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                     ention “government” to a bunch of classical educators and 
what do you get?  This edition of The Journal.  With headlines screaming 
about the economy, the bailout, Wall Street and Main Street, our writers 
are exploring government, civics and citizenship. And, as always, the 
perspectives are as varied as the writers. 

We hope this edition spurs a new thought or two and a topic for 
discussion in the classroom or faculty meeting.  We also hope it reminds 
you of the encouragement and rejuvenation that comes from discussing 
what you love, classical education, with others who feel the same.  

The conversation started here will be continued this month in San 
Antonio, Texas at our 2009 Summer Conference.  See you there!

What do the Classics have 
to say to Washington?

Introducing The Journal’s new publisher,  
Marvin Padgett

LESLIE MOELLER, PUBLISHER

THE JOURNAL
A publication of the

Society for Classical Learning

Publisher: 
Leslie Moeller, JD

Editors:  
Charles T. Evans
John H. Heaton

Contributing Editors: 
Robert Littlejohn, PhD

Christopher A. Perrin, PhD
David John Seel, PhD

CONTACT
The Society for Classical Learning

122 Fleetwood Drive
Lynchburg, VA  24501

Website: societyforclassicallearning.org
Email: 

thejournal@societyforclassicallearning.org

inthespotlight

ABOUT THE SOCIETY

The Society for Classical Learning is a professional society 
committed to promoting the cultural benefits of the classical, 
Christian tradition by providing leadership and support, 
opportunities for the exchange of ideas, and standards of 
excellence for educators and schools.

The Society for Classical Learning is a non-profit organization.  
Gifts to the society are tax deductible to the extent allowable 
by law.

The Journal welcomes unsolicited manuscripts of 3,000 words 
or less on topics of relevance to professional Christian educa-
tors.  The Journal of the Society for Classical Learning is published 
four times annually and is available by subscription.

Inquiries regarding advertising in The Journal should be emailed 
to thejournal@societyforclassicallearning.org.

Leslie Moeller
Publisher

Mark Guthrie, Chair
Caldwell Academy

Todd Harris, Treasurer
Covenant School of  

Ft. Worth

Linda A. Dey, Secretary
The Imago School

Peter H. Vande Brake, PhD
North Hills Classical 

Academy

Daniel B. Coupland
Hillsdale College

Samuel P. Cox
Faith Christian School

BOARD OF DIRECTORS
John H. Heaton

New Covenant Schools

Andrew J. Kern
CIRCE Institute

E. Christian Kopf, PhD
University of Colorado, 

Boulder

Robert Littlejohn, PhD
Trinity Academy

Leslie Moeller
Geneva School of Boerne

Marvin Padgett
P&R Publishing

2 June 2009

                   arvin is currently Editorial Vice President at P&R Publishing.  
An ordained minister in the Presbyterian Church of America, he is the 
founding Board Chairman of Christ Presbyterian Academy in Nashville, 
Tennessee and currently serves on the Board of Trustees at Great Commis-
sion Publications.  He is has been married for 42 years, is a father of three, 
grandfather of eight, a glider pilot and a former United States Air Force 
Instructor Pilot.  Marvin will assume the duties of publisher of The Journal 
with our next edition.



I       think the poet Catullus is noted first to have 
said, “The government that governs least, governs 
best.”  Paine, Jefferson and Thoreau each followed 
with their own versions of the sentiment, though 
each also with their own intent.  As a principle, I 
tend to agree, but in the current climate, I’m not 
sure anyone else does.
 We do rely on our governments, though.  
In times of war or economic disaster, where else 
would we turn for protection or assurance?  In the 
modern era, governments both reflect and shape 
the values of the governed.  Even in an age of 
disenfranchised democracy, we hold up our own 
government as a symbol of who we are, what we 
really believe.
 In this issue, several contributors discuss the 
importance of civic life and responsibility to our 
schools, our students, and the education we pro-
vide.  By historical standards, citizens of modern 
liberal democracies possess a great deal of power 
to influence the people and mechanisms by which 
we are governed.  The more knowledgeable, the 
more spiritually grounded, the better equipped 
with relevant skills, the greater the influence our 
students might have in their lifetimes.  And if they 
understand themselves to be both citizens of heav-
en and this world, their civic contributions will be 
means by which God’s will is done on earth as it is 
in heaven.
 In many ways, schools are no different than 
nations.  When I look carefully at the schools which 
many admire for their commitment to educational 
mission, their confident Christian identity, their 
institutional prosperity, and their consistent impact 

on graduates, I find one consistent characteristic:  
good governance.  A school improperly staffed or 
inadequately designed may not be rescued from 
failure and insolvency by an active board, but  
trustees who govern within a culture of  
commitment to mission, focus on priorities, and 
goal-oriented planning provide good schools with 
the energy and resources to achieve their potential.  
A good board can’t save a bad school, but a good 
board can lead a good school to greatness.
 Conversely, in his article for this edition of 
The Journal, Bill McGee describes the detrimental 
impact that a poorly functioning board can have 
on even the best schools.  He also proposes steps 
that can be taken to help the boards of promising 
schools to improve their performance and the pros-
pects of the schools they govern.  This is timely, 
because the trend in Christian schools seems to be 
that their governance is getting worse, not better.
 One indication is that the average tenure of 
heads of school has dramatically decreased over 
the past twenty years.  According to one source, 
the average tenure of a head of school twenty years 
ago was eight years.  Today, average tenures are 
less than half that.  That’s half the time to envision, 
to nurture, to build.  Half the time to bring families 
and students along in partnership with the school’s 
mission.  Half the time to establish a faculty culture 
of loving expectation.  Half the time to fulfill the 
expectations of families who have entrusted their 
most valuable possessions to our care.
 The financial poverty that the current re-
cession is exposing in many Christian schools is 
another indicator.  One prominent Christian school 
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leader recently told me that he expects as many as 
20% of Christian schools in his association to fail—
shut their doors, lay off their staff, sell off their 
desks and football pads—in the next two years.  
Not only is this tragic for the students and families 
left without a Christian schooling option, but it is 
a tragedy for our culture.  As John Seel asserts in 
his article for this edition, Christian schools have 
never been needed more than today.
 Can all of this be blamed on poor gover-
nance?  Certainly not.  There is plenty of blame 
to go around, from consumer demands to hide-

bound administration to teachers who just punch 
the clock.  Still, it is also true that no group of 
stakeholders is more prominently positioned to  
either move a school forward or to hamper prog-
ress than its governors, the trustees of the school’s 
mission.  It is a sacred trust, deserving the best 
effort, the best information, and the undivided  
attention of every board and every board member.

Charles T. Evans is co-Editor of The Journal.  A 
former headmaster, he consults full-time and lives in 
Austin, Texas.
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Discover how your school can thrive now 
and plan for a prosperous future.

In the midst of the most serious economic downturn in memory, many Christian 
school leaders are asking themselves, “How did we get here, and how will we 
survive?”

• Understand the vital relationship between mission,  
management and money.

• Develop a policy and planning basis for sustainability.
• Enable investment in programs and services that increase educational  

quality and build parent loyalty.
• Increase accessibility for a broad socio-economic community of families.
• Raise gift support that will make a transformative difference in the future.

How firm is your 
school’s financial 

foundation?



administration

June 2009  5

T
Policing or Mentoring? A Tale of Two Colleges
by Robert Littlejohn

        he dean of students at a Christian college 
learned that a group of students planned to visit 
a popular local bar one Friday night.  He and his 
deputy crafted an ingenious plan to address the 
problem.  They left their homes and families rather 
late in the evening and set up surveillance outside 
the bar in order to catch the students as they exited.  
They indeed snared a fair number of these students 
and, since drinking was a serious offense at this 
college, the students were expelled.
 Some years later, at another Christian college, 
a different dean of students learned that a group 
of students planned to visit a local bar one Friday 
night.  Before going home from work, he headed 
straight for the bar and greeted the surprised 
students warmly as they arrived (outside, before 
they could enter).  Through conversation, he helped 
each to realize that going out to a local bar was not 
such a good idea, considering the school’s policies 
on drinking.  These students remained in school 
and enjoyed a great relationship with that dean 
throughout their college years—and the dean got 
home in time to spend Friday night with his family.
 These stories pretty well summarize the whole 
culture or ethos of these two colleges.  To put a label 
on the difference, one college believed in policing; 
the other in mentoring.  And these worldviews 
permeated the institutions.  Not only were students 
policed or mentored; faculty were policed or 
mentored, according to the institution’s bias.  I 
worked longer at the one than I might have hoped, 
and I could have enjoyed a much longer stay at the 
other.  Both colleges shaped my career path and my 
way of thinking about guiding students and leading 
faculty.  But at the second college I learned what to 
do; at the first, what not to do.
 There is a curious irony in Christ’s Golden 
Rule.  “Whatsoever ye would that men should do to 

you, do ye even so to them” isn’t just good advice.  
It is a law of human nature, a basic psychological 
principle.  People will treat us similarly to the way 
that we treat others.  This doesn’t only mean that Joe 
will treat me like I treat him (although that is likely 
to be the case).  It means that, in general, people will 
treat me similarly to how they observe me treating 
other people.  We have that effect on one another.  
 In my own experience, I find that I behave 
differently around some people than I do around 
others.  Around a high energy person, my energy 
level rises; around a lethargic person, my energy 
level declines; around a positive person, I am 
positive; around a negative person, I can more easily 
give way to negativism.
 We humans are very powerful beings.  We 
actually create our own culture by how we treat 
others.  In a school setting, we either create a culture 
of mutual respect and grace, or we create a culture 
of suspicion and harshness.  Generally speaking, 
if faculty and staff police, they are more likely 
to be policed.  If they mentor, they will likely be 
mentored.
 When it comes to enforcing rules, both 
approaches can work (as the tale of two colleges 
illustrates), but mentoring softens the will, while 
policing stiffens it.  The catch is that mentoring is 
harder.  For mentoring to work, we all have to be 
mentors.  We all have to take responsibility.  We all 
have to act.  We all have to care.  We can’t just leave 
it to the police.
 Every school has police.  Great schools are full 
of mentors.

Robert Littlejohn is the Headmaster at Trinity Academy, 
Raleigh, North Carolina. With Charles T. Evans, he is 
the co-author of Wisdom and Eloquence: A Christian 
Paradigm for Classical Learning.
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What Kind of Citizens Will Classical 
Students Be? 
by Michael Van BeekT          he American Civic Literacy Program recently 

published the results of a test that asked basic ques-
tions covering American history, government, and 
economics. The average score from a sample of 2,500 
Americans was a dismal 49%. Astonishingly, indi-
viduals who labeled themselves as elected officials 
scored even lower – 44%. Obviously, the American 
education system is not doing a very good job of 
teaching its citizens about the functions of their own 
government. With another presidential campaign 
season come and gone and with this study’s re-
minder of how poorly Americans understand their 
government and history, it seems appropriate to 
dissect the relationship between the goals of classical 
education and those of the conventional American 
education system.
 

 
 
 
 We often hear the arguments for the impor-
tance of a government-funded education system. 
One argument claims that education creates a 
literate citizenry, which in turn creates a population 
better informed of political issues.  These literate 
and informed citizens can then make wiser deci-
sions in the voting process, and the government is 
thus improved by the electorate.  Additionally, we 
often hear government officials and public education 
supporters tell us that government-run schools help 
promote patriotism.  By learning about the processes 
and history of our government, students gain a love 
for their country.  A final common argument made 

for the modern purpose of public education is its 
ability to create skilled workers to compete in the 
new global economy.  More than any other argu-
ment, this one holds the most relevance today as the 
American economy appears to be slipping.  A well-
trained population ensures economic prosperity 
for our country.  These three arguments combine to 
provide the crutch that upholds much of the modern 
education system in the United States. 
 Compared to other parts of the world, the 
United States does have a high literacy rate.  Al-
though American students can read, they rarely read 
at or above their grade level.  In response to this, 
information about the government, passed down 
through the media, must be transmitted at a lower 
level.  The Global Language Monitor has analyzed the 
speeches and debates of the 2008 election and found 
that Barack Obama’s speeches varied from an 8th  
to 9th grade reading level.  John McCain’s speeches 
measured between a 7th and 8th grade reading 
level.  Abraham Lincoln’s speeches measure between 
an 11th and 12th grade level, and John F. Kennedy 
scores between a 10th and 11th grade level, on the 
same scale. Obviously, although American students 
can read, they cannot read very well, and the politi-
cal conversation has become more simplistic and 
didactic.
 Classical education aspires to provide students 
with the ability not only to read at a high level and 
comprehend complex ideas, but also to think criti-
cally about these ideas and develop their own opin-
ions.  Courses in logic and rhetoric give students the 
ability to comprehend complex ideas and to make 
informed decisions about them.  This is skill needed 
to make truly informed and wise decisions in elec-

... in order to be truly patriotic, 
students must learn to love the 
things that make a country great.”

“
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tions, thus benefiting the process and the nation as a 
whole.
 The need for patriotism is another idea pro-
moted by the conventional school system.  We need 
informed voters who understand their nation’s gov-
ernment and have a respect and love for it.  As Judge 
Walter Crosky recently wrote in a California case 
regarding the legality of homeschooling:  “A primary 
purpose of the educational system is to train school 
children in good citizenship, patriotism and loyalty 
to the state and the nation as a means of protecting 
the public welfare.” 
 Mere “loyalty to the state” is not the type of 
patriotism that classical education promotes.  We un-
derstand that in order to be truly patriotic, students 
must learn to love the things that make a country 
great.  America is great because of her commitment 
to individual liberty, the democratic process, the rule 
of law, and economic freedom.  These four factors 
have been the bedrock of the success and prosperity 
of the American republic.  These four factors contrib-
ute to making the United States a country worth lov-
ing.  Classical education teaches students the time-
honored value of these Western traditions, but does 
not force them to love their country just because they 
should be loyal to their government for the benefit of 
the public. This is why teaching history is so impor-
tant in the classical education model.  Students learn 
the absolute value of these American ideals and then 
choose for themselves whether they will commit 
themselves to them or reject them.
 The newest form of argument for public educa-
tion is the need for highly skilled American workers 
who will compete in the global economy.  This goal 
has become perhaps the primary purpose of our 
modern system.  Increases in funding for two-year 
colleges and training schools and the specialization 
of curriculum demonstrate that American educa-
tors and policy makers believe it is the job of public 
education to train potential workers.  There is noth-
ing wrong with this in theory, but the problem arises 
when these students, who are not really students as 

much as they are trainees, do not receive the well-
rounded instruction that classical education offers.  
Instead of challenging students to improve their 
reading level and critical-thinking skills, American 
schools send kids off to learn a practical skill so that 
they will contribute to the growth of our economy.
 Increasing the skill-level of workers may 
increase productivity to a certain degree, but classi-
cally educated students have more than job-specific 
skills.  In today’s global economy, being specialized 
in a field might help you land a job initially.  How-
ever, American workers are changing careers at a  
higher rate than ever before.  As technology ad-
vances, demand for certain skill-sets rises and falls 
quickly, and workers often find themselves looking 
for a new career.  Classical education allows its grad-
uates, because of their intellectual well-roundedness, 
to learn a new field quickly and to change careers 
if needed.  Since technology moves quickly and the 
demand for skills fluctuates, people with a wide ca-
pacity and the ability to teach themselves new skills 
are the type of people that the United States needs to 
compete in the global economy.
 Finally, classical education provides students 
with the ability to distinguish between the many 
different facets of their lives and to prioritize them 
correctly.  Being a productive and responsible citizen 
is but one important part of an individual’s life.  
Well-educated students must understand this, and 
they must know that there are other things in their 
lives that take precedence over their national citizen-
ship.  Their identities as family members and mem-
bers of the Body of Christ take precedence over their 
identities as a citizen of a state.  Classically educated 
students have the equipment to discern between the 
importance of these priorities in their lives and to 
dedicate themselves to them accordingly.

Michael Van Beek teaches at North Hills Classical Acad-
emy in Grand Rapids, Michigan.  He holds degrees from 
Hope College and Purdue University.
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I    f one were to conduct a nation-wide poll of 
private school leaders asking them to identify the 
greatest threat to the health, stability, and future of 
their schools, undoubtedly there would be a  
myriad of opinions.  Negative influences such as a 
toxic youth culture, dysfunctional families, un-
reasonable parent demands, rising tuition rates, a 
shortage of qualified teachers, and the emergence 
of charter schools and home-schooling would 
certainly make the top ten list of concerns for most 
school administrators.  Indeed, these trends and is-
sues have been the subjects of articles published in 
leading educational journals for years.
 Yet, as difficult and perplexing as these chal-
lenges are, they are not the greatest menace to our 
schools.  The most serious threat to our schools 
may be their own governing boards.  A lack of 
knowledge, understanding, and application of 
sound governing principles, what the National 
Association of Independent Schools (NAIS) calls 
“Principles of Good Practice,” pose the greatest 
danger to private school health and stability.  
 When boards behave badly, when they 
are guilty of unethical practices, when personal 
agendas emerge, and when shortsighted decision-
making is the norm, a trust is broken and the entire 
school community suffers.  It is time for regional 
accrediting associations and professional member-
ship organizations to do more than publish another 
article urging school boards to invest in their own 
development.  
 Serious threats call for serious measures.   
 The non-public school board, whether self-
perpetuating, elected by parents, appointed by a 
religious body, or some combination thereof, is a 
peculiar institution in American society.  The quali-
fications for membership are not always stringent 

and the process of selection is often casual.  To be 
elected or appointed to a school board often de-
pends less on merit, more on familiarity or popu-
larity.  Few boards take the time and make the ef-
fort to really investigate potential members.  Fewer 
boards go to the trouble of profiling their own 
membership to identify deficiencies, then invite 
those individuals onto the board whose talents and 
affiliations can best meet the needs of the school.  

  Most often, nominating committees propose 
individuals whom they know well and with whom 
they enjoy a personal or professional relationship.  
This fraternal approach to board selection usually 
results in the selection of well-intentioned indi-
viduals who may very well support the school and 
its mission.  But, it may also result in the selection 
of individuals who are ill equipped to function as 
effective trustees, or who bring counterproductive 
assumptions about their roles and responsibilities, 
or, worse yet, who bring their own personal agen-
das onto the board.
 What are the consequences of such a casual, 
non-strategic approach to board selection?  Ask 
any head of school or chairman of the board who 
has had to confront a board member for crossing 
the governance—management boundary.  Ask any 
head of school who has been in the uncomfortable 
position of considering a “special request” from a 
trustee who determines his or her future.  Ask any 
of the hundreds of school leaders who have been 
dismissed without cause because of the political 
or economic pressure placed on their boards from 

Boards Behaving Badly
by William D. McGee

The most serious threat to 
our schools may be their own 
governing boards.”

“
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disgruntled parents, dissatisfied teachers, or disil-
lusioned donors or alumni.   
 Considering the shortening tenure of private 
school heads and the fact that the majority of all 
heads depart their schools having been fired or 
forced to resign, there must be a major flaw in how 
our schools are governed.
 This topic leads to some perplexing questions:  
How can a school sustain meaningful change when 
it frequently rotates the very people responsible 
for implementing that change?  How can a school 
maintain its integrity when board members insert 
themselves into vital operations without the invi-
tation of management?  How can a school remain 
focused on its mission when decision-making pro-
cesses have been politicized?
 Clearly, the answers to these questions lie 
within the board itself.  Boards must be willing to 
invest in their own development.  Since the major-
ity of board members join a board with little or no 
experience, it is imperative that they receive the 
proper orientation and on-going training necessary 
for them to be effective in their roles as governors 
and trustees of a school’s mission.  Yet, too many 
boards have given only token attention to this ne-
cessity.
 So, in the interest of solutions, here’s an idea.  
Virtually every accredited school requires that its 
instructional personnel possess the proper creden-
tials (degree, certification, license, etc.) required 
to do their job.  Additionally, almost all schools 
require teachers and administrators to pursue a 
professional growth plan that mandates the com-
pletion of a certain amount of continuing education 
in order to retain their credentials.  If we expect 
our professional educators to meet minimum 
standards, then why not require some standard of 
training for those individuals who determine the 
mission, the philosophy, and the policies which 
define our schools, and who are ultimately account-
able for its direction and viability?
 If we believe that purposeful selection and 

on-going development of trustees are the best tools 
available to produce an effective, stable governing 
board, there must be a mechanism to ensure that 
boards take this responsibility seriously.  Volun-
teers must be able to earn the responsibility to gov-
ern our schools rather than to assume their right to 
govern.  
 The answer is for our accrediting and profes-
sional associations to mandate board orientation 
and training as a pre-requisite for accreditation and 
membership.  It will take the authority of such or-
ganizations to compel school boards to address this 
deficiency in their model of governance.   Heads 
of schools, educational consultants, and profes-
sional organizations can write articles ad nauseum 
extolling the virtues of board development.  But we 
all know what happens when our schools offer a 
parenting workshop; the very parents who would 
benefit most don’t bother to attend.  Similarly, the 
very school boards that would benefit most from 
board training do not show up either.  Unless it is 
mandated, many boards will not make the orienta-
tion and training of its membership a priority.   

 This is where accrediting associations can 
deliver a valuable service to their memberships.  
Accreditation is a credential that most non-public 
schools deem essential.  Accreditation is designed 
to affirm that schools are following sound prin-
ciples of governance and management.  It legiti-
mizes a school’s educational program and affirms 
that a school is fiscally sound and operates under 
prudent management.  Most importantly, the ac-
creditation process requires a school to periodically 
undergo a critical self-analysis leading to a plan of 
self-improvement.  During the “self-study” phase 

Shouldn’t there be some assurance 
that accredited schools are not 
only well managed, but also well 
governed?”

“
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of accreditation, weaknesses and deficiencies are 
identified and addressed.  
 Wouldn’t it be reasonable then, to expect 
school boards to conduct similar self-assessments?  
Why not require a candidate school to provide 
documentation that its governing board is actively 
engaged in its own development?  Schools already 
provide curriculum guides, standardized test 
scores, policy handbooks, and many other forms of 
documentation to peer review teams, so providing 
evidence of on-going board training and develop-
ment is not unreasonable.  Shouldn’t the one stake-
holder group that has the most influence on the 
success or failure of a school be required to develop 
and implement sound governing principles in 
order to receive the endorsement of an accrediting 
association?  
 Consider this proposition.  

1. Require accredited schools to submit 
evidence that all new trustees attended an 
orientation that includes education in the 
“Principles of Good Practice for Governing 
Boards.” 

2. Require school boards to adopt a policy 
that no trustee may be officially seated or 
vote on any matter until they attend the 
orientation session.  

3. Increase the number and expand the loca-
tions of board development workshops 
offered to member schools. 

4. Develop a list of educational consultants 
and current and retired non-public school 
administrators who are available to con-
duct on-site governance workshops to 
member schools.

5. As a part of the documentation needed for 
accreditation, require boards to submit a 

copy of their official minutes that contain 
the date(s) on which board development 
was conducted and the names of the trust-
ees who attended the training session.  

6. Establish a special accreditation status or 
endorsement that recognizes schools for 
following sound governing principles.  

7. Sanction schools which fail to take  
seriously their responsibility to follow 
sound principles and which refuse to invest 
in their own board development by  
withholding accreditation or placing the 
school on probationary status.  

8. Establish a grievance procedure by which 
school personnel, board members, or 
parents can request a review of suspected 
board misconduct.

 Accrediting associations and professional 
membership organizations serve a public good.   
They provide parents, teachers, and administrators 
with a critical piece of information needed in the 
school selection process.  By and large, the public 
trusts the accreditation credential.  Shouldn’t there 
be some assurance that accredited schools are not 
only well managed, but also well governed?  
I challenge our accrediting associations and pro-
fessional membership organizations to seriously 
consider this proposal.  In the end, stronger schools 
make for stronger associations.  And stronger 
schools will be around to fulfill their missions for 
years to come.

Bill McGee is headmaster of Hill Country Christian 
School of Austin.  He serves on the  board of the Texas 
Association of Non-Public Schools and has led schools in 
Texas, Mississippi, and Tennessee.
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Why Schools Teach But Don’t Educate
by Christopher A. Perrin, Ph.D.

     acques Barzun in his book Teacher in America 
satirizes the way many use the word “education” 
as the great solution—“education” is meant to do 
everything the world leaves undone so the prevailing 
dogma has become that “education is the hope of the 
world.”  Schools, he says, are better off doing what 
they are designed to do:  teach.  Not that he is down 
on education.  He simply believes that education is 
the “lifelong discipline of the individual by himself, 
encouraged by a reasonable opportunity to lead a 
good life” and that education is synonymous with 
civilization.  “Civilization,” he says, “is a long slow 
process which cannot be ‘given’ in a short course.”  
 Of course he is right—and wrong.  Education is a 
much broader concept than teaching (or schooling) and 
the word is used to cover what Barzun calls “abysses of 
emptiness.”  But while schools should focus on teaching 
extremely well, they still can and should participate in 
the broader enterprise of education.  Especially classical 
Christian schools. 
 Classical Christian schools aspire to actually 
educate students.  Our tradition and the Scriptures give 
us no alternative.  The apostle Paul makes it clear that 
our aim is to educate children in the fullest sense of the 
word—the Vulgate even uses the Latin word educate 
(imperative form of educare) in Ephesians 6: 5:  “Fathers 
bring up (educate) your children in the instruction of 
the Lord.”  The Greek for “instruction” is paideia, a very 
rich word that can also be translated as “discipline” 
or “training.”  It connotes the Greek view of making a 
man of excellence, which was the goal of the Greek polis.  
Moses in Deut. 6:4-9 also makes it clear that a child’s 
education is parent-centered and occurs in every place 
(“when you sit at home, when you walk along the road, 
when you lie down and when you get up”).  Classical 
schools that stand in the place of parents are given a 
comprehensive call to educate and not merely to teach.
 Now here’s the rub.  Schools, on their own, cannot 

educate students.   The education of a human being—no 
less a Christian human being—is a large target that 
encompasses much more than the multiplication table, 
historical dates, even the mastery of grammar, logic 
and rhetoric.  For schools to fancy that they are actually 
educating students involves a serious commitment 
beyond the classroom and even from the student 
himself.  
 If schools are to do more than teach they must be 
communal—they must be in a community partnership 
with parents, pastors, family, friends and, chiefly, with 
the student himself.  It is, in fact, a “culture of learning” 
involving an interdependence of all these people that 
results in a genuine education and no mere diploma.  
It is often observed that there is simply no hope for 
education unless the student learns to learn and learns 
to love learning.  This rarely happens on account of a 
good text, classroom, or teacher.  It frequently happens 
when everywhere a child turns he finds the paideia of 
the Lord pursued by parents, family, teachers, friends 
and his church.  
 Every classical Christian school would do well 
then to work intentionally and fervently to cultivate 
friendship and camaraderie among students, teachers, 
parents, churches and supporters.  By doing this our 
schools will become the hub of bona fide communities 
of learning that will raise up the next generation of 
Christian leaders and change our world.  As busy as 
we are with operating a school and teaching, we cannot 
neglect the profound need we have to actually help craft 
an education.
            
   
Chris Perrin is a former headmaster and the founder and 
Publisher of Classical Learning Press.  This is the first of 
a series of short articles on building community through 
schools. Next installment: Practical ways that schools 
build partnerships and create a community of learning.
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The Coffee Manifesto: Starbucks or Sanka?
by Jason Van Bemmel

       atching “The Andy Griffith Show” is one of my 
favorite ways to unwind after a long day.  The DVDs 
from the library have the original sponsor spots 
which closed the shows.  These old commercials are 
fun to watch, but one thing really bothers me: Andy 
Griffith pitched Sanka.
 I love Andy Griffith.
 I hate Sanka.
 Sanka is an example of what should never 
be done to coffee, and it has two particularly nasty 
qualities, which make it barely qualify as coffee:
 1. Sanka is chemically decaffeinated.
 2. Sanka is instant coffee.
 Coffee should never be robbed of its 
stimulating effect.  This is why most sensible people 
drink coffee.  Steal the caffeine from coffee and you 
have lost the essence of what coffee is.  The only 
worse thing you can do is to then freeze-dry the 
coffee so people can make it in an instant.  Sanka 
is an attack on the essence of coffee.  As much as I 
love Andy Griffith, it pains me to see him hawking 
this swill that no human being should be forced to 
drink.
 Teaching is like coffee, and the same kinds 
of critical elements that make for good coffee also 
make for good teaching.  The essence of coffee is 
to stimulate.  John Milton Gregory says that the 
essence of teaching is to stimulate the mind of the 
student for self-activity. “The true stimulant of the 
human mind is a question, and the object that does 
not raise any questions will stir no thought.”
 Compare for a moment the stimulating 
effect of Sanka with Starbucks.  Drink Sanka and 
you are ready to fall asleep.  Drink Starbucks and 
you’re ready to take on the world.  So, the natural 
correlative question:  What is the effect of my 
teaching on my students?  Does it call for action, 

stimulate thought, excite the mind, get the life ready 
for response?
 Good coffee takes time to roast and brew 
properly.  Starbucks roasts their beans until the 
bitterness is gone and the complexity of flavors can 
be fully tasted.  If the beans are not roasted long 
enough, the bitterness of the raw bean remains and 
the complex and more subtle flavors cannot emerge.  
Yet even properly roasted coffee beans must be 
ground and brewed properly, too.  Bunn coffee 
makers can brew a pot of coffee in just 2-3 minutes, 
but coffee grounds need to be exposed to hot water 
dripping through them for 6-6.5 minutes for ideal 
results.
 Like good coffee, good teaching cannot be 
rushed.  It takes time to stimulate students to 
inquire, discover, know, understand, appreciate 
and apply the complex truths we have to teach 
them.  The bitter flavors of a rush to judgment, a 
quick and dirty answer, will dominate teaching 
that is rushed.  The more subtle and complex 
flavors of contemplation, genuine understanding, 
appreciation, delight, discrimination, and 
transformation take much longer to emerge and 
can be overwhelmed by cheaper, easier, and less 
transformative elements if teachers do not have 
patience with the teaching process.
 Good coffee is roasted and brewed carefully, 
with attention to detail and discrimination.  Roasted 
coffee has over 1,000 flavor and aroma compounds.  
Only 30 of these make the best-tasting coffee.  
Likewise, good teaching must be careful and 
discriminating.  The world is full of thousands of 
ideas.  Most of them will not help students think 
God’s thoughts after Him.  They will poison, rather 
than enhance, my students’ ability to live a life 
that pleases God.  I must be careful not to confuse, 
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overwhelm or dishearten my students.
 Good coffee can stand on its own, or it can 
be enhanced and enjoyed with a variety of flavors 
added to it.  Starbucks comes in different roasts and 
brews and adding syrups and creamers makes it 
taste even better without obscuring the essence of 
what makes the coffee excellent.  Cheap coffee, on 
the other hand, needs flavor enhancers to mask the 
cheap and bitter quality of the coffee.
 Quality teaching also speaks for itself.  It can 
come in a variety of subject areas (or “roasts”)—
history, English, math, languages.  Each, while 
varying from each other, can still be recognized as 
excellent teaching with the same core essence—
stimulating the mind of the student to self-action, 
discovery and understanding with patience and 
discrimination.  Teaching can be flavored with 
field trips, feasts, celebrations, videos, games, 
etc.  These additions make excellent teaching even 
more enjoyable.  Poor teachers may try to mask 
poor teaching with videos, games, and field trips, 
compensating for their lack of imagination or skill 
by adding lots of flavorful fun.  This may amuse 
students, but it cannot really make up for the fact 
that the teaching itself, in its essence, is deficient.
 Good coffee must be properly strong, as 
even quality coffee is not very good when it is too 
weak.  The more coffee grinds you use, the more 
robust the flavors you can produce.  Of course, 
you can also make coffee that is too strong to 

enjoy.  Good teaching must also be delivered at 
the appropriate strength.  Teachers need to be 
assertive, bold, joyful, and confident.  We lead and 
guide our classes from a position of strength, not 
weakness.  Of course, a teacher can be overbearing, 
overwhelming students and preventing them 
from being able to carefully express themselves, 
ask questions, discover truth for themselves, 
and exercise dominion over their piece of God’s 
creation.  
 Finally, when good coffee is brewing, it is 
enticing.  The aroma of good coffee draws people 
to it—even people who don’t drink coffee.  I have 
heard many people smell good coffee brewing and 
say, “I wish I drank coffee.”  So also, good teaching 
should be enticing.  It should attract students to the 
truth.  It should make them want to have a drink 
from the fountain of knowledge.  As our teaching 
entices students, we equip them to be life-long 
learners.
 I believe that my students are looking for 
something to believe, for someone to follow.  They 
want to be stimulated.  The real question for 
me, then, is simple: What will we offer them—
Starbucks or Sanka?

Jason Van Bemmel is headmaster of New Covenant 
Christian School in Abingdon, Maryland.  He is an elder 
in the Presbyterian Church in America, and a  
self-professed coffee snob.
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Parris Island for the Soul: The Prophetic 
Schools That Christian Students Need
by John Seel, PhD

       t seems that life is a drinking bout rather than 
a war. We clothe ourselves with boudoir trappings 
rather than armor. Ease and self-indulgence are ev-
erywhere preferred to the rigors of military prepared-
ness. We practice on the peaceful harp rather than 
on the weapons of warfare, unaware that this sort of 
peace is the most terrible of all wars.”  
— Erasmus
 “Endure hardship with us like a good soldier of 
Christ Jesus.” — St. Paul
 “Ever since boot camp, I have believed that life 
itself is much like combat. Life is a struggle to wrest 
success from the odds favoring failure and to achieve 
the satisfaction of overcoming the spiritual and physi-
cal challenges that confront the individual striving to 
be all that he can be, striving to make the world a bet-
ter place for his loved ones of today and his descen-
dents of tomorrow.” — Zell Miller

Low Expectations
 Men are turned into Marines at two locations: 
Parris Island, South Carolina and San Diego, Cali-
fornia. (Female Marine recruits go to Parris Island.)  
Each year approximately 38,000 Marines receive their 
basic training, which is far more intellectually and 
physically rigorous than comparable training in other 
branches of the military.  Most Marines  
acknowledge that these twelve weeks are the most 
difficult thing they ever have had to do in their entire 
lives.  By training, tradition, and triumph, Marines 
are the elite fighting men and women of the United 
States Armed Forces. And yet wise drill sergeants 
warn new recruits that though basic training is hard, 
it’s not nearly as hard as being a Marine.  The train-
ing, for all of its intensity, is only training.  The real 

combat—the goal of all the hard work—is still ahead.
 By contrast, most Christian education does not 
prepare students for any kind of combat—mental, 
spiritual, or physical.  Parental expectations for the 
academic discipleship their children need is low, 
presumably because they are naïve about the charac-
ter of postmodern culture and the spiritual dangers 
of the college life their children will soon face.  Mi-
chael Spencer, writing in the Christian Science Moni-
tor, chides, “Christian education has not produced a 
product that can withstand the rising tide of secular-
ism.”  Week by week, in church youth groups across 
the country, teens play games.  The objective is fun, 
not disciplined preparation.  Pastors, youth group 
leaders, parents and educators routinely celebrate 
adolescent immaturity.  More often than not, we stunt 
our kids’ growth, then decry the results.

 Acceptance of chronic immaturity is a biblical 
scandal when one remembers that a sixteen-year-old 
Mary, the mother of Jesus, is the traditional exemplar 
of mature discipleship: “I am the Lord’s servant. May 
it be to me as you have said.” (Luke 1:38)  Clearly, it 
is time to get serious about discipleship and to expect 
more from our children and students.  Coddling and 
rescuing has become a form of worldliness.  It’s time 
for them to grow up, to assume responsibility, and to 
prepare for battle.  Playtime is over. 
 Dorothy Sayers reminded parents in the 1940s 
that this has not always been the case:

“I

... if we truly live on the basis of 
our beliefs, then those who shape 
beliefs shape destiny.”

“
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When we think about the remarkably early age 
at which the young men went up to university 
in, let us say, Tudor times [14-16 years old], and 
thereafter were held fit to assume responsibility 
for the conduct of their own affairs, are we alto-
gether comfortable about that artificial prolon-
gation of intellectual childhood and adolescence 
into the years of physical maturity which is so 
marked in our day? To postpone the acceptance 
of responsibility to a late date brings with it a 
number of psychological complications, which, 
while they may interest the psychiatrist, are 
scarcely beneficial either to the individual or to 
society.

 Of course, there is a time for children to be 
children, but there is nothing particularly noble about 
infancy or child-like behavior.  For example, self-will 
and instant gratification are traits tolerated in babies, 
but intolerable in adults.  Romanticism’s notions of 
the “noble savage” or “innocent child” are unbiblical.  
Jesus called his disciples to trust like children but to 
think and act like adults.  God want us to have, writes 
C.S. Lewis, “a child’s heart, but a grown-up’s head. 
He wants us to be simple, single-minded, affection-
ate, and teachable, as good children are; but He also 
wants every bit of intelligence we have to be alert at 
the job, and in first class fighting trim.” 
 Christians should be able to discern evil and 
persevere under peer pressure: “We must no longer 
be children, tossed to and fro and blown about by 
every wind of doctrine, by people’s trickery, by their 
craftiness and in deceitful scheming.” (Ephesians 
4:14)  So the goal of childrearing is adult maturity, 
not a protracted, protected, and praised immaturity. 
The writer to first century Hebrew Christians laments 
prolonged spiritual immaturity:

We have much to say about this, but it is hard 
to explain because you are slow to learn. In fact, 
though by this time you ought to be teachers, 
you need someone to teach you the elementary 
truths of God’s word all over again. You need 
milk, not solid food! Anyone who lives on milk, 
being still an infant, is not acquainted with the 

teaching about righteousness. But solid food is 
for the mature, who by constant use have trained 
themselves to distinguish good from evil. [em-
phasis mine] (Hebrews 5:11-14)

 Spiritual growth is expected of every believer. If 
immaturity persists, something is amiss.
 A worthwhile benchmark for children’s devel-
opment is a close examination of Jesus’ own example 
at twelve, notably the only description of Jesus that 
we have during his early childhood.  Here on the 
cusp of adulthood (children were assumed to be 
adults as they entered into their teenage years) we 
see Jesus taking ownership of his beliefs, passion-
ate about kingdom service, entering into prolonged 
conversations with adults about things that mat-
tered, asserting growing independence even while 
maintaining a respect for the authority of his parents.  
(Luke 2:41-52)  Why should we expect less from our 
sixth graders?

Wartime Footing
 We must acknowledge that we are in a battle 
and that the priorities in our lives must be ordered on 
the basis of a wartime footing.  A new recruit at Parris 
Island knows well that he will likely be facing hostile 
fire within weeks.  The training moves his attention 
immediately from the casual to the crucial, with three 
effects on his attitude. 
 First, the recruit assumes responsibility for his 
own preparation. His life and the lives of his com-
rades will soon be on the line.  His commitment to 
proficiency provides more than rank or a paycheck.  
Commitment forms core values like honor and duty.  
All Marines know that they will soon be assigned a 
task that they alone are able to fulfill and that it must 
be carried out to the best of their ability, because lives 
will be at stake. 
 Until we see Christian schooling in the same 
light as Marine training, it will not receive the paren-
tal support or student attention it rightfully demands.  
If we truly live on the basis of our beliefs, then those 
who shape beliefs shape our destiny.  Schooling forms 
a student’s mind and heart.  Dallas Willard empha-
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sizes this point:
 When we bring people to believe differently, 
they really do become different. One of the 
greatest weaknesses in our teaching and leader-
ship today is that we spend so much time try-
ing to get people to do things good people are 
supposed to do, without changing what they 
really believe.... We frankly need to do much 
less of this managing of action, and especially 
with young people. We need to concentrate on 
changing the minds of those we would reach 
and serve.

 And yet we regularly send unprepared stu-
dents into spiritually dangerous environments, like 
sending Cub Scouts to fight forest fires.  We routine-
ly send spiritually and intellectually ill-prepared stu-
dents into university classrooms and dorm brothels 
that take no prisoners.  Our aim must not be isola-
tion from the battle, but adequate preparation for it.
 Second, the successful Marine accepts the rigor 
of the training because of the nature of the coming 
combat. The measure of the training is dictated by 
the expected nature of the challenge and the capabili-
ties of one’s foe.  Here is a description of our spiritual 
adversary:  “For our struggle is not against flesh and 
blood, but against rulers, against authorities, against 
the powers of this dark world, and against the spiri-
tual forces of evil in the heavenly realms.” (Ephe-
sians 6:12)  These adversaries make the terrorists and 
armies Marines face look like toy soldiers. 
 Yet Christian parents and educators play 
games with training because they really do not take 
what we are up against seriously.  We flirt with sin.  
We taunt the Devil.  We let our guard down.  When 
in fact we should be spiritually armed (Ephesians 
6:13-17), resistant (James 4:7), and alert (1 Peter 5:8).  
The fact that we are more than conquerors in Christ 
(Romans 8:37) must not lull us into complacency or 
delude us into thinking that we don’t need prepa-
ration.  “Train yourself to be godly,” Paul charges 
Timothy. (1 Timothy 4:7)  In the heat of battle, auto-
matic responses save lives.
 Third, the recruit understands the relevance of 

the training, because it is tailored to the hardest test 
he or she will face.  Likewise, our students’ training 
must be spiritually sensitive, academically savvy, 
and socially relevant.  We need to ready them for real 
engagement against the greatest intellectual chal-
lenges of postmodernism and against the greatest 
social challenges of hedonistic nihilism.  
 Parents and educators need to face the real-
ity of adolescent life: watch Catherine Hardwicke’s 
movie “Thirteen,” Emily Abt’s movie “Toe to Toe,” 
read Abigail Jones and Marissa Miley’s Restless Vir-
gins, Tom Wolfe’s I Am Charlotte Simmons, the tran-
script of the PBS documentary “The Lost Children of 
Rockdale Country.”  Learn about the mostly fictitious 
world of “rainbow parties,” and log on to www.
myspace.com.  Journalist Caitlin Flanagan writes in 
The Atlantic, “I believe that we are raising children 
in a kind of post-apocalyptic landscape in which no 
forces beyond individual households—individual 
mothers and fathers—are protecting children from 
pornography and violent entertainment.”  
 What did we think we were up against?  We 
need to get our head out of our super-spiritual 
clouds and honestly address what our children face.  
Yes, these movies and books are R-rated, but so is 
their world.
 Some well-meaning Christians will immediate-
ly appeal to verses such as Philippians 4:8 to counter 
this recommendation: “Finally, brothers, what is 
true, whatever is noble, whatever is right, whatever 
is pure, whatever is lovely, whatever is admirable—if 
anything is excellent or praiseworthy—think about 
such things.”  This verse, however, is not a prohibi-
tion against engagement.  These are the guidelines 
necessary for it. Denis Haack writes:

The apostle is not giving us a checklist by 
which to measure our involvement with the 
non-Christian world. Neither is he giving us a 
justification for withdrawing from the people 
and culture of Babylon. He is rather commend-
ing—and commanding—the development of 
a fully Christian mind and heart and imagina-
tion. When he tells us to “think about such 
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things,” he is using a word, which means to 
meditate and reflect on, to contemplate, with 
the result that what is meditated upon becomes 
so much a part of us that it molds our thinking, 
our doing, and our feeling. In other words, he 
is teaching us what is necessary to prepare us 
to engage the culture and people of Babylon 
with the gospel, without compromising, and 
without being seduced by Babylonian ideas 
and values.

 Too many Christian schools attempt the impos-
sible task of isolating students from secular culture 
rather than the fully accomplishable goal of prepar-
ing them for secularism’s challenges. Philosopher 
Nicholas Wolterstorff suggests that if educators want 
to get students to follow a particular course of moral 
action, disciplining behavior based on rules or pro-
viding positive role models is not enough.  Rather, 
compelling reasons must be demonstrated to them 
in the light of the alternative.  He writes, “The best 
defense against attacks on the consensus (truisms) 
of one’s community is inoculation—presenting and 
then refuting arguments against the elements of that 
consensus.  Inoculation is far more effective than no 
defense at all, or reassuring defenses which never 
so much as mention objections.”  Christian schools 
should equip students for every challenge they may 
face in the classroom or in the dorm room—from a 
professor espousing “incredulity to metanaratives” 
to being “sexiled” by one’s roommate.  We must 
inculcate a confidence in the gospel’s ability to face 
all comers, rather than a defensiveness that hides 
behind a compartmentalized piety. We must teach 
them to follow the clarion call of J. Gresham Machen 
when he wrote,

The Christian cannot be satisfied so long as 
any human activity is either opposed to Chris-
tianity or out of all connection with Christian-
ity. Christianity must pervade not merely all 
nations, but also all of human thought. The 
Christian, therefore, cannot be indifferent to 
any branch of earnest human endeavor. It 

must all be brought into some relation to the 
gospel. It must be studied either in order to be 
demonstrated as false, or else in order to be 
made useful in advancing the Kingdom of God. 
The Kingdom must be advanced not merely 
extensively, but also intensively. The Church 
must seek to conquer not merely every man for 
Christ, but also the whole of man.

 Oxford University professor Oliver O’Donovan 
adds, “A Christianity which will bear witness to 
God’s Word in Jesus will be a speaking, thinking, 
arguing, debating Christianity, which will not be 
afraid to engage in intellectual and philosophical 
contest with the prevailing dogmas of its day.”  Only 
when our students are so equipped can parents and 
educators together have confidence that they have 
adequately done their jobs. Only then are children 
ready and fit for battle.
 Our wartime footing means that students need 
beliefs grounded in a biblical understanding of real-
ity, tempered by a sense of history, and cognizant of 
the spirit of the age.  They need skills that combine 
facility with language, mathematics, and music.  
They need to have honed their analytical minds to 
be able to discern truth and falsehood.  They need 
to develop their intuitive minds through a thorough 
grasp of literature and poetry.  And they must ha-
bituate these skills into their very person by repeated 
encounters with greatness. 
 Finally, they must be exposed to a culture 
where these habits of mind and heart are an essen-
tial part of a shared intellectual and spiritual com-
munity, a community where authority is respected, 
hierarchy honored, excellence demanded, humility 
demonstrated, traditional manners practiced, and ac-
countability expected.  Being a Marine is more than 
acquiring certain combat-ready skills; it also neces-
sitates a combat-ready character.  And so must be the 
character of Christian school graduates.

Corps Values
 In his book Corps Values: Everything You Need to 
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Know I Learned in the Marines, former Georgia  
Governor Zell Miller suggests that all Americans 
need to go back to basic training to relearn the values 
of neatness, punctuality, brotherhood, persistence, 
respect, shame, responsibility, achievement, cour-
age, discipline, pride, and loyalty.  A free society, he 
argues, demands broader “characteristics, which 
constitute the difference between a responsible and 
contributing human being and an unconscionable 
savage bent upon taking or destroying whatever 
they want that they are unable or unwilling to earn 
for themselves.”
 Educators speak of outcome-based education, 
so what are the routine outcomes we expect to see 
demonstrated in the lives and capabilities of our clas-
sical Christian school graduates?  I’ll argue for these 
six, framed in the language of “prophetic” schools.

1. A prophetic school graduate will think and live 
out of a Christian worldview rooted in historic, 
biblical orthodoxy. 
2. A prophetic school graduate will demonstrate 
apprenticeship to Jesus by having a detailed un-
derstanding of and plan for spiritual formation.
3. A prophetic school graduate will have a culti-
vated mind that maximizes his or her intellectual 
potential in service of truth. 
4. A prophetic school graduate will have a cap-
tivated imagination in service of meaning and 
empathy. 
5. A prophetic school graduate will have an 
understanding of the doctrine of calling and a 
personal sense of how his or her identity and gifts 
can be used in kingdom service. 
6. Finally, a prophetic school graduate will have 
a global perspective that sees the gospel mandate 
and the world’s need in its broadest creational 
context.

Thriving Not Surviving
 I believe that this is more than idealistic pap.  
Throughout my career as a teacher and administra-
tor, students have embodied all of these character-
istics.  I know their names and can see their faces.  

They are my inspiration.  It can be done, though too 
often such students are the exception not the rule.  
My fear is that it doesn’t happen more often because 
we don’t expect it to happen.  But, if the Marines in 
twelve weeks can turn a 19-year-old teenager into 
a combat-ready adult, I do not see why Christian 
schools, empowered as they are with the resources 
of the kingdom of heaven, cannot in twelve years 
turn boys and girls into “Special Forces” in kingdom 
service.
 Our graduates face a society in which Chris-
tianity is seldom more than an afterthought—been 
there done that, so “last year.”  They face a world 
in which objective truth is cast aside as mere social 
convention or personal opinion.  They face a world 
in which casual sex is de rigueur and tolerance for 
gender confusion a virtue.  They face a world in 
which personal peace and affluence has debased the 
American dream into a non-stop shopping spree.
 Since 2001, the only religious group that grew 
in every U.S. state was people who say they have 
“no religion,” about 15% of Americans.  But of those 
between the ages of 16-29, the number jumps to 40% 
who no longer self-identify as Christians.  
 And, still, too often the average Christian high 
school graduate wanders into college life mirroring 
these cultural values, ill-prepared to make a king-
dom difference.  Parents and teachers pray that they 
will survive, when our goal should be that they 
thrive.  Until we believe it is possible, until we be-
lieve that the gospel demands nothing less, until we 
create prophetic schools, the cultural status quo will 
prevail and the truth, goodness, and beauty of the 
gospel will remain irrelevant and ineffective.  
 Christian schools are sitting on the front lines 
of what amounts to a civilizational crisis.  What we 
do for our students matters in more ways than we 
can imagine.

This article is the final of three based on John Seel’s 
forthcoming book, Special Forces in Kingdom Service: 
The Calling of Prophetic Schools to be published next 
spring by Canon Press.
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The Rev. John Westerhoff, S.T.D., Ed.D, D.D. studied theology at Harvard University and the his-
tory and philosophy of education at Columbia University.  An Episcopal priest, for many years he 
was professor of theology and Christian nurture at Duke University.  Author of more than thirty 
books, including Will Our Children Have Faith?; Generation to Generation; Education and Culture; and 
Bringing Up Children in the Christian Faith, he has lectured at universities around the world. Now 
retired, he is theologian in residence at St. Anne’s Episcopal Church in Atlanta, Georgia. 

dr. John h. WesTerhoff, iii
On Student Spiritual Formation

John Taylor Gatto was named New York City Teacher of the Year on three occasions.  In 1991, 
after being named New York State Teacher of the Year, he publicly quit teaching on the op ed page 
of The Wall Street Journal, claiming that he was no longer willing to hurt children.  Mr. Gatto has 
dedicated the past eighteen years to challenging the myths of modern education and is an outspo-
ken proponent of school reform.  His public speaking has taken him to all fifty states and twelve 
foreign countries.  On April 6, 2008, the Kennedy School of Government at Harvard credited Mr. 
Gatto with adding the expression, “dumbing us down” to the global discourse. His books include: 
Dumbing Us Down: The Hidden Curriculum of Compulsory Schooling; The Exhausted School; A Different 
Kind of Teacher; and The Underground History of American Education.

John Taylor GaTTo

On Effective Education

Through Passing the Baton International Dr. Jeff Myers has a vision to equip and train one million 
adults to coach and mentor the next generation of culture-shaping leaders. Over the last three 
years Passing the Baton has helped more than 200,000 people in 500 schools, churches, non-prof-
its and political groups in the U.S., southeast Asia, Europe and Africa. 

Dr. Myers is Associate Professor of Communication Arts at Bryan College in Dayton, Tennessee, 
where he teaches undergraduate courses and MBA courses in leadership and communication. He 
also serves as Chairman of the Board of Colorado-based Summit Ministries a youth leadership 
training program endorsed by evangelical leaders such as James Dobson and Chuck Colson.

Dr. Myers is the author of six books and three video coaching systems including Handoff: The Only 
Way to Win the Race of Life which has been enthusiastically promoted by conservative and evan-
gelical leaders.

dr. Jeff Myers

passing the Leadership Baton
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F
George Washington’s Classical  
Leadership Style
by Stan Ward

       or classical education to realize its full leader-
forming potential, our students must be steeped in 
stories that illustrate classical values.  We accom-
plish this by teaching stories that tell us something 
transcendent about the human potential for great-
ness.  These stories remind us that we were created 
in God’s image, and that Western culture and its 
leaders have been shaped for millennia by a con-
sistent core of ethical convictions.  When we teach 
these stories and espouse these values, we are not 
simply preserving a tradition; we are also preparing 
future leaders. 
 After the American victory over the British in 
the Revolutionary War, George Washington rode 
through the streets of Philadelphia, Wilmington, 
and Baltimore on his way to voluntarily surrender 
his sword to the Continental Congress.  The scene 
looked like a Roman Triumph procession: crowds 
thronged to view the great and victorious general, 
the hero who led his nation to victory by sheer 
determination.  In fact, a victorious ancient Roman 
general would have ridden through similar crowds, 
while a slave whispered in his ear, “Momento mori!” 
(Remember that you are mortal!)  Washington did 
not need this reminder, and classical values are one 
reason why.
 As the Revolutionary War dragged on, the 
nation looked to George Washington for leadership.  
As a result, Washington had multiple opportuni-
ties to become a military dictator.  Even apart from 
Roman generals, such an action would not have 
been unprecedented.  During the previous century 
in Britain, Oliver Cromwell had led his parliamen-
tary forces to a military victory over the king.  When 
Parliament proved ineffective at governance, Crom-

well made himself Lord Protector of England.  In a 
similar spirit, one of Washington’s officers, Colonel 
Lewis Nichola, condemned the “weakness of re-
publics” in 1782, and he encouraged Washington 
to “assume the crown of America.”  Washington’s 
response was direct and forceful: “If you have any 
regard for your country, concern for yourself or 
posterity, or respect for me . . . banish these thoughts 
from your mind, and never communicate . . . senti-
ments of a like nature.” Washington’s reply was so 
effective that Nicola wrote three separate apologies 
in three days’ time.
 One of Washington’s most famous rejections 
of military dictatorship occurred in response to the 
Newburg Conspiracy.  Angered by the Congress’s 
inability to provide for the Continental Army, an 
anonymous author wrote a wide-spread public let-
ter calling for a military coup.  When Washington 
heard about the proposal, he gathered his officers 
on March 16, 1783.  In theatrical style, Washington 
fumbled with his coat pockets and pulled out his 
own letter.  He moved the letter first closer and then 
farther from his eyes, attempting to read it.  Finally, 
he pulled out his spectacles, pausing for a moment 
to apologize, “Gentlemen, it appears that not only 
have I grown gray in the service to my country, but I 
have also grown blind.”
 But his public statement was conclusive:  “This 
dreadful alternative, of either deserting our country 
in the extremest hour of her distress, or turning our 
arms against it . . . has something so shocking in it, 
that humanity revolts at the idea.”  He went on to 
critique the author, saying such a person could not 
be “a friend to this country” but “an insidious Foe.”  
 How did his officers respond?  These soldiers, 
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infuriated by Congress’s ineptitude, battle-hard-
ened from fighting a war while constantly short of 
men and supplies; these same men stood and wept.
 So what motivated Washington to refuse 
these opportunities for power?  Though Wash-
ington had not received as thorough a classical 
education as many of his contemporaries, he was 
enamored by classical virtues, and especially the 
republican value of self-sacrificing leaders.  These 
same virtues were featured in Washington’s favor-
ite play, a play he liked so much that he had it per-
formed for the troops during the dreadful winter at 
Valley Forge.
 Cato by Addison was the most popular play 
of its time.  Not only did Washington know the 
play well, but he famously cited it frequently:  “’Tis 
not in mortals to command success, / But we’ll do 
more, Sempronius, we’ll deserve it.”  Though Cae-
sar may have represented the pinnacle of military 
success and power, in 18th century England and 
America, Cato embodied republican virtue.  For ex-
ample: “Dost thou love watchings, abstinence, and 
toil, / laborious virtues all? Learn them from Cato; 
/ Success and fortune must thou learn from Cae-
sar!”  And, “What is a Roman that is Caeasar’s foe? 
/ Greater than Caesar, he’s the friend of virtue.”  
 In Washington’s day, Cato’s character was 
popularly considered virtuous, while Caesar was 
viewed as an enemy of republicanism, and, by 
extension, an enemy of the emergent American re-
public.  According to author Gary Wills, Addison’s 
chief theme in Cato was the rejection of Caesar-like 
dictatorship.  When Cato first appears in Act 2, his 
speech begins with a strong denunciation of Cae-
sar and his military threat to the Roman republic, 
equating his success with crimes.  Cato was an 
enemy of Caesar because Caesar represented dic-
tatorial power—the opposite of republican values.  
When Cato realized that Caesar’s dictatorship was 
inevitable, he fled for his life.  With Caesar in power, 

the Roman Republic was finally abolished, and 
Cato took his own life rather than submit himself to 
tyranny.
 In the same manner that the theatrical hero 
Cato surrendered his life, Washington rejected the 
temptation of tyranny and surrendered his power.
 Washington’s military resignation was not 
his only chance to thwart the establishment of an 
American dictator.  When Washington came to 
power as President, many people assumed that he 
would be president for life.  Several Americans sug-
gested that he should be called “His Excellency.”  
Instead, Washington chose the title “Mr. President.”  
After two terms in office, Washington volunteered 
to step aside, announcing his decision a letter pub-
lished in newspapers.
 When considering Washington’s ability to 
voluntarily resign from executive power, another 
classical source must be considered.  In 460 B.C.E. 
Cincinnatus served as Consul of Rome, Rome’s 
highest elected office.  When his one-year term of 
service ended, he returned to his farm.  Soon after, 
the Aequinans became a serious threat to Rome’s 
security, and the current consul proved unable to 
meet the challenge.  The Senate authorized Con-
sul Horatius Pulvilus to nominate a dictator, and 
Cincinnatus was chosen to serve for six months.  
Within a matter of weeks, the crisis was averted 
and Cincinnatus willingly resigned his dictator-
ship.  A later crisis resulted in his being called to 
dictatorship for a second time and, a second time, 
he resigned voluntarily and returned to his farm.  
 If Washington was not entirely aware of the 
parallels between himself and Cincinnatus, others 
wanted to make it obvious.  The portrait artist Hou-
don even depicted Washington dressed as Cincin-
natus in a Roman toga.  For his contemporaries, 
Washington became a modern mythical Cincin-
natus, complete with a retirement to a farm (in this 
case, Washington’s beloved Mt. Vernon).  Writer 

h See “Washington,” continued on page 23
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W    e find in every human endeavor two types of 
practitioners: the technician and the creator.  The 
technician prides himself in his practicality, by 
which he means his ability to resolve an immediate 
problem. The creator sees his work in the broader 
context, from a more philosophical or theological 
perspective. He strives to solve immediate 
problems, but he is even more concerned about 
how the proposed solution will fit into the bigger 
picture. 
 

This valuable distinction can help us to appreciate 
perhaps the finest and most valuable book 
available to teach civics to our students, Russell 
Kirk’s masterpiece, The Roots of American Order. 
 The American constitution is a crown jewel 
of the Christian, classical tradition. Russell Kirk 
provides the only guidebook I have found to that 
tradition written at a popular, accessible level, and 
that can be used by students in a Christian classical 
classroom. 
 Understanding that “the American moral 
order could not have come into existence at all, 
had it not been for the legacy left by Israel,” Kirk 
shows us an American history that begins, not 
with 1776 or 1492, but with the ancient Hebrews. 
 Tracing our history through four cities, 
Jerusalem, Athens, Rome, and London, Kirk shows 
how in each of these cities the roots of our order 
were planted and tended in the perpetual striving 
for just societies and righteous souls. 
 From Jerusalem we learned the law and 
the prophets and received a Messiah and a church. 

We learned of covenant with a transcendent God 
and received our moral order. We even learned 
the doctrine of the separation of church and state. 
The ideas that Puritans and Calvinists inherited 
from the ancient Jews would form our national 
character. 
 From the Greeks we learned of tyranny and 
democracy, realized that the permanent is more 
important than the ever-changing, and inherited 
an idealism that continues to drive us to strive for 
justice and beauty. Aristotle taught us about the 
importance of the middle class and presented a 
case for mixed government. 
 Rome offers a whole laboratory of political 
experiments, none more important than its mixed 
republican form of government. From Rome we 
inherited a senate and an assembly. We separate 
the executive from the legislative and judicial 
branches. We have adopted Cicero’s legal theories 
concerning natural law. 
 Perhaps the most compelling sections in 
Roots focus on the place of London in American 
history. Our cultural debt is rather obvious, 
ranging from language to theatre to something like 
free enterprise. But Kirk shows that we also have a 
political debt that we forget at our peril. 
 The rule of law, trial by jury, representative 
government, the Bill of Rights, and the notion of 
a written constitution did not fall from heaven on 
the fourth of July. They were purchased by the 
pains of armies and philosophers and merchants 
and theologians and monarchs and aristocrats. The 
stability of our legal system astonishes the world 
because our political tradition inherited so much 
wisdom from our British patrimony. 
 Kirk describes the rise of Parliament in 
the 13th and 14th centuries, the development of 

The Roots of America, Watered
by Andrew Kern

We speak often of the genius of 
our founding fathers but where did 
these men gain such wisdom?
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common law from the 10th century, the impact of 
the crusades on American ideals, the Reformation 
in Britain and its impact on the American order, the 
English civil war, whiggery, Hobbes, Locke, and 
Bunyan, the “salutary neglect” of the colonies by 
the British parliament, and the enormous influence 
of politicians and philosophers Montesquieu and 
Hume, Hooker and Blackstone, Knox and Burke. 
 In the penultimate chapter, he sketches 
a “revolution not made, but prevented” and the 
constitution that arose from it. All of this, he 
achieves in only 477 pages followed by an epilogue, 
extended notes for each chapter, suggestions for 
further reading, and an index. 
 We speak often of the genius of our 
founding fathers, among whom there were, as 
Forrest McDonald expressed it, “enough wise 
men,” to develop one of the truly awe-inspiring 
documents in world political history. But where did 
these men gain such wisdom? 
 Kirk shows us: it was from an immersion 

in “the great tradition” that remains an ever-
present source of renewal for those who immerse 
themselves in it. No wonder Malcolm Muggeridge 
wrote of The Roots of American Order, “His book is 
exactly what people need to read, and he has made 
it easy, even pleasurable, to do so.” 
 When we teach civics, our students must 
become more than issue specialists, able to vote 
with only an eye to today’s hot topics.  Unless they 
know the historic roots of American civilization, 
they will be unable to water them and the order 
that feeds on those roots will die. 

Andrew Kern has been directly involved in the 
establishment of three classical, Christian schools, has 
trained teachers in over 75 since 1996, and consults 
on institutional development and start-up. He is the 
founder and President of The Circe Institute and the 
author of The Lost Tools of Writing.

Gordon Wood calls Washington “a living embodi-
ment of all that classical republican virtue of the 
age was eagerly striving to recover.”
 So what is the lesson here for classical educa-
tors?  Notice the impact that stories had on Wash-
ington’s leadership.  Though Washington may not 
have been formally educated in a classical manner, 
stories of virtuous classical heroes played a large 
role in his imagination and the cultural imagina-
tion of his times.  When King George III heard 

that Washington might willingly step down from 
power, tradition says that he replied, “If [Washing-
ton] can do that, he will be the greatest man in the 
world.”

Stan Ward serves as Bible department chair for the 
Brook Hill School in Bullard, TX. He is also a PhD  
student in leadership studies at Dallas Baptist  
University.

 h “Washington,” from page 21
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Taking the Trivium to the Marketplace
by Leslie Moeller

      s Christians, we are directed by Christ to take 
the gospel to all the world.  It is intuitively obvi-
ous how the “Christian” part of classical, Christian 
education supports our obedience.  Do we under-
stand, however, what a powerful tool the “classi-
cal” part is in furthering the Great Commission?
 Several years ago, David Hicks, author of 
Norms and Nobility, spoke at the SCL summer con-
ference.  He argued forcefully that our students 
should study the classics and perhaps only the 
classics so that they can understand the depth of 
the truth of Solomon’s words in Ecclesiastes that, 
“There is nothing new under the sun.”
 Our culture not only neglects history, we 
exult in our belief that history holds no relevance 
to the modern man.  Twenty first century man 
only looks forward, straining for the “next new 
thing.”  We live in a “new age.”  We have a “new 
economy.”  Every boom is the result of a first-time 
creative insight and every bust prompted by some 
never before experienced event.  
 For example, our headlines today scream 
about the hundreds of billions in bailouts neces-
sitated by the real estate market, which has in-
creasingly left behind the basic understanding 
of supply and demand.  Speculation fueled an 
exponential rise in home prices when there was 
no parallel rise in incomes.  This real estate market 
bubble was further exacerbated by a mortgage 
industry that ignored common sense and 90 years 
of mortgage practice with respect to the level of 
debt that could be sustained by any given in-
come.  Individuals took advantage, hoping against 
rational belief that the spectacular increase in real 
estate prices would continue indefinitely and save 
them from any imprudence.  We are told that what 
made this volatile mix finally combust, however, 

was not the age old effects of unbridled greed but 
the “new” sophisticated financial instruments 
called mortgage backed securities.  These hitherto 
unknown investments were “too new” and “too 
complex” for anyone to appreciate their destruc-
tive potential.

 The overwrought headlines bring to mind 
some background work my eighth grade litera-
ture students did when we read Alexandre Du-
mas’ Black Tulip a few years ago.  In the early 17th 
century, the tulip bulb was introduced to Holland 
from the Ottoman Empire and quickly became 
the rage.  Demand for the tulip bulb increased so 
rapidly and so consistently for several years that 
fortunes were made.  As more and more people 
entered the tulip market, speculators looking for 
even greater profits introduced a new, complex 
financial instrument, the tulip future.  Tulip-mania 
became so pervasive that, as one 18th century 
commentator writes, “even the dregs of society 
entered the tulip market.”  Between the months 
of February and May 1637, the bottom dropped 
out of the tulip market.  People were left holding 
virtually worthless securities whose risk they had 
not appreciated at the time of purchase.  Though 
modern historians debate the depth and breadth 
of the impact of the crash the parallels are striking.
 So, there really is nothing new under the 
sun.
 But our culture needs more than economic 

For here we are not afraid to 
pursue truth wherever it  
may lead ...”

- Thomas Jefferson

“

lastword
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insight.  Last October, the Pittsburgh diocese of the 
Episcopal Church became the second diocese to 
leave the church, a reaction, in large part, to that 
denomination’s stance on homosexuality.  Other 
dioceses are expected to leave as well.  As I listened 
to Bishop Katharine Schori lamenting the split in a 
radio interview, the argument was familiar: bibli-
cal statements on homosexuality cannot be liter-
ally applied to our modern culture.  The Bible is 
an ancient document to which our reason must be 
applied in order to keep it relevant.  Of course, the 
conservative response was simply that the Bible 
is the inerrant Word of God.  It cannot be altered 
to suit modern whims.  It struck me that in this 
exchange two lines were drawn in the sand.  There 
was no basis for any further discussion.  One group 
asserts its “belief” in the proper way of reading the 
Bible.  The other group asserted an opposing “be-
lief.”  No one was pleased but the moral relativists 
who are perfectly happy to let us each entertain our 
own private “beliefs” as long as we don’t presume 
to have any actual facts.
 What answer might a classically trained 
student offer?  A student whose analytical thinking 
skills had been honed along with his understand-
ing of history and literature might ask simply, 
“How?”  How does our cultural situation differ 
from the culture of biblical times on the issue of 
homosexuality?  Modern man, divorced from any 
depth of historical understanding seems to have a 
vague notion of all morality pre-dating Woodstock 
as a cross between Victorian prudery and 1950s 
conservatism.  
 The classical student, however, might recog-
nize that the ancient and classical worlds were far 
more comfortable with homosexuality than even 
our culture today.  A student of history or literature 
might recall that of the first ten emperors of Rome, 
only one, Claudius, was believed to be exclusively 
heterosexual.  He might also recall the famous de-
fenders of Thebes, a military regiment exclusively 
populated by homosexual couples renowned for 

their valor.  A reading of The Iliad might raise an 
eyebrow.  In the Bible itself, Sodom and Gomorrah 
hardly seem to be homophobic societies.  Even a 
student’s exposure to the bawdy side of Chaucer 
and Shakespeare would suggest that for centuries 
before the modern era, sexuality was viewed quite 
liberally.  The assertion that our higher level of 
comfort with homosexuality justifies reinterpreta-
tion of the scriptures seems far from self-evident.
 There is still nothing new under the sun.
 But what good to the culture is our students’ 
historical foreknowledge, analytical thinking and 
insightful ability to connect the lessons of history or 
literature to today’s headlines?  Are we simply rais-
ing students with the academic superiority to brag, 
“I told you so”?  Do we believe that we can intel-
lectually badger someone into accepting Christ, or 
even Christian morality?  
 There is one more tool that a student gifted 
with a Christ-centered, liberal arts education 
should possess: the heart of Christ broken on behalf 
of the lost.  The arrogant belief that we are a new 
man in a new time no longer subject to the old rules 
opens a door to deception, oppression and destruc-
tion.  The classically trained student with a heart 
for the lost has old tools, long forgotten, with which 
to open the eyes and build up the defenses of those 
around him. He is not only willing, but eager to 
enter the debates even when he isn’t certain in ad-
vance that he can win.  He knows that the pleasure 
of pursuing truth is greater than the pleasure of 
winning an argument, and he invites those around 
him to join him in the pursuit.  He also believes 
Christ’s words, “I am the way, the truth and the 
life.”  So he knows that those who join his pursuit 
of truth, in whatever arena, pursue Christ, whether 
they recognize it or not.  

Leslie Moeller obtained her undergraduate degree in lit-
erature and economics from Mr. Jefferson’s University. 
This is her final article as Publisher of The Journal.
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