Works through 

Pop-Culture Connections
• Report from Higher Ed: Are our Schools Failing to  

Prepare Students for College?
• Deliberately Crafting Faculty/Student Relationships
• Teaching Classical Literature in an iPod World

TEAChERS NEW TO CLASSICAL EdUCATION:
• Classical 101: Five Classical Steps to Improving Every 

Classroom
• Classical 102: Creeping Progressivism: Common Ways it 

Slips into Classical Classrooms
• Classical 103: How to Have a Successful First Year
• Classical 104: Getting Organized: How to Prepare Your 

Classroom and Yourself
• It’s the Teacher, not the Curriculum: Teaching Math Ef-

fectively

ExPERIENCEd CLASSICAL TEAChERS:
• Panel Discussion: What Opportunities and Challenges 

Does Postmodernism Present to Christian Educators 
Who are Teaching their Students to Love Truth?

•Leisure and Experience: Recovering the Schole in School
• How We Lost: A Brief History of Progressive Education 

and How We Can Win Again
• Why Schools Teach but Don’t Educate: Why Education 

Requires Community and Partnership with Parents
• Imagination as a Mode of Knowing: The Missing Link in 

Theology and Education

2009S U M M E R  C O N F E R E N C E
saMPLing of the 70 seMinars that WiLL be offered  

in addition to the 5 PLenary sessions & ParticiPatory roundtabLe discussions
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Anticipation

SAvE ThE dATES
June 24 through 26, 2010 • Pre-ConferenCe June 23, 2010

The city of 
 • George Washington
 • Thomas Jefferson
 • Patrick Henry
Home of our nation’s second oldest 
college, William and Mary

• A real-life colonial village
• A reenactment of the outbreak of the American Revolution

• Jamestown, the first permanent American settlement
• Yorktown, the site of Cornwallis’ surrender to Washington in 1781

2010
Visit

Experience

Explore

one of our nation’s most  
historic cities

history personified

the new world through the eyes of our forefathers

WILLIAMSBURG, VIRGINIA 2010
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Challenging Speakers
and

Great Conversation
in one of our nation’s

great historic citiesSan Antonio, Texas

Join Us

Summer Conference

New Covenant Schools
122 Fleetwood Drive
Lynchburg, VA 24501

2010
Mark your calendars 

now for another  
Faculty Field Trip to

June 24 - 26, 2010
AdministrAtor  

& BoArd  
Pre-ConferenCe 
June 23, 2010

See page 23

CONFERENCE DATES
June 25 through 27

ADMINISTRATOR AND BOARD 
PRE-CONFERENCE

June 24
Register Today at

www.societyforclassicallearning.org

SHERATON GUNTER HOTEL

Williamsburg,Virginia!


